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I. 


SYLLABUS 


OF THE COURSE IN PROBLEMS IN 
CURRICULUM CONSTRUCTION FOR THE 
HANDICAPPED 


GENERAL PLAN OF THE COURSE 


1. 


Purpose, This course aims to give a brief review of the 
principles of curriculum building, followed by the appli+« 
cation of these principles to the handicapped and to 
special situations, Students will attack special prob- 
lems approved by the instructors and may develop teach- 
ing units of work, 


Lectures, reports and reading, class discussions, and spe- 
cial projects, 


Collateral Readings. Selected lists of collateral readings 
will be provided on eacn of the handicapped areas. Abs- 
tracts of at least one reference on each area will be re- 
quired as preparation for report and discussion, 


Committee Work. Committees may be organized to be respon- 
Sible for the reports and discussions in the field of 
their special interests, 


interest. The following topics are suggested: 


a The development of a curriculum unit in the special 
field ef interest. 


b. A critique or adaptation of such a unit to the needs 
of a particular situation. 


ec. Adaptation of a social studies unit to a handicapped 
situation, 


d. Adaptation of the werk of one grade to a handicapped 
situation, 


e, Adaptation of one subject to a handicapped situation, 
f. Marks and reports for special classes. 


g. Problems of ability grouping ina given handicapped 
area. 


h, Educational and vocational guidance fer the handicapped. 


i. Pre-vocational and vecational training, 


j. Objective teaening materials for special classes. 
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“Me Mental hygiene problems and programs. | | he 


9, ~Social adjustments and socializing activities. 

Pe Recreational prowrams for handicapped groups. 

qQ. The curriculum of health education for the handicapped, 
ry Musical activities for handicapped groups. 


‘Be Radio broadcasting programs for handicapped children in 
rural areas» 


‘ oo Dramatics for the handicapped. 


ihe te ue. Integration of courses in curricula for the handicapped. u | 
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TENTATIVE CALENDAR OF LECTURZS AND CLASS WORK 
(Wednesdays 5:10-63;50) 
. Subjects Class Hrss 
Feb. 8, 1938-----~ Principles of Curriculum Con- 
» Verne Bs sturction for the Handi- 
capped. 3 
PED, LOpsene oe aoe Principles of Curriculun Con 
struction. 
Cig LS) gett mem mitt Methods of Curriculum Construction. © a 
March oe ct a a ee em Methods of Curriculum Construction. 
March Ly---------- Required Reports anc Discussion. i 
March 8,-------~--- Problens in Curriculum Construction. 
March 8,—--------- For the Blind and Partially Blind, 4, 
March 15,~--------~ For the Blind and Partially Blind. 
; March 15, ------~-- For the Blind and Partially Blind, 
March 22, oe ao eo oe oe For Sight Conservation Classes. 1 
MAaPeh Ley em- s+ Required Reports and Discussion, | 1 
March 2Qy-e---- Problems in Curruculum Construction, 
March 29, ---«---=-: For the Deaf. 4 
BR Bogen For the Deaf. 
, April 5,---------- For the Deaf. 
Aprtl 12,--------- The Hard of Hearing. i 
april 12,--------- Required Reports and Discussion. — 1 
April oe see om te ae Problems on Curriculum Construction; 
April 19,--------- For the Crippled or Motor Handicapped, 3 
April 26,--------- For the Crippled or Motor Handicapped. 
April 26,--------- Cardiac and Tuberculous, 1 
May 3,-----------~- Required Reports and Discussion. 1 
May 5,----------+-- Curriculum for the Mentally Handi- 
capped 2 
May 10,----------- Curriculun for the Mentally Handicapped, 
May 1O,----------- Curriculum for the Socially Handicapped. rs 
May 17,----------- Curriculum for the Socially Handicapped, 
May 17,-----~------ Required Reports and Discussion. 4 
Special Problems and Discussion, 1 
Suimary and Review. 1 


May 24,---------- ~ Examination, 
_ May 24,----~---~---~ " 
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GENERAL BIBLIOGRAPHI£S 


Abt, Henry &,. Bibliography of the Literature Concerning the. 
Care and Education of Crippled Children, in the 
Care, Cure and Edue:tion of Crippled Children. 
po. 169-192. 


Bibliography of the Deaf-Blind. Outlook for ths Blind. 
June 1926, 

Brill, Tobias Guide to the Literature on the Education of the 
Deaf. Annals of the Deaf. March 19356, pp. 
LOO-11e. 


Child Development Abstracts and Bibliography. National Research 
Council. Washington, D.C. 


Featherstone, William 8. 
The Curriculum of the Special Class. Bibliography, 
po. 154-157, 


Lenda, Helga Reading Lists on the Fsychology and Education 
of The Blind, Américan Foundation for the 
Baatits » «28OLs 


Merry, Ralph V. The Education of Visually Handicapped Children, 
Harvard University Press. .Bibliography, pp. 
214-232. 


eMurtie, D.C. Bibliography on the Care and Education of 
Crippled Children. 


Pupil Personnel Guidance and Counseling, Review of Educational 
Research, April 1936. .Ghap, IX Special Schools 
and Classes. 


Taylor, Harris Index of Research in the Hducation of the Deaf. 


Selected References from the Literature on Exceptional Children, 
Hlementary School Journal, May 1956, 


Use OFTice of Hducation 
Bibliography of Research Studies in #ducation, 
Bulletin 1935, No.5. wxceptional Children, pov. 
245-272, 


U.S. Office of Hducation, Division of Special Problems, .Pamphlet 


NOx 120% 

Annotated Bibliography on the Hducation and 
Psychology of Exceptional Children. References 
clipped and mimeographed in nine separate divi- 
sions, as followc; 
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I Exceptional Children 
II Mentally Deficient Children 
III Mentally Gifted Children 
IV Socially Maladjusted Children 
V Blind and Partially Seeing Children 
VI Deaf and Hard of Hearing 
VII Crippled Children 
VIII Speecn Defective Children 
IX Delicate Children 


University of the State of New York, A Bibliography for Activity 
Units, Informal Teaching Series, Circular, No, l, 
Albany, N.Y. 


White House Conference} 
The Handicapped Child. Bibliographies, 
Special Education, Bibliographies. 


TEACHING THE HANDICAPPED 


we Goo!’ L erted, ‘why may I\ not forget? 

These halt and maimed in life's hard battle throng me yet, 
Am I their keeper? Only I - to bear 

This constant burden of their grief and care? 

Why must I suffer for the other's sin? 

Would that my eyes had never opened been!!! 

And the thorn-crowned and patient One 

Replied, 'They thronged me too, I too have seen, ' 


"'Thy other enildren go at will,' I said protesting still; 
'They go unheeding, But these sick and sad, 

These blind and orphan, yea, and those that sin, 

Drag at my heart, Yor them I serve and groan ~ 

Woy if 207? Let-me rest, Lordy. .2£, nave tried, ' 

He turned and looked at me and said, 'But I have died,' 


"'O God', I said,'I understand at last. 
Forgive, and henceforth I will bondslave be 
To the least, weakest, vilest ones. 

i Would no more be free, ! 

He smiled and s&id,'It is to me,'" 


~Author unknown. 
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) CURRICULUM PRINCIPLES AND METHODS 


Bagle V> We Ce 


Bobbitt, John Franklin 


Bobbitt, John Franklin 


Bonser, My Gy 


Briggs, T.H. 


~ praner, He Be 


Prunes, H. Bs, 


Caswell, HL. & Campbell, D.S5, 
Caswell, HL. & Campbell, DS. 


Caldwell, O.W. 


Charters, W.W. 
Clement, JA. 


Counts, GS. 


Educational Values 
Determinism in Hducation 


The Curriculum. 295 pps 
Houghton Mifflin Co. 1924. 


How To Make a Curriculum 1923, 


The Elementary School Curriculum, 
Macmillan. 1920. 


Curriculum Reconstruction in the 
High School. School Review, Feb. 
LORSY pp. LO9-115, 


Place «f Units in Course of Study 
Construction. Bulletin No. 2. 
State Dept. of Public Instruc- 
tion, Pierre, Seuth Dakota. 19350. 


Some Suggestions for the Study of 
Modern Problems, Bureau of Pub- 
lications. Teachers College 1934, 


Readings in Curriculum Development 
American Book Co,, 1937. 


Curriculum Development. American 
Book Co. 1935, 


Types and Principles of Curricular 
Developments. Teachers College 
Record, Sept. 1923. 


Curriculum Construction. Macmillan 
1929. 


Curriculum Making in Secondary 
Schools, Holt, i925. 


The Senior high School Curriculum, 
University of Chicago Press,1926, 


Curriculum Making in Current Practice 


Conference on Curriculum Re- 
organization and Revision, North- 
western University. 


Curriculum Making in an Hlementary School 


Lincoln School, Teachers College 


Curriculum Records of the Childrens School 


sO OY pa * "et Any 


National College of Education, 


Evanston, Ill. 562 pp. 
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CURRICULUM PRINCIPLES AND METHODS (cont'd. ) 


Department of Superintendence 


Dewey, Jonn 


Draper, Hdgar M. 


Veatherstone, Wm,B. 


Harap, Henry 


Harap, Henny et al, 


Holloway, W.d. 


Hopkins, L,T. 


Hopkins, L.T. 


Horne, He He 


Journal of Educational Research, 


Kilpatrick, W.H,. 


National Education Association 


Second & Third Year Books: The 
Elementary School Curriculum. 
Fourth Yearbook: The Public 

School Curriculum, Sixth Yearbook: 
The High School Curriculum Six- 
teenth Yearbosk: The Curriculum 
and the Social Studies. 


The Child and the Curriculum 


Principles and Techniques of Curri- 
culum Making. Appleton-Century. 
1936, 


The Curriculum of the Special 
Class. 


The Technigue of Curriculum 
Making. Macmillan. 1928. 


The Changing Curriculum, D.Appleton 
Century 1937. 


Curriculum Making as a Means of 
Supervision, Columbia University 
thesis. 


Curriculum Development at Lincoln 
School, Teachers College Record. 
Vol. 37. Feb. 1936. pp.441-47. 


Integration, D. Appleton Century, 
LOS%s . 


Principles of tducation 
This new education 


October, 1924 issue - devoted to 
the curriculum, 


Subject Matter and the Educative 

Process, Articles in the Journal 
of Kducational Method, Nov, 1922; 
Feb, 1923; Sept, leeds 


Metnod and Curriculum. Journal of 
Educational Methods, April, May 
LOBEL. 


Foundations of Methods. Chapters 
16 and 17. 


Keeping Pace with the Advancing: 
Curriculum Rese areh Bulletin.Vol. 
III.Nos.4 and 5, 
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Vitalizing thé High School Curri- 
culum. Research Bulletins Vol, 
VII, NOs 4, 


Curriculum Making Since 1890, A 
Critical review. University of 
Missouri. 


National Society for the Study of #ducation. 


Parkhurst, Helen 


Smith, Lyrae 


Waples, D. 


Williams, L.A, 


Trillingham, Clinton C. 


Hopkins 3 Ling De 


Fourteenth, Sixteenth, Seventeenth, 
BHighteenth, Twenty-second and 
Twenty-Sixth Yearbooks déal with 
curriculum construction, 


Education on the Dalton Plan, 
Dutton, L923, 


Curriculum Problems in Indudtrial 
Education Harvard University 
Press, 1930, 


Techniques of Analysis in Con- 
structing the Academic High - 
School Course, Journal of fdu- 
cational Research. Jan. 1926. 
pes 1-10; 


The Making of High School Curri- 
cula, Time and Company, 19388. 


Tne Organization and Administra- 
tion of Curriculum Programs, 
Southern California Hducation 
Monographs, 1933-54, No. 4. 


Curriculum Principles and Prac- 
tices. Sanborn Co,., 1929. 


National Society for the Study of Education, 26th Yearbook Part II, 
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EDUCATION WITH ESPECIAL REFERENCE 


TO THE EDUCATION OF THR HANDICAPPED. 


I. Reports of Commissions, 
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The. White House Conference on Child Health and Protection, 
1930. 


The White House Conference on Social Trends, 1931. 


Commission on the Socio- Economic Goals of America, of the 
National Education Association, 1932. 


Report of the Educational Commission of the American 
Historical Association on the social studies, 1936, 


The National Resources Committee Report to the President, 
1937, on "Technicological trends and National Policy." 


American Youth Commission of the American Council on Educa- 
tion, 


The White House Conference 
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Medical service, 
Committee A - growth and development, 
Committee B - prenatal and maternal care. 
Committee C ~ Medical care for children. 


Public health service and administration. 
Committee A - public health organization. 
Committee B —~ communicable disease control. 
Committee @ - milk production and control. 


Eduscation and training. 
Committee A - The family and parent education. 


Committee B - The infant and preschool child. 
Committee ¢ ~- The school child, 

Committee D - vocational guidance and child labor. 
Committee H = Recreation and physical education. 
Committee F —- special classes. 


Committee G- Youth outside of home and school. 
The handicapped - prevention, maintenance, protection. 


Committee A —- state and local organizations for the handi- 

capped, . 
Committee B = physically and mentally handicapped. 
Committee 0 -,socially handicapped - dependeney and neglect 
Committee 9-2,.socially handicapped ~ delinquency. 
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1. A Bill of Rights for the Handicapped Child. 


Tf we want civilization to march forward, it will march 
not only on the feet of healthy children, but beside 
them, shoulder to shoulder, must go those others,- 

those children we have called the handicapped, - the 
lame ones, the blind, the deaf, and those sick in body 
and mind, All these children are ready to be enlisted | 
in this moving army, ready to make their contribution to 
human progress; to bring what they have of intelligence, 
of capacity, of spiritual beauty. American civilization 
cannot ignore then. 


The Handicapped Child Has a Right - 
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4. 


To as vigorous a body as human skill can give him, 


To an education so adapted to his handicap that he can be 
economically independent and have the chance for the full- 
est life of which he is capable. 


To be brought up and educated by those who understand the 
nature of the burden he has to bear and who consider it a 
privilege to help him to bear it. 


To grow up in a world which does not set him apart, which 
looks at him, not with soorn or pity or ridicule, but 
which welcomes him, esza7*tly as itrwelcomes every other 
child, which offers him identical privileges and identical 
responsibilities. 


To a life on which his handicap casts no shadow, but which 
is full day by day with those things which make it worth 
while, comradship, love, work, play, laughter, and tears + 
@ life in which these things bring continually increasing 
growth, richness, release of energy, joy in achievement. 


Handicapped children in the United States 
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There are 10,000,000 handicapped children in the United 
States. 

(Blind, partially seeing, deaf, hard-~of—hearing, crippled, 
mentally deficient or disordered, or who are suffering 
from tuberculosis, cardiac, or parasitic diseases, ) 


5,000,000 impaired hearing. 

17,000 of whom are deaf, 

65,000 visually handicapped, of whom 
15,000 are blind, 50,000 partially seeing, 
500,008 crippled children, 
400,000 tuberculosis children. 
850,000 suspected cases of tuberculosis, 


450,000 children with cardiac, 


500,000 children with well-marked behavior difficulties, 
including nervous and mental disorders. 
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6,500,000 children mentally deficient. 
850,000 of these feebleminded, 


5,650,000 of these are intellectually subdnormal., 


150,000 epileptic children, 


23,566,635 total elementary school enrollment. 
9,426,661 children - two out of five - ere malnourished, 


Fields covered by the White House Conference on Social 


Trends, 


The population of a nation. 

The utilization of the national wealth. 
The influence of invention and discovery, 
The agencies of communication. 

Trends in economic organization, 
Shifting occupational patterns, 
Education. 

Changing social attitudes and interests. 
The rise of metropolitan communities. 
Rural lite. 

The status of racial and ethnic groups, 
The vitality of the American people. 

The family and its functions, . 

The activities of women outside the home, 
Childhood and youth. 

The people as consumers. 

Recreation and leisure time activities. 
The arts in social life. 

Changes in religious organizations, 
Health and medical practice. 

Crime and punishment. 

Privately supported social work. 

Public welfare activities. 

The growth of government functions, 
Taxation and public finance, 

Public administration, 

Law and legal institutions, 

Government and society. 


Ten desirable socio-economic goals for America, selected 
by the Committee on Socio-Economic Goals for the National 


Education Association. 


a, Heredity strength 

b. Physical security 

Cc. Participation in an evolving oulture. 
d. An active, flexible personality. 

@, Suitable occupation 

£, Economic security. 

g@. Mental security. 

h, Equality of opportunity 

1. Freedom 

J. Fair play 
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4, Gommission on the Social Studies of the American 
Historical Association. 


The problem of the Social Studies is central to 
the reorganization of curricula for the handicapped, 


The Reports of this Commission are the outcome of 
many special studies and a vast deal of research, 
Fourteen major volums have been issued by the members 
of the Gommission.. ®f these A CHARTER FOR THE SOCTAL 
STUDIES IN THE SCHOOLSjand CONCLUSIONS AND RECOMMENDA 
TIONS are of special value to curriculum makers, 


CHAPTER 1V of CONCLUSIONS AND RECOMMENDATIONS discusses 
the selection and organization of materials of instruction 
under the following heads; 


Ll. Controlling Principles and Conditions. 


a. The purposes of education, 

b. The powers of the child, 

c. The time allotment of the school. 

dad. The life of the surrounding community. 


2. The substance of the Program. 
o. The Crganization of the Program, 
4. Material Aids of Instruction. 


Discuss the following statements from this Report as 
they apply to handicapped groups: 


"He (the handicapped child) should advance from 
a condition of helplessness in social situations to 
ability to participate effectively in group life." 


'The program of social science instruction should 
not be organized as a separate and isolated division of 
the curriculum but rather should be closely integrated 
with other activities and subjects so that the entire 
curriculum of the school may constitute a unified attack 
upon the complicated problem of the life (of handicapped 
groups) in contemporary society." 
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5. Report of the Committee on Technological Trends and 
Nationel Policy. 


a. Social aspects of technology. 
1, National policy and technology. 
2, The prediction of inventions. 
Se Social effects of invention. 
4. Resistence to the adoption of technological innova- 
tions, 
Se Unemployment and increasing productivity. 

b, Science and technology. 
1e The relation of science to technological trends, 
2e The interdependence of scicnce and technology. 

c. Nine sections devoted to technology in various fields, 
including among others: agriculture, mining, transpor- 
tation, communication, wire and wireless, printing and 
photography, power, distribution of electrical energy, 
and the construction industries, 


The committee finds that new inventions affect all the 
} great social institutions’ family, church, local community 
state, and industry. In all the fields of technology 
and applied science, which were investigated, there are 
many new inventions that will have important influences 
upon society, and hence upon all planning problems, 


a, Educational Aspects of New Inventions. 
1? Propaganda 
2; Adult Education 
Se Handicapped in Rural Areas 
4, New objective teaching materials and devices for 
the handicapped. 


American Gcuncil on Education Report to the National Resources 
Committee 


4 This report recommends the organizations of a national board 
'. study possible’ and desirable projects for the development of 
our human resources. This report, which is an excellent summary 
of the problems confronting the handicapned in society and in 
education, may be found in Educational Record, Jan.19356. pp. 3-94, 
Among the recommendations of special interest to teachers of the 
handicapped, the following may be mentioned; 


1. A Section on Human Genetics; 
a. To assemble existing data 
b. To promote research 
c. To discover ways of educating the public on matters 
relating to the improvement of our biological heritage. 


2. A Section on Childhood, to plan for such matters as: 


a. More adequate service to child health 
b. Extension of safety education 


5 oh ? , é | 
‘ A j : be le ; 
-— cf ' SAP Anes, I 
é y = ‘ "7 
: a J 


| qolonsivet te. obveene: | 
PPS a os ‘bee yorLod . « 
,~atotineval to noltetbenq on} 
- gtolttetnt to etoe'tts. Isfook” 
wavonnt inotnotondoot es nottqobs ont ot nenernnnee co 
romystqmeal 9S 


swt tvttouborg natenoront Sie + 


toruioot baw pone hoe of 
ebro = ‘feo teoLonrtoos ot eoneton ‘to moltaios om. te 
_» giao fanroed brs eorto foo’ to‘ eons rageb ted nt ea" 
~BhLekt anolsav ot ynoLonttoss of Beto Rteltooa “4 
wmeocnnat (gninks (out ive lites  paToHto: ‘Bao S SE ae ie 
ban anitaiag ,seolorty bad ottt” (noliaoinamod: qobte? } a 


a earene EOOT ORES | ‘tO ol rtad fute £8 tevoq etqargod odq 
wi es sn rapeubed soko Boo oat: san nee 


emt fis tose anottnerat wert tacts nbatt sottianes: ost ! 
sinegereeee faook ,cddétude -ylinst ‘anoitunidens | Lafoos . taers - 
_YsoLoniosy . to-ebfol® ett Loe: ne yitewbal bas | gatas. 
een siedd. <botaniteernt sxow dotiéw - oonatos battage Bas : “a 
geoneuttat tastroqmt evad fitw gadt ‘ano td newnd | west qcrpeat et 
ee ane tats: er te fou epasdt one seen 508 Be. 


saangi neva wow Xo Boe ee, kanosiaastes 
wi =pbiagacon’s e 


“goptsoutel aieba. 
enetéA Lott af bocgactbaat 3B 


so aqeteed | bin bas ce ita petit fbAed evitoetdo erg a 
pees ie ig int “abe wotbavad oat | ie 
bnesironel mee ont og trogen nottgqub@ fe toned Posrairioen a Po 


based fanoiten » to. entottas Langre ext sbnocmgons ences atat a 
te-teangpieveb Sat 0%‘ asoeL org sen ‘Sn eldtesog YWiute >: 
Wisamwe: tngfieoxe as: bk doldw (erode ote | og tqoRet name we | 
ih boa ytotoor mk beocnoidaat ont ‘ihe Stier od ua “pate Stored et = ee 
hOB cai OBVL inal ~Brdset Landtiacwi at oe acids 
ot © ‘yi i. 


3 ee” 


ert .S0: aeewalo dod “« ‘a fier sarnstnn' sa hosiqa: ieee! soot tab 


Q ‘? 4M fi hae! ihe ep 
_peotnene® eh 


tient “Batnotens ere x6 i tnekete 
. eo exofdan ose wot ante of. 
2° gi Bhod Baio” 


:: aot | 
ee) ala keene P ae a ' ce ae is0 
Me BIT aia Pe ’ at 2 \ 
. =v) : es 
BS Aaa le ‘ ie a ae 
eM re TE 
aif Pian : q i prea. Ft! ia <M r ae J 7 i 

E 4, SVs | i acety S hee Yh ; fran tl PE Ate He. I , 

* j A i! , bai ’ . ‘ ul 

é ¢ 


Pe: ea 5 


ai no soe 


15= 


e. The prevention, correction, or compensatory adjustment 
of handicaps. 

d, Development of nursery schools and kindergartens 

e. Better adjustment of school programs to individual 
differences. 

f. Camps for year. round use under public school auspices, 

@, Improvement of the contribution of 
moving pictures and radio to child life, 


_M..Competent recreational leadership for more playgrounds, 


&. A Secticn on Youth, to plan for such matters as: 


a. Defining objectives in the development of adolescents; 
agencies serving youth; grcups not now reached, — 

b. Continucus collection of occupational informaticn, 
improvement of aptitude testing, free vocational educa- 
tion. 

Gc. Enrichment of recreation, more places and personnel. 

ad. Constructive citizenship,- youth to cooperate actively 
in civic enterprises. 

e. A community centered school program serving all youth, 
including the handicapped, 


4, Special Advisory Committees, to plan for; 


a. Community social and educational surveys 

b. Conservation of youthful talent, wherever found 

ec, Prevention of delinquency and crime. 

d, Personnel to aid in the development of human resources 


5. Care and Education of Youth 


Principles adopted by the American Youth Commission of the 
American Council on Education 


a. It being understood that young people should receive formal 
education or training at least until the age of sixteen, 
the Commission accepts the principle that society has a 
further peculiar and increasing responsibility for the 
education, welfare, and development of young people up 
to the age at which they may be able to enter gainful 

occupations, 


b, "An education for the common life," with a core of common 
materials for all, but adapted to the varying abilities 
and aptitiudes of youth, should be the basis for the formal 
educational program, 


From the end of the period of formal education to the 
age of twenty-one, the responsibility may be met by less 
formal and more flexible means, After the age of twenty- 
one, the responsibility of society may become a special 
part of its relation to adults generally. 
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It is obvious that the time must come when the individual 
accepts the primary responsibility for his own education and 
welfare, Effonomic and other ennditions affect this period. 
Under existing conditions the ages suszcsted above are 
believed to be proper. 


The development of the curriculum in America. 


a The Committee of Ten (Herbartian), 
be The Committec of Fifteen (Hegelian). 
ce The New Education (Baconian). 


The limitations of extreme Baconianismi- 


a it undervalues the achievements of the past, and discredits 
the heritaze of culture as an illusion. 


Oy By @iving up the past, this method robs the race of all 
the ideas and forms of religion and the metaphysical 
concepts which appeal to the Will of God for the sanction 
of human conduct 


Ce It overemphasizes the importance of material elements and 
overlooks the fact that human prozress is not entirely, or 
even mainly, a matter of tne enntrol of physical natures 


de It unduly exalts one phase of the thought process, 
incuction, at the expense of an equelly important phase, 
deduction. 


ee It fails to recosnize the function of intuition and emotion 
as contributory to the sum total of appreciation of values 
anc knowletze of reality. 


The development of current educational theories, 


Qa, Prasmatic philosophy. 
be Functional psychology, 


tional philosophies, 


& John Dewey's Instrumentalism, 

be Thorndike!s "Psycholozy of Learning" 
ec. Kilpatrick's "Project Mothod'" 

4. "The Five Steps in Reflection" 


le A felt difficulty 

Qe its location anc definition 

oe Suserestions of possible solutions. 

‘+. Development by reasoninz of the bearings of the 
surzestions, 

5e Further observation and experiment, leadins to its 
acceptance or rejection; that is, the conclusion of 
belief or disbelicf, 
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The limitations of mechanistic philosophies as instruments 
of social change. 


a. The old order rests upon materialism, The weapons 
chosen to destroy it is itself impersonal and mechanistic, 


b. Atomistic logic is a poor basis for group thinking. 


c, Analytic logic makes adequate socialization of the indivi- 
dual more difficult. 


d. The relativistic standards of pragmatism are not worth 
the sacrifice and devetion necessary to produce social 
change or social progress. 


e. Its social goals are ambiguous ~- Demecracy is as ideal- 
istic as the Kingdom of Heaven and as remote as ultimate 
reality. 


f. Mechanistic pragmatism is impotent to transform the 
structure of the thought process in which individualism 
is woven into the Pabric of human thinking. 


Handicaps imposed by current educational trends upon educa- 
tion for the handisapped. 


a. The philosophy underlying current pedagogy is materialistic 
and pragmatic, and it is a weak instrument in reconstruc- 
ting the atomism, and materialism, and mechanism in which 
human thought is new habitually molded. Seme form of 
persanalistic idealism must ee the instrument which 
sponsors a socialized society, Education must plow 
deeper, or its results will be artificial and barren, 


® American educators are pathetically trained in the fields 
of philosophy, logic, and ethics, 


c, The contents of textbooks in the American schools and 
celleges are designed to sustain the status quo. 


d. The public schools cannot be expected to act as a wimcia 
competent critic of the approved morality of the times, 
The public school can disseminate popular social standards, 
but it is too sensitive to the popular will to be depended 
upen as a critic and prophetic crusader, 


@. The public school can dg much to raise the level of 
community morality, but the free religious agencies 
must be depended upon to create the new men, who will fit 
in to a better social order; and to create the public 
sentiment which will undergird work for the handicapped 
in the public schogls and elsewhere, 
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I. Introduction: 
1. Imvortance of the curriculum problem: 
&. Education cannot advance further than its curriculum, 


(1) That &#hich is to become the common possession of 
the minds and experiences of the people must first 
exist as knowledge, skills, attitudes to be taught, 
experience to be communicated. 

(2) Progress in national and social life reauires 
adjustment of educational expericnces to current 
needs, 


be. The nature of the curriculum determincs to a large 
extent the method which is to be followed, 


(1) Method exists as a means to an end. 
(2) The recognition of trends in curriculum making 
should precede a definite determining of method. 


2e Curriculum defined: "A series of daily exercises or 
experiences working hema He the objectives of education." 
(Fourth Yearbook, Department of Superintendents. 1929. P.7) 


"The curriculum is an experiential medium of personal 
relationships between teachers and pupils in a total 
school and community situation," --Atheern. 


see definitions of the curriculum in "Curriculum 
} Develooment", by Caswell and Campbell. 
} 


a Only a part of the total educational curriculum can 
be taught in the schoolgsy 


be It is the resvonsibility of the schools to select 
such educational experiences as are not brought 
about by other institutions, and which the needs 
of the individual and society demand. 


II, Changing Conceptions of the Curriculum. 


1. Origins» Curriculum originated in the daily life 
experiences of the race, 


a. Became tebulated and classified after the develooment 
of a written language, 
be The development of printing mace possible the passing 
on of the accumulated knowledge of the race 
ce As the mass of data compriging the curriculum became 
' more complex, selection became a necessary vrocedures 
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The conception of the curriculum as an end in itself, 


& Regarded the school as ettisting for the purpose of 
teaching subjéct matter. 
(1) "It is all necessary, therefore it must all be 
taught, " 
(2) That which 1s essential for adult life must be 
taught in childhood in order that man may be 
"thoroughly furnished, " 


be Apparent defects of this theory: 


(1) Fails to take account of the growing, developing 
Life of the child. 

(2) Fails to recognize the current necds in social 
Np 


The Childecentered Curriculum, 


&, The school exists for the child. 

(1) The child is a living, growing organism, therefore 
he requires subject matter suited to his stage of 
mental and ohysical development. 

(2) Subject matter is adjustcd to the abilities and 
interests of pupils. 


be Implications 6f this Theory: 
(1) The curriculum is graded. 
(2) Subject metter is present-d to the child as a 
member of society. 
(3) Subject matter is not an end in itself, 


iI. Methods of Selection and Validation of the Curriculume 


ae 


Ce 


Oldest and most common method,- through committee 
procedure, 


ae Committee appointed made up of educational expertse 
(1) Selectod from among successful administrators, 
(2) Selected from the ranks of successful teachers. 


be Study of.problem as presented with all possible 
information, 


ce Study of orevailing practices and materials. 


de Recommcondation of chanres in view of these 
considcrations, 


Objective Methods of Selecting Curricula, 


a The methods of collective opinion. 
(1) Selection of yudges who rate the worth of a 
series of topics.s 
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(a) Judges are sclected because of their mastery 
) - ina given ficld, 
(b) Topics are arranged by one person or by a 
committce. 


(2) Textbooks compared to determine stress to be placed 
on certain aspects of a subject. 
(a) Criteria based on presence or absence of treat 
ment of subjett in question. 
(b) Amount of space given to topic in question. 


Courses of study examined in a similer manner. 

Evaluation of this method: 

(a) Objection that it places too much reliability 
on judgment; may be biased, may be based on 
insufficient facts, may be hastily given. 

(b) Value in that i+ may make use of both objective 
and § subjective verification. 
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) be Ihe Survey Method,- find out whet socicty is using. 


(1) Find out what knowledge is bin pi nd necessary in 
carrying on.or, typicea ‘i occupations 
(2) The "newspapsr-magazine" method. 
(3) What is used by "Pionoor thinkers?" 
(4) Limitations 
(a) Cannot ab into the future far enough to be 
progressive. Eg., Occupational trends, 
(b) Tends toward static condition of society. 
The Job Analysis 


Method,-find out necessary skills. 


(1) Tabulation of typical processes. 
(2) List knowledge, skills and activities needed. 
‘ (3) List matc anette 
(4) Limitations 
(a) Tenores| largely the cultural heritage of the 
Pace. 
(b) Largely limited to economic progress, 
(c) Ignores spiritual and ethical values in 
personality. 


IV. Current Theories of the Curriculum, 


1. 


Toe Conduct-Situation Theory, 
a Basis:-- Behaviouristic Psychology and Associationalism 
or dmpiricism, also Instrumentalisnm. 
(1) Makes instincts and the sympathctic nervous system 
the background for learning. 
(2) Recognizcs the child,- a biological machines, as 
the center of the curriculum. 
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De The curriculum becomes educatively vossible through 
j the establishing of S + R bonds. 


(1) "There is no truth for truth's sake," 
(2) "There is no ultimate value in any body of 
subject matter," 


ce Method of Presentation: 


(1) Finds material for education in life situations 
‘met by the child, 


Situation defined: "A situation is a more or less 
definitely organized set of stimuli that are capable 
of evoking a response from persons." 


) The experience or situation must be real. 

) The experience or situation must be typical. 

) The experience or situation must involve choice 
or alternative, 

) The gituation or experience must be continuous. 

) The situation or experience must be selective, 
that is capable of absorbing the largest amount 
of knowledge, 

(f) Experiences or situations must be capable of 

definite expansion. 
(g) Experiences or situations must be social and 
shared. 


(2) The situation is found to have moral and ethical 
implications . 

(3) These imolications may be found to have precedent in 
the history of the race, 

(4) A habit or set of habits is developed by means of 

) which reaction to this typical situation should be 
suided. 

(5) ‘The pupil is sent back into life and expected to 
react habitually in a satisfying manner to countless 
life situations, 

(6) Satisfying-ness through reaction to right $-R 
bonds versus annoyingeness through reaction to 
wrong & +~ R bonds constitutes the kcy to behavioure 


d. Apparcnt Weaknesses in this Thcoory: 


(1) Not all life situations are necessary or desirable. 

(a) Makes no provision at outset for protection 
against undesirable life experiences. 

(b) Ultimate progress in civilization may demand 
thet certain life situations be eliminated or 
discontinued, 

(2) Life situations cannot be standardized in such a 
manner as to become typical, 
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(3) Minimizes the cultural heritage of the race. 
) (4) Exalts authority of the group above the authority 
s of reason or objective truth, 


bey The PE ZRSONALISTIC THEORY. 


a Basis,—- Self psychology and Idealistic or Personalistic 
philosophy. 


(1) Recognizes the child, - a self-conscious, 
intelligent person, as the center of the 
curriculum. 

(2) Makes human consciousness plus the mechanism of 
& sympethetic nervous system the background for 
learnings 


be The curriculum becomes educatively possible through 
the introduction of control into experience in terms 
' of ideals, 


(1) The curriculum is a means to an end,- Life Abundant. 
(a) The heritage of the race has value in that it 
presents objective truths. 
(b) Truth may exist for its own sake, 


(2) There may be ultimate value in subject matter as 
it promotes selfhood or personality. 


Ce Method of Presentation. 


(1) Present day life situations are discovercd and 


usod. 
(a) Such situations may be found in the everyday 
: experiences of the schoolroom 
(b) Such experiences may be found in the activities 


of the home, playground, community, etce 

(c) Controlled life situations may be set up by 
the teacher in which typical elements are 
readily recognized, 


(2) The pupil is directed in the regulation of his 
conduct in harmony with the ideals which he ale 
ready recognizes and values. 

(a) Involves intelligent recognition of a real 
situation in which particular ideals may 
function. 

(b) Involves the ability to apply a content of 
previously attained ideas. 

(c) Involves the ability to transfer an emotional 
reaction to a situation in a differing 
backgerounde 

(d) Involves the motivation of eonduct so that 
control will be selfe-initiated. 
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(6) Results in intelligent self-control in 


terms of ideas, 


qd. Evaluation of this method: 


(1) 


(2) 


(5) 


Takes account of the whole life of the child, 

(a) Recognition of consciousness as the supreme 
factor in education. ; 

(b) Makes use of the already existing equipment 
in the sympathetic nervous systeme 

(c) Conceives of the child as having capacity for 
personal control and development. 


By establishing a worthy and powerful ideal first, 

makes possible the elimination of certain 

undesirable life situationse 

(a) The ideal has power to inhibit as well as to 
promote conduct or life activity. 

(b) May provide a short-cut in the direction of 
desired achievement, 

(e) The race may "move forward on the shoulders 
of preceding generation," 


Conserves the values which are found in the 
cultural heritage of the race. 


By means of the emotionalized idea brings 
intelligence and personality to bear on life 
activity or conduct. 


Exhalts the authority of objective truth above 
the authority of social opinion, and thus may 
bring about correction of current defects in 
society. 
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CRITERIA OF SURRICULUM EVALUATION 
A CHECK LIST FSR THE EVALUATING OF CURRICULA 
FOR THE HANDICAPPED 
I. Content 


1, Fitness of material to mect needs centering primarily in the 
individual. 


a. Adaptation of general aim to age, experience, and particu- 
lar nature of the handicap, taking into account capacities, 
Limitations, and necds of the handicapped group. 


b. Fitness of matcrial and activitics, basic and illustrative, 
to develop knowledge, attitudes, habits, and skills suited 
to the age and to the handicap. 


(1) Sufficient material to orient the handicapped child 
Socially. 


(2) Sufficient materials to build up in the handicapped 
child the right mental attitudc toward himself and his 
handicap. 


Lm 
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Sufficient materials to define and stimulate the fun- 
dancntal virtucs,--truth, honesty, kindness, dependa- 
bility, helpfulness, etc. 


ec. Suitability of materials to correlate with handicapped 
pupil's every-day experiencec,--as projects, proolems,etc. 
and so carry ever into conduct and character. 


(1) Develop ideals of personal conduct (right habits of 
thought, speech, action,). 


(2) Train to right reactions toward others. 
(3) Train to preper use of time, money, leisure, 


e» Fitness of materials to mect needs centering primarily in 
society. 


&. Adaptation of general aim to prepare user for living in 
present social order,--as citizens, workers, builders of 
Social institutions, etc, 


b, Fitness of materials to furnish adequate knowledge of an 
impreved social order. 


(1) Knowledge of peoples and times, and sense of continuity 
in human history. 
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(2) Knowledge of interdependence of individuals and 
nations, with the consequent of brotherhood and 
world citizenship. 

(3) Knovledge of the best of racial traditions, sup- 
plying choicest of social heritage as found in his- 
tory and literature. 


Fitness of materials to build right attitudes and think-. 
ing with respect to the handicap. 


(1) Sympathies, drives, longings to serve as the springs 
of action. 


(2) Interests in, and loyalties to worthy causes. 
(3) Fine appreciations, as of: beauty, goodness, worth. 


(4) Reverence, respect, and admiration for worthy per- 
sonalities. 


(5) A spirit ef good-will, helpfulness, service. 
(6) Proper vocational sutlook on life. 
Fitness of material to carry over into social conduct. 


(1) Deeds of helpfulness in hone, cemmunity, world at 
large. 


(2) Practice of the Golden Rule in all social relatien- 
ships. 


(5) Dependability under sacial responsibility, as worker 
in community projects, member of committees, clubs, 
and se forth, 


(4) The sense of right against wrong even at great per- 
sonal cest. | 


ness of materials to meet needs centering prinarily in 
school, 


Adaptation of general aims to prepare for fruitful men- 
bership in the institution in which the handicapoed 
child hapovens to be and in its activities. 


Fitness of materials to familiarize pupil with the 
spirit, program, needs of the institution or school. 


Fitness of materials to create right attitudes toward 
the school or institution, 


(1) Aspiration and lyalty. 
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(2) Sense of personal obligation. 

de Fitness of the materials to provide for actual partici- 
pation in the exercises and enterprises of the school 
or institution. 


(1) As worker in current enterprises and programs, 
either vocational or avyocational. 


(2) In assuming leadership. 
II. Literary technique 
le General literary merit, 
&, Elegance of diction. 
ob. Skillful arrangement of climaxes, 


C. The "pull" arising out of the human elements or dras 
matic elements in the subject-matter as selected. 


d. General aesthetic effect. 

&. Appropriateness of style to age of pupils. 

& Vocabulary 

be General tone 

ec. Grammatical and rhetorical complexity. 

d. Method of attack. 

III. Pedagogical provisions to aid the learner, 
1. Evidences of the functioning of an aim. 

a The curriculum matcrials organized about a definite aim, 
consistently carried out through the individual lessons, 
Cr "ACIiVItics, or enterprises. 

b. Hach individual lesson organized about a definite ain, 
with provision for getting this aim accepted by the pu» 
pils and achieved by them. 

Cc, The aim of the books or curriculum material as a whole 
and of the individual lessons, suited to the age, in- 
terests, needs, and experiences of the pupils; with ese 
pecial reference to their needs in view of their handi~ 

aps as a group and as individuals, 


2. Tne proper use of various types or forms of lesson organi-~ 
zations 
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Fitting of the type of lesson to the materials and the 
pupils. 


Proper use of the principldé of variety in order to save 
from monotony. 


Lessons organized to make proper point of contact with 
pupils! experience and so use "apperception mass", 


Proper use of emphasis in order to impress pupils and to 
drive lesson hone. 


Provisions for controlling study. 


Xe 
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Effective assignnient (so made as to motivate and direct 
study), 


Questions for guiding study. 


Valuable references for reading and means of checking 
these or otherwise motivating then. 


Provision for supervising or otherwise, explicitly dir- 
ecting study, 


Means for rewarding, and thus encouraging study. 


Lessons so organized as to encourage and reward parti- 
cipation by pupils. 


Provisions for insuring functioning of instruction in 
daily life and conduct of pupils. 


A. 


db. 


Definite correlations made between truths and princivles 
taugnt in everyday relationships. 


Suggestions for activities or lines of action embodying 
and giving oxpression to the ideals presented. 


As drilling to the type of habit or skill such reactions 
as recall and respond to the mode of treatment, as; men- 
orizing Braille, language responses, and so forth. 


Training provided for in carrying general principles or 
ideals over to apply to specific instances. 


(1) In individual life and conduct. 


(2) In social relationships. 


Provisions for onriching and cxpanding experience of handi- 
capped pupils in ways opened up by the lesson, but extend- 
ing beyond it. 
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Supplenentary talks on otner subjects at periods other 
than that of the regular lesson. 


Incidental references to great men or important events; 
allusions to great art, literature, or music; quotations 
rrom poetry or fine prose; croggereferences to history, 
gcography, and so forth. 


Valuable contributions to the vocabulary of the pupil 
by way of the enrichnent of old terms and by the addi- 
tion of new ones. 


Handwork or expressional work with motives other than 
that of mercly clinching the lesson (that is, for 
pleasure, interest, or general enrichment). 


Many sources of enriching information and expericnce, 


IV. Pedagogical provisions to aid the teacher. 


1. Teaching helps involved in the organization of the curri- 
culum material or books as a wholes. 


ELe 


Valuable teaching suggestions additional to tnose that 
constitute an integral part of each lesson (as in an 
introductory chapter or scattered in short notices 
throughout the book). 


(1) Discussion of the psychological characteristics of 
the handicapped children of the age for which the 
material is intented. 


(2) Discussion of the sociologically defined necds of 
pupils for whom the book has been prepared. 


(3) Discussion of the medical and health needs of the 
handicapped group for which the matcrial is inten- 
ded, 

(4) Lists of library books suitable to recommend to 
pupils of the age dealt’ with for their vrivate or 
reference reading, 

(5) Suggestions for the wider reading of the teacher. 


(6) General suggestions as to how to prepare or to con- 
duct the lessons. 


Supplementary teaching material as required, 
(1) Maps, charts, 


(2) Music, published with the books or references cited. 
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(5) Index, glossary, pronouncing dictionary. 

(4) Accompanying pictures. 

(5) Notebooks, handwork materials, and so forth, as 
required, 

(6) General bibliography. 

Provisions for giving the teacher perspective on the 

course, 

(1) Account of the particular aim of the course in hand 
and how it fits into the scheme as a whole. 

(2) Description of the equipnent needed for the course. 

(5) Advertisement of additional desirable material and 


where to get it. 


d. Provision for review lessons at optimum intervals. 


(1) 
(2) 


Review Lessons not too frequent nor too infrequent. 


Provision for well-conducted reviews. 


&. Peaching helps included in the lessons for types of indi- 
vidual differences. 


A. 


~ 


D. 


Ce 


Separate manual for teachers. 


Valuable supplenentary material for teachers, 


Additional information for sake of perspective. 


Reference for further contests and progressional 
reading, 


Additional story or other material supplied, or 
téather referred to it. 


Useful teaching suzgestions. 


(1) 


(2) 


Suggestions for distribution of empnasis,--what 
to stress, what to have memorized, and so forth, 


For relating lesson to pupil's age or interests. 


Sugsestions as to how to prepare and conduct the 
lesson, 


Valuable suggestions as to how to make assignncnts. 


Valuable suggestions for controlling study, for 
motivating it, checking it up, directing it. 
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Baye? ‘ (1) Useful questions for conduct of recitation or re- | 

oe (2) Useful model lesson plans, ie 
i (3) Topics, problems, or projects to be assigned for 

ap | speckl work, 
. (4) Suggestions for summing up or applying the lesson. ei 
dig ee 
ihe. (5) Provision of progran matcrial other than that of bea! 
Bs . the lesson proper. ce 


V. Mechanical features. 


I LIDS. 
) a. Size, leading, word spacing (age levels considered). 
am b. Pleasing effect. 
ak | 2. Attractiveness of page. | 
“a a. Margins, clear print, svacing, arrangenent. 
oe b. Economy of space considered. 
es 5. Organization of the page. 
2 : he Appropriate paragraph or section headings. . 
a b. Convenience of display, general appearance, 
z ec. Use of italics, black-faced type, short line, and so 
My forth, for emphasis, | 
i 4. Pictorial illustrations. 
i: Qe Artistic value of pictures. | 
i b, Excellence of mechanical execution (based on clearness, : 
a - “proper use of color, and so forth). ae 
a 5. Form and binding. : 
i a. Permanent binding in book form, not pamphlet. ee 
oF | bd. Convenience of size. a 


ot: ce, Durability, quality of p»per. 
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HISTORY OF CURRICULA FOR THE BLIND 
I. Curriculs of first schools for the blind. 


1. Described by Valentin Hauy in his "Essai sur 1!Education 
des Aveugles", 


Comments on Hauy's curriculun. 

a. Any informatian imparted to the blind child regarded 
with wonder regardless of the usefulness of the infor- 
mation. 


b, Faculty psychology led to belief other senses could 
take the place of sight. 


c. Over-emphasis on literary education. Aimed to fit the 
blind enild to the traditional sighted school curricu- 
lum, 


) d. Emphasis on vocational cducation for the blind, a step 
in advance of the age. 


e. Johan Wilhelm Klein, director of Vienna Institute for the 
Blind, 1765. 


a. Author of "Description of an attempt to Educate Blind 
Children for Useful Citizenship", and "Teachers? Manual 
for the Education of the Blind", 

b. Realien und @rientieruneg. 

ec. Influenced by Comcnium and Pestolozzi. 


4 o. Emerich Gigerl--Vienna school, 1875. 


4, Alexander Mell-Vienna school. Author of, "On the Contact 
of the Blind Child with Nature", 


II. Barly curriculum emphases in America. 

1. Dr. Samuel G. Howe visits the European schools. 

ce. "The general principle is--to combine intellectual and 
physioal education in such a way as to qualify the blind 
for the performance of auscful part in the world and of 
storing the mind with knowledge, so that they may have a 
fund within themselves from which to draw in after life." 
a. The musical cmphasis. 


b. The vocational emphasis. 


ec. The academic emphasis. 
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MINIMUM ESSENTIALS IN THE EDUCATION OF THE BLIND 


As outlined by the committee of the American Association of 
Instructors of the Blind, 19384, 


I. Aims in the education of the blind. 


1. Physical, The development of a stronz and healthful. 
physique, capable of resisting disease and meeting the 
unusual physical strains inherent in the handicapped, 


2e Academic. A thorough elementary and high school 
education equivalent to that afforded seeing children. 


Se Vocational. Vocational instruction adapted to the 
pupil's ability with a view to enabling him to become 
self-supportinz. 


4e Social, Socialization of each punil to enable him: to 
become an acceptable and contented member of his 
communi tye 


II. Course of study. 


"The subject-matter of the course of study should be comparable 
to that of the public school system of the state, with such 
variations in content and emphasis as is essential for pupils. 
without sight. The hitch school course should be the full 
equivalent of the four year course of the public high schools." 


This makes it possible for the blind pupil to take the senior 
year in the local high school,--a procedure that has been 
followed successfully in numerous cases. 


The course of study includes: 

1. Academic. 

ee Manual arts: modeling, caning, knitting, crocheting, wood 
working, basketry, hand and machine sewing, weaving, netting, 
brusn making, racket restringing, and piano tuning. 

Se Music. The blind child is entitled to a greater amount of 
musical trainine than the sighted, because it is the one 
art which he can appreciate and enjoy as fully as the 
seeing. 


Choral singing, piano, organ, theory, musical appreciation, 
musical history. 


4, Vocational training, 


A more careful prowram of tuidance and a more prolonged course 
of vocational trainings is recommended. Should includes 
Commercialesstenography, tyoing, dictaphone, telephone operatore 


Salesmanshipesstore keeping, mavazine subscriptions, news stand, 
and insurances 
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Pres asoantnc, weaving, basketry, brushes, racket stringing 
_ piano tunings ; 


“Domo stics--mother! s helpers. 


Be: ‘Extra curricular and socializing activities. 


Ae oe Benletioc association, dramatic society, Boy, Scouts, Campfire 
Cirle, Miterary societics, elee clubs, orchestras, 
attendance at coh iad plays, and so forth, 
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Introduction, 


1. Factors in curriculum building. 
ae Pupil sy '- 
be Teachers, 
Ce Society, 
ad. Nature. 
@e The Gosmos, 
f. The relations between them. 


2e Philosophical assumptions implicit in all curriculum 
construction, 
a The problem of the criterion of truth, 
be The problem of the nature of consciousness. 
ec, The problem of moral values. 
d. The problem of the nature of reality. 


Contemporary views of human nature, 


1. Materialism 
2e Rationalism, 
Se Personelism. 


Some popular tests of truth. 


lp Empirical. 
2. Rational. 
Se Pragmatic. 
4, Personalistic. 


Three dominant philosophies of education in relation 
to the curriculum 


1, Emptricism 


Zo Rationsliam 
Se Personalism, 
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PSYCHOLOGICAL CONSIDERATIONS 
UNDERLYING CURRICULA FOR THE HANDICAPPED 


Introduction. 


le Enumeration of various schools 6f thought concerning 
mental life and processes, 

2, Genetic psychology. 

oe lhe psychology of the learning process. 

4, Contributions to the education of the handicapped 
from the fields of doiaga cael cia psychiatry, and 
mental hygiene, 


The schools of educational psychology. 


1, Faculty psychology, 

2e Functional psycholory, 
Oe Behaviourism 

4, Gestalt psychology. 

Se Purposive psychology. 
6. Self psychology. 


Psychological theories underlying curricula. 


1, The theory of formal discipline, 

2e The preparation theory, 

Oe The culture-epoch theory. 

4. The contributions of functionalism . 

5, Contributions from purposive and personalistic psychology. 


Influence of psychiatry and mental hygiene. 


1, Developments in the ficld of psychiatry, 
ee Different schools of psychoeanalysis. 

oe In the ares of the mentally handicapped, 
4, The speech handicapped. 

Se Delinquent and problem children, 

6, The psychology of blindness. 

7%. The psychology of the deaf, 

8. Mental hygiene of the handicapped. 


THe OBJECTIVES AND STANDARDS OF EVALUATION 
OF A CURRICULUM FOR THE HANDICAPPED 


The need of a philosophy of education for the handicapped, 


The function of the special school in society. 
le The function of pain and suffering. 

&, Pessimism, 

be Optimism, 

Ce Mcliorism, 
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2e The function of the handicapped in human society. 

a The handicapped have paid the price of our freedome 
be The handicapped arouse compassion, sympathy, and 
cooperation in the human race. No social or 

economic order worthy of the name can endure withe 
out these basic clements of any organized society. 
ce The function of the handicapped in society is to 
promote not only the industrial efficiency, but 
also the spiritual efficiency of the human races 


Objectives of the curriculum, 


1, Training for occupational efficiency. 

Ce Education for citizenship. 

5, Education for physical efficiency. 

4, Education for leisure occupations, 

5. Education for social interecommunication. 
6. Organize around the whole child, 


The schools of the past have been organized around the 
child's intellect; the schools of the future will be 
organized around the whole child, Wherever srovps of 
handicapped children are assembled, there are created of 
necessity moral and social situations which society cannot 
longer afford to ignor,. 


FACTORS IN CURRICULUM ADAPTATION 
FOR THE HANDICAPPED 


Introduction, 


) Two fundamental questionste= 


ee 
LTlse 


IV. 


1, What are the child's needs as a developing personality, 
in view of his handicap? 

2e What arrangement of experiences will serve most 
effectively and economically to meet those needs? 


The present curricula of the public schools. 
Constructive suggestions for adaptation. 


Factors involved in any curriculum and their relation to 
our problem, 


1, The general objectives of education for the selected 
_ handicapped area, 

2, The nature of the handicap ‘itself. 

3. The specific objcctives, 

4, The time elemente 

Se Principles of cecnomy in learning. 

6. Individual differences, 
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7, The useability of materials. — 
8. The learnability of materials. 
9, Methods of organizing content, 
a. Logical. Ce. Psychological 
_ be Chronological, 
10. Flexibility of program, : 
11, The currieulum should contribute to happiness and 
efficiency in present-day tasks, 
12, The curriculum should correlate with real life and 
activity. 
13. The curriculum should provide for great scope and 
_, flexibility to meet individual differences in interests 
and abilities, | 
wk¢te The curriculum should be so organized that it will 
- admit of easy rearrangement of the schedule. 
15. The curriculum should lead the pupil to appreciate 
hoth work and lcisure and to develop a habit of 
engaging in both. 


STEPS IN CURRICULUM MAKING FOR THE HANDICAPPED 


Formulate an introductory statement of your point of view 
on fundamental issues in curriculum making for the 
handicapped. Make this to the point and practical, 


Select one handicapped area, and briefly outline the most 
inportant problems in this area as they affect the 
curriculum. 


Outline the general objectives of education for the 
selected handicapped area, 


Concentrate on one subject or one major field of life 
activity, which you deem a most vital need at present in 
the selected arca, 


Make a study of the experiences of your group to determine 
their needs, Various diagnostic tests are available for 
this purpose. 


Make a study of educational needs and resources of four 
community with special reference to your handicapped arcade 


Make a study of activity units, textbooks, and other teache , 
ing materials in your field for both typical and satypicol 
pupils. 


Note the essentials of a good teaching unit for the 
handicapped area, 


Note the minimum essential experiences pertaining to the 
subjecte 
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' 8, Outline the specific objectives in the selected subject 
) or field of activity. Be specific. 


9. Classify, these objectives under main headings in terms of 
importance, interest, difficulty, and proper pedagogical 
SCQUENCEe 


10. List and describe the activities and experiences possible 
and desirable to your handicapped group, by which they may 
attain these objectives, Seek variety, originality, and 
provide for individual differences 


ll. Prepare the unit in form for use. 


Under major amd minor objectives describe the activitics 
designed to realize these objectives, 


The form of the unit will vary with the subject and field 
of activity. 


ee 


In integrated units indicate correlations, particularly with 
tool subjects. 


le. In constructing the unit include materials fort-~ 

a, Motivation, 

be Practice and review. 

Ce Individual differences, 

de Diagnostic and achievement tests. 

ee Multiesensory aids, audio-visual materials, and other 
objective teaching materials for special areas. 
For example, available talking-book records, moving 
pictures, and so “forth. 


13. Prepare mtecrials for pupil's and work book, including,=» 
» Qe Overviews and summarics. 
be Guide sheets and job analyses. 
Cc, Activities, exercises, problems. 
de Special reading references. 


14, Keep careful record of functional outcomes of the unit, 
with suggestions for revision, 
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METHODS OF SHLECTION 


OF OBJECTIVES AND MATERIALS 
CURRICULA FOR THE HANDICAPPED 


Throuch committee procedure,--oldest and most common method. 
a. Committee appointed made up of specialists in the | 
selected areas 
(1) Selected from the ranks of successful teachers. 
(2) Selected from the ranks of successful administrators. 


be Study of problems as presented, with all possible 
_ information, 
Ce Study of prevailine practices and materials. 
de Recommendation of changes in view of these considerationse 


Stusics of children's activities. 


a, Direct investigations of the activities of handicapped 
children in homes, hosvitals, sanitoriums, and so forthe 
(For example, psychological studies of the habits of 

juvenile delinquents as basis for conduct curricula.) 

be Secandary studies of projects and activity curricula 
already developed for typical children. Select and adapt 
activities possible to the ziven Randicapped groupSe 

Ce Limitations of this method, 


(1) Emphasizes present child needs, may minimise future 
adult needse 

(2) Life situations cannot be standardized in such a 
manner as to become typical, 

(3) May fail to recognize social needs and values, past 
and future, 


Surveys of social needs. 

ae Surveys of typical groups to find out what knowledge is 
most needed. (For example, laneuage “deficiencies of the 
deaf, arithmetic needed by the blind, or vocational needs 
of mentally handicapped, ) 

be The documentary survey. 


(1) The newspaper-magazine method. 

(2) Analysis of scientific investigations, surveys, and 
statistics relating to the selected handicapped, groupe 
(For example, the publications of organizations in 

the various fields of work for the handicapped, ) 

(3) Limitations of the survey method. 

& Cannot look far enouch into the future to be 
progressive. (For example, occupational trends). 
be Trends towards static condition of society. 
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ei ee selected because of their mastery in a given 


ies arranged by one person or by a committees 


Py Sant that 1t places too much reliability on 
Judgment; may be biased, based uvon insufficiont facts, 
or hastily givens | 


‘ae ase datd ot of textbooks and courses of study. 
a, To determine stress to be placed on certain aspects of 
a subjects Griteria to be based ons 


(1) Presence or absence of the sreatant of subject in 
question. 
(B) Amount of space given to the topic in question. 


bg To determine activities suitabke for selected handicapped 


Groupe 
Ce Limitations. Places too much reliance on old textbooks, 


unsvpited to a new field, 
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GENERAL PROBLEMS 
IN CURRICULUM CONSTRUCTION 
FOR THE HANDICAPPED 


1. What is the curriculumt 

2, What should be the objectives of the curriculum? | 

3S. Is the organization of the curriculum fixed and final? 

4, In what sense should the curriculum consist of useful 
experience? 

5. Should the curriculum consist of projects or subjects? 

6. Should the curriculum prepare for child needs? adult needs? 
or for a higher school? 

7, Should the curriculum be based on the major fields of 
knowledge, or on the major fields of life activity? 

8. Should the cyrriculum for the handicapped be an adaptation 
of current public school curriculum or should it be built 
independently from the ground up? 

9. If you base the curriculum on subjects, is it possible to 
classify related subjects under one broad head? 

10. Can we get away entirely from some classification of school 
activities? 


WHAT IS A CURRICULUM? 


"A curriculum is the series of daily exercises working toward 
the objectives of American education. Its proximate aim is the 
delivery of the human outptt equipped for the general welfare 
and inspired with a desire to advance the common good." (p.9) 


Curriculumt= "That body of culture and experience which has 
accumulated from generation to generation and on which the 
activities of a progressive people are to be determined, " 


Education Defined, "Education implies every phase of the process 
by which society as a whole, or any of its agencies, consciously 
seeks to develop sociology significant abilities and characters 
istics in its members," 


Curriculum Defined. "Lincoln School conceives of the 
curriculum as the ways in which the school aids boys and girls 
vo Improve their daily living." L.T. Hopkins. 


WHAT IS A COURSE OF STUDY? 


A course of study has been defined as a document which is 
intended to guide the teacher in his attempts to aid pupils 
in learning. The curriculum on the other hand is defined as 
the body of experience to be communicated. It is what the 
pupil learns and exneriences." (p. 554) 


| Tmutyo Meuse ont to oven it 
Sisnit bas bexlt mivotvmwe eit to HOt: 
| ferteesr to tetemoo inv woh. on ae ) 


Satostdue tO eitost or to teteneo ‘putue . 
“Mabeoe Fibs Taboor bikie: hana eageng moive lrare, 
| TLloe ! : 
‘to ebfert eo se ‘ea? a banad ed mivotrivs onde bie 
Tytiviton ottl.to abfelt votam ent no so ,opbe. ee 
Soiteatqahe aa ed heaqsothred edit vot my Luo ties. Ot Digons O° 42 
$f kw ad at' bivore no. mulvotoro LIootee off “treme to. A 
Sqs Bovowy ond mov: yidmebtr it ag 


| Balla 8G. 
|) ee oldiscon tt at ,atost due mo omivotine ent. ened voy 
Thaed Seow eno tobuw etoeldue betalen: ghia 


Loose: ae note ser tenants eaoe Phcaialer wherettne, aca! Adis, per <0 | 
| é PON Oy hy Mes praia ite: 
Bay y ee ae Ue 2 : 55 rts pote je} Me mi “ F 


\\f ae os aia han “i Ailes ty 


eMOTUDTAAUD A BI TAR 


a’ 


brawof safvtow son toners ; ae to jneien. aes - ‘tuna ate 

ii eit of mim stamtverg atl .noitaoyhe neottem’ to bof digi iop one. 
i etatiow Lateneg: oft OF beagtups Shotwo  coammeri..o at *o evevifeb ae 
i (Sac) ® boos momma ‘only SONS ot entnen * tat Bw: Seeanaey ba a 


ear Kot elw ene treate ‘fiite arth Eu 40 ehod tet fT LE uy 
i otis folds a9 bog noltesonep. of aottatadar pats oF + 
" shor tarred ob od of 9th sire evkendmeen ul hd sonsiviten | 


| Be c00T watt to: onade ters eottqne: nottesuns® boris 
| ¥levotoando ,estonena stl to yne to ,elorin: ‘a ee Ut 
i mod oartari fits ssabnidanioen scat dalesipcoi el sda golares ot 


. 


} 
ae 


| ett to wccbhodel Bate ey et a 

witty bees ayod abies Looror Be gh pre WOOT Bs, 

“gestalt Teds: oe Pe ei | es 
a Be ANS Bs a ar ‘ 


suave seme 


hd dont dresioab sa sate 
allova his of atqnotia o tenes 
jas Bontvob of Snid todo ont no mulus 
ork ete hae on ot so trumme. 


ed 
a. 


Fourth Yearbook Dept of Supt. 1929 7 
The Nation at Work on the Public School Ourriculum. 


Also see Second Yearbook Dept of Supt. 1924 
The Elementary School Curriculum. 


WHAT IS THE CURRICULUM? 


"The curriculum is the child's introduction to life; as 
schooling is the preparation for it. The curriculum then must 
really introduce to life as it is and as it should be; the 
school should actually prepare. --- The curriculum must present 
to the child in idealized form, present life, present social 
activities, present ethical aspirations, present appreciation 
of the cultural value of the past, Only as a part of present 
life, that is only as it touches the present life of the child 
through fhe life of society, can it call forth that interest 
which is essential to the educative process, " 


Monroe, History of Education, p. 756. 


ll. MAJOR LIFE ACTIVITIES, 


Make a list of the major life activities of the handicapped 
group in which you are interested, To what extent does the 
presence of the handicap modify the activities in which the 
members of the group can engage? Check your list with the 
classifications of major life activities made by leading 
authorities, 


Spencers 
1. Self preservation - directly and indirectly. 


’ 2. Parental activitics, 
oe Social and political relations, 
4. Leisure, 


Bobbitts | 

1, Language activities, 

. Health, 

. Citizenship. 

. Gdneral social activities, 

- Recreation = leisure time, 

- Mental activities - "keeping mentally fit"-+ mental hygiene. 
» Parental activities, 

- Vocational activities, 

9. Religious activities. 


Bonser: 
1, Activitics for maintaining life and health, 
2. Production and exchange of necessities and luxuries, 
5. Social institutions-family, state, sehool, church, 
Leisure time pursuits, 
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Chapman and Counts: 


Caring for the body. 

Roaring childreny 

Securing economic necessitics, 
Organizing for civic action. 
ingaging in recreation. 
Religious activities. 


Commission on Reorganization: of Secondary Education! 


Le. Health, 


ay 
or 


Le 


Command of fundamental processes. 
Worthy home membership. 

Vocation. 

Citizenship. 

Worthy use of leisure. 

Ethical character, 


WHAT SHOULD BE THE OBJECTIVSS IN THE EDUCATION OF 
HANDICAPPED? 


1. Health. 

2e Command of fundamental vrocesses. 
Se Worthy home membership. 

4. Vocation. 

5. Citizenship, 

6. Worthy use of leisure. 

7. Ethical character, 


Il. Dept. of Supts. Fourth Yearbook: 


"We inherited the educational ideas of the old world. 

The founders of the Republic planned a nation in accordance 
with definite purposes, to achieve which they framed the 
Constitution Officially they promulgated these purposes 

in the preamble: 


"A more perfect union, justice, domestic tranquillity, the 
common defense, the general welfare, preservation of the 
blessings of liberty. They held the conviction that these 
snould be sccured by public education. The states provided 
for schools at public expense, taxing all of the general 
welfare. In tax-supported schools these American aims must 
be paramount. " 


III, Everett, Moral Values; 


Gives the following classification of values considered 
essential to a well balanced personality: 


Bodily valucs 

Recreational values 
Economic values (vocational) 
Intellectual values. 
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Social valucs. (citizenship) 
Aesthetic values. (music) 
Moral values. 

Religious valucs. 


What considerations should enter into the selection of objectives 
for tne education of the handicapped? 

Should the interests of the pupil or the welfare of society 
predominate? 


What psychological and pedagogical considerations enter into 
' the selcction of objectives? 


Are the objectives as given in the foregoing quotations suitable 
for the education of the handicapped? 


What special factors are to be considered in selecting aims for 
instruction of handicapped? 


Formulate a brief statement of objectives for the handicapped 
area in which you are interested, 


15. Discuss briefly the pros and cons of the following statements 
ag apolied to the handicapped: 


a, "Teachers? marks and other competitive ratings should be 
omitted." "All handicapped children should be promoted 
regularly," 

b. "We should think of all curricula for the handicapped in 
terms of life and adjustment to it," 

c. "We should develop in all handicapped children the attitude 
that time does not matter," 

d. "The classroom of the handicapped is a laboratory for the 
educational frontier," 

e. "Success in school work is of even greater importance to a 
handicapped child than to one not handicapped." 


14. Suppose you have been given a free hand to develop the course 
of study for your handicapped group. Formulete an intro- 
ductory statement on fundamental issucs in curriculum 
making for the handicapped; such as, + 


&@. Should the curriculum consist of projects or subjects? 

b. In what sense should the curriculum consist of uaerus 
experiences? 

ec. Should the curriculum prepare for child n-eds? adult needs? 
for a higher school? 

d. Should the curriculum be based on the major fields of 
knowledge or on the major ficlds of life activity? 

@. Should the curriculum for the handicapped be an adaptation 
of current public school curricula, or should it be built 
independently? 


+ 


15. Variable Factors in Curriculum Construction, 


Discuss the influence upon the curriculum of the following 
variable factors: 


1. Teachers -warying interests and qualifications, 

2. Administrative expediencies - schedules, rooms, 
equipment, etce. 

oe Pupils —- indivicual differences. 

4, Community needs. 


16, Effect of characteh of school population on the curriculum, 


At the Detroit (1937) meeting of the National Education 
Association, Professor William H. Kilpatrick urged 
teachers to press Congress for financial aid to 6,550,000 
physically handicapped school children. 


} "At least 22.2 per cent of the 29,500,000 pupils now 
attending school," he said, “are suffering from physical, 
handicaps - such as weak hearts, tuberculosis, impaired 
sight and heering, defective speech and undernourishment. 
In New York City alone, before relief, we had 25 per cent 
malnutrition among our school children. 


"We definitely have to look forward to the time when the 
public schools will become centers for child welfare, 
We're losing money by not doing this. Our children 
represent our economic future. If they're healthy, the 
future of our country is better off, We cannot afford, 
from a financial point of view, to wait any longer," 


The NeH.A. Committee on the Reorganization of Secondary 
e Education reported as follows? 


"The character of the secondary-school population has been 
modified by the entrance of large numbers of pupils of 
widely varying capacities, aptitudes, social heredity, and 
destinies in life. Further, the broadening of the scope 

of secondary education has brought to the school many pupils 
who do not complete the full course but leave at various 
stages of advancement. The needs of these pupils can not 

be neglected, nor can we expect in the near future that all 
pupils will be able to complete the secondary school as 
full~time students. 


"At present only about one-third of the pupils who enter 
the first year of the elcmentary school reach the foureycar 
high school, and only about one in nine is graduated. Of 
those who cnter the seventh school year, only one-half to 
two-tnirds reach the first year of the four-year high 
school, Of those who enter the foureyear high school about 
oneethird leave before the beginning of the second year, 
about oneshalf are gone before the beginning of the third 
yoar, and fewer than one-third are graduated," 


7 
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1. Is the education of the handicapped largely confined 
to the elementary school? To what extent has the 
remarkable growth of high schools affected handicapped 
groups? 

2. What are some of the causes of the heavy educational 
mortality among the handicapped during the high school 
years? 

Se What is the place of the special class in this 
situation? 

4, What effect will changes in school population have upon 
the special class and speciel education? 

5. What contribution can the special class make toward the 
solution of the problems brought about by the increase 
in high school population? 


17, Civic Responsibilities, 


The following paragraph appears in a widely used secondary 
school textbook on community civics: 


"If we were to consider the different classes of American 
citizens we should find but four that are entitled to rights 
without being asked to do much in return. These are \the 
little children, the deaf, the lame, ‘halt and blind', the 
sick and the aged. These persons because of their age, or on 
account of their physical or mental defects, being unable to 
contribute their share to the general welfare, are exempt from 
the obligations which the normal citizens must perform," 


Compare this statement with the following sentiments from an 
address by tne late William McAndrew before the National 
Education Association: 


"Twenty years ago more than 50 percent of the leading educators 
of the cuuntry considered their major job to be that of trains 
ing children to earn a living. To-day they are 100 percent for 
thé. idea that their job is to train for service to society, 
Yet, I cannot find any treces of the civic purvose in the 
textbookse 


"Hardly any of the teachers I supervise give any reason for 
going through these things except that they have to. It is 
difficult to find civic purpose in Latin, algebra, geometry, 
rhetoric, bookkeeping, typewriting, shop work, cooking, and 
scisncee work in the schools I visit. If these are the tools 

of the educated man, we are obliged to do more to make it clear 
how these tools, when sharpened, are to be used for public 
benefit, 


"We have’ classes in thrift to teach ovupils how to save. Then 
we have classes in salesmanship to teach another group of 
people how to take money from those who learn how to savef 
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"We teachers are more ashamed of a grammatical blunder than 
of ignorance of the crying civic problems of our own socicty. 
We have treasured long some old ideas which we call 'eternal 
verities,* and when we make a course of study we are prone 
to start with these lest some critiz will find them absent 
from our course and ridicule us as one might mock a banquet 
guest who lacked evening dress, 


"Here we are, historically expected to teach the future citizen 
his politics; here we are, paid by the community for community 
benefit, that is politics, and what do we know about politics? 
Not enough to keep a woman's whist club from financial and 
moral bankruptcy. 


"The curriculum must be 'soaked with a sense of givic 


responsibility.'" 


1. Which of the foregoing statements ia-most applicable to the 
education of the handicapped? 

ee Are there any elements of the curriculum which you are now 
using for your handicapped group which cannot be justified 
by its civic purposes? 

Ss Is Superintendent Andrew's indictment true, in general, of 
education for the handicapped? 

4. Do you agree with the statement from the civics textbooks? 
Would you include such a statement in a textbook for the 
handicapped? 

5. What is the place of the handicapped in society? 

6. How can the curriculum prepare them for it? 


18. Issues of Secondary Education in the Education of the 
Handicapped. 


The Major Issues of American Secondary Education are defined 
and discussed in the Report of the Committee on the Orientation 
of Secondary Education, Department of Secondary School 
Principals, National Education Association, January 19356. 


Read the Report, and be prepared to discuss the issues of 
secondary education from the standpoint of the education of the 
handicapped, The Report states the issues as follows$- 


1. Shall secondary education be provided at public expense 
for all normal individuals or for only a limited number? 


ee Snall secondary education seek to retain all pupils in 
school as long as they wish to remain, or shall it transfer 
them to other agencies under educational supervision when, 
in the judgment of the school authorities, these agencies 
promise to serve bettor the pupils! immediate and probable 
future needs? 


S. Shall secondary education be concerned only with the 
welfare and progress of the individual, or with these only 
as they promis@ to enontribute to the welfare and progress 
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4, Shall secondary education provide a common curriculum for 
 @all, or differentiated offerings? 


5. Shall secondary education include vocational training, or 
shall it be restricted to general education? 


6. Shall secondary education be primarily directed toward 
preparation for advanced studies, or snall it be primarily 
concerned with the value of its own courses, regerdless 
of a student's future academic career? 


7. .Shall secondary education accept conventional school subjects 
as fundamental categories under which school experiences 
shall be classified and presented to students, or shall it 
arran’e and present experiences-in fundamental categories 
directly related to the performance of such functions of 
secondary schools in a democracy as increasing the ability 
and the desire better to meet socioecivic, economic, health, 
leisure-time, vocational, and pre-professional problems 
and situations? 


8. Snall secondary education present merely organized knowledge, 
or shall it also assume responsibility for attitudes and 
ideals? 


9, Shall secondary education seek merely the adjustment of 
students to-prevailing social ideals, or shall it seek 
the reconstruction of society? 


10. Granting that education is a "gradual, continuous, unitary 
profess," shall secondary education be presented merely as 
a phase of such a process, or shall it be organized as a 
distinct but closely articulating part of the entire 
educational program, with peculiarly emphasized functions 
of its own? ‘ 
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SURVEY OF COURSES OF STUDY 
IN SCHOOLS FOR THE BLIND 


Survey under the direction of the American Association of 
Instructors for the Blind, 


Questionnaire sent to 54 schools, Sl replied, Eight of these 
represented departments for the blind in public scnool systems. 


Subjects most frequently mentioned, that is taught in most 
schools for cach fraieiu=s 


Grade I: most frequent; reading, spelling, kancuaze, 
arithmetic, music, vhysical training. 
Less frequents slate writing, handwork. 


Grade IIT: same as grade I, 
Piano (in half the schools), 
Manual training and basketryeeelectives. 


Grade III: In addition to the tool subjects, piano and vocal 
music, chair caning, weaving, sewinz, knitting, are added in 
over half of the schools, 

Less frequent are: hygiene, Braille writer, and Braille 
notation of music. 


Grade IV Increasing number of schools introduce into this 
grade, manual training, sewing, piano, vocal music, and Braille 
notation, hygiene, and elementary history. 


Grade &@ Required subjects in more than one half of the schools 
ares reading, spelline, languacsc, arithmetic, geography, 
history, hygienc, chorus, physical training, manual traininge 


When electives are added, more than helf the schools offer piano 
and Braille notation, knittinz, and chair caning in this grade. 


Grade VI. Typewriting is added to the forezoing median subjects 
required in grade-V, 


Grades VII and VIII, The list of subjects is practically the 
same, We find: spellinz, language, arithmetic, history, 
hygiene, geography, Braille notation, typewritinz, and piano 

as median subjects, In addition they have chair caning, manual 
training and physical traininz. 


Only a few schools offer violin, piano tuning, and weaving in the 
seventh grade, 


In grade eight, however, orchestra, vocal music, and current 

events appear as clective or required in more than half the 

schoolse 

This surgey did not make any study of the amounts of time 
ted to each subject, 
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I. Modern Trends In Curricula For The Blind, 


1. Psychological and sosial emphases rather than on any group of 
subjects, 


a. How the subject can be made to serve the blind child, 

b. Psycholegical and achievement tests. 

ce, Social association of the sexes, not segregation. 

d. Basic sense training - following Sequin and Montessori, 
&. Physical education. 


a, General gymnastics. 

b. Recreation and leisure time. 

ec. Kinaesthetic factors developed by eurythmics., 
d. Hand gymnastics ~ Sequin and Gigerl. 


5. Reality in education recognized. 
a. Dangers of verbalism., 


b. From representation to reality, rather than from reality te 
representation, 


4, The subjects ef study in the curriculum, 


a,. Sclence 
Ll, Its importance not recogy1zed until recently, 
2. Fer a leng time more verbalism, 
5S. Nature study as life and life relationships. 
) 4, The general sciense course of the American Association 
ef Instruoters of the Blind. 


b, Geography 

lL. A new basis ‘sought for relating child to his physical 
environment, 

2h Heretofore, science and geography have been taught as mere 
verbal representations, 

oO» Museum of natural objects. 

4. Rellef maps, 

5) Geography and science taught, - not to make scientists - 
but as equipment for larger and more sgomplete living 
should arise in experience and appeal to books secondarily. 


¢, Mathematics, 

1, Should be taught from humanistic point of view, 

2) Danger that mathematics for the blind may make children 
Slaves of their slates -—- the mere formal drill on abstract 
problems, 

3s The need is for a mathematics of daily life ~ meeting 
daily arithmetic needs of the blind, 
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d, Reading and writing. 
1, Elementary reading 
25 Reading in the middle grades. 
Se Reading in the high school. 
4, Important divisions of the reading program. 
ay Period of preparation for reading, 
be Initial period of reading instruction, 
Ce Rapid growth in fundamental attitudes, habits, 
and skills, 
de The period of wide reading. 
e) The period of refinement of specific reading 
attitudes, habits, and tastes, 
f Reading projects. 
Ce Literature. 
1, Aims cultural. 
&, Essential or everyday English. 
o. More attention to formal grammar necessary for the 
blind than the sighted, 
f. Foreign languages. 
le} Gultural, not vocational, 
a Kanguages should meet needs and interests of pupils. 
g, Commercial subjects. 
h. The social studies. 
le History and civics 
2° Student government in schools for the blind. 


MEDIAN I. Q's IN SCHOOLS FOR THE BLIND. 


School Average Standard Deviation 
Batavia 92.8 ares 
Tennessee 94, 21,14 
Overbrook 95.4 18,4 
Perkins 95,5 byt ar 

Wisconsin 97,8 Lbs 20 
Minnesota 97,9 aH 2 
New York Institute Lets es el. 55 
Ohio 105.1 20. 41 
Louisiana 105.9 16.8 
West Virginia SOG, ¥ 19,14 
Missouri 108. Lets 


The Dalton Laboratory Plan in a School for the Blind 


A plan of this kind in a school fer the blind is at once 
more easy and more difficult than to apply it in an ordinary 
school, It is more easy because in progressive schools for the 
blind there is already a large amount of individual teaching and 

independent study. The classes are small, and the teacher acts 
as a guide rather than as a lecturer or drill sergeant. 


1. The greatest difficulty lies in the lack of facility possessed 
a speskvand pupils in the reading of Braille. The medium of 
, ‘tien, that is Braille, must be mastered, 
tory plan self-instruction depends on facility 
ig and writing. 
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Source materials are limited, This makes necessary closer 

supervision by the teacher. 

There is great need for carefully prepared source materials 
in Braille, 

Much time may be lost moping over useless sources, 

Small booklets of supplementary materials for ready refer- 

ence should be at hand. 


Assignments and work books carefully prepared with attention 
to individual needs, 

Lock of such materials imposes a heavy task on teachers 
inaugurating the plan. 


In general, the blind will require more guidance and 


supervision from the teacher under any plan. 


Survey of the Elementary Curriculum in Schools for the Blind, 


I, The preschool 


II. Kindergarten and grades 1 and 2. 


iil, 
IV. 
V. 
Vie 


Curricula for the third grade. 


Fourth, fifth, and sixth grades. 


Summary of elementary education of the blind, 


Special curriculum problems in the elementary grades. 


Summary of Elementary Education for the Blind, 


1. Health 
We are rapidly doing away with the atrocious spectacle 
of: anemic, blind children in stuffy classrooms, fingering 
their lessons from Braille books - lessons which might 
better be learned through out-of-door activities in 
contact with actualities. 

&. Trained sense perceptions. 


Oo. Physical independenee - confidente in ability to get about 
by himself - expanding horizons of adventure. 


4. Fundamentals of correct English, 

5. fibility to read Braille grade 1s fluently. 
6. Write by stylus and machine, 

vB Sign name in his own hand writing. 

8, Fundamentals of number work, 
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Use of the T+V-—L slate. 


9, Elementary geography. 


10, History stories of his own state and country. 


ll. Literary gems memorized, » 


12. Elementary Braille music notation, © 


Current Trends in the Social Studies in Sighted Schools and in 
Schools for the Blind, 


1. What are the social studies? 


Qe 
b, 


Oe 


Definition of the CommisSion on the Reorganization 
of Secondary Education. 

Definition of the Committee gn Social Studies of the 
Department of Superintendence, 

Human relations are not compartmentalized in experi- 
ence, The blind person's problem of crossing the 
street in traffic, for example, may be viewed as an 
economic soeial, or political problem, 


&, Relationship of the social studies to other areas, 


3. The newer emphases in methodology, 


Qe 


db. 


Ce 


The subject must be presented in terms sf pupils! 
experience, 

The lesson and the course should be a series of 
guided experiences, psychologically rather than ... 
logically conditioned, 

Above all, the subjest should function in condust, 


4. Types ef :grganization in the social studies, 


Ge 


Y. 


Ce 


Separate subjeot scourses, 


General social science courses correlating materials 


from different fidlds, 
The integrated curriculum, in which the entire 
curriculum is organized around social science problems, 


®, Illustrations of social studies units in sighted schools, 


Be 
b, 


C, 
ad. 
Ce 
Cs 
ge 


Community life and civic problems. 
Building America ~ the social-economic units issued 
by the society for currisulum study. 
Consumers! problems. 
Consumers! and producers! sqaperatives, 
e reorganization of courses in history. 
The development of cemmerce. 
Contempyrary preblems. 


6. Illustrations pf social studies units in schools fer the 
blind. - 
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c, Economic citizenship for the blind. 

d, Leisure education program, 

e, Good citizenship by the problem conference method, 

f. Know your home tewn project in civics, 

g. Social studies projects in the elementary grades, 
including the home-~farm projeets and transportation 
units and store units. 

h, A course in business relations and occupations, 


7, Lesson planning in the social studies. 
8. Types of teaching in the social studies, 


a. Braille drill lessons or specific learning enterprises, 

b. Inductive and deductive lessons or problem-solving 
enterprises, 

c, Appreciation lessons or consumers! enterprises, 

d, Project activities or producers! enterprises, 

e. The case-eonference method, 


9, The use of objective metheds, 


In presenting the social studies to the blind, there is 


need fer more use of objective methods, such as models, 
excursions, dramatizgations, panel discussions, socialized 
recitations, and so forth. 


10. Present preblens. 


ll. Summary. 


Vecational Education of the Blind since 1850, 


| I. Stages of vocational education. 


Lis 


Before 1840 seheols had hopes of making their pupils self- 
supporting citizens. Repeated failures led to more educa- 
tion for leisure time, 


Up to 1855 many schools offered employment to their graduates, 


1890- period of controversy ever type, the period of type 
wars, : 


1895 —~ The Association of Workers for the Blind established, 
1918 ~- date of adoption of uniferm type. Broadened educa 


tional eutlook, The ideal now is to help graduates to obtain 
jobs, 


II. Musica. emphasis reaehed highest point about 1890. 


1. Piano and ergan, principle instruments for earning a living. 
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2. Classes of blind musicians, 
a. Entirely by ear. 
b. Mediocre students, 
c, ~erformers and teachers. 
d. Outstanding genius. 


5. Music teachers - piano, organ, vocal. 


III. Industrial courses. 

Schools have not added greatly to their industrial courses 

since 1850, 

1. List of trades taught in 1936, in order of their prequencys 
Chair caning, sewing, basketry, piano tuning and repair, 
weaving, carpentry, knitting, crocheting, broom making, 
home economics, brush making, mop making, poultry 
raising, hammeck making, tennis racket restringing, 
auta mechanics, upholstery, shoe repair, ceramics, 
millinery, rope making, assembly work on machine 
parts, radio, leather belts, tennis and basketball 
nets, mattress making, mat making, shopping bags. 


Only three or four trades are taught in most schools, 
IV. Workshops for the blind, both state. and private, 

Only 50% of the cost returned to the state, 

1. Benefits te the individual. 


2. Benefit to state in changing beggars to skilled 
workmen. 


Oo Lyerease ef producing power, 
The Voseational Curriculum, 


I. The chief problem in the field of the blind, 
1. Only 10% employed, only 7% self-supporting. 
&. Difficulties of competition with the sighted, 
a. Machine made goods. 
b. Low.standard of products by the blind. 
c, Cannet meet preduction pace, 


II. Chief types of employed blind. 
1. Professional men and women - writer, musicians, 
Capitalists, tradesmen, salesmen, public officials, 
2, Craftsmen(eften erganized) - piane tuners and masseurs. 


3, Handwerkers - weaving, broom making in workshops, caning, 
and so forth. 


4, Homework or sheltered shop. 


4 
@rganized for production and marketing, 
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III. Conclusions from the vocational surveys, 


Su 
Re 


9. 


1d. 


Music as a vocation overestimated, 


Handicrafts are limited: chiefly basketry, weaving, 
broom and brush making, chair caning. 


Blind cannot compete with seeing in quantity or quality. 


Costs thus carried on in workshops under state or private 
agency. 


A trade schoolepprenticeship helps blind enaeftsmen .:: 
succeed, | 


Commercial education needed for handicapped workers 
as well as tradesmen. 


Small shopkeeping and salesmanship a great field for 
the most ambitious, 


Piano tuning and massage are the callings which offer 
the greatest chance of success or have offered the 
greatest chance of success in the immediate past, 


The professions such as law and teaching,- only for 
those of superior talent, courage, or circumstances. 


Platement is an individual matter. 


Some 500 vocations have beén follewed by the blind, but this 
dees not tell what the blind as a class can do. 


Iv. Curriculum needs for the vocations. 


1. 


Ra 
Se 


4. 


Vecational guidance courses in the fourth, seventh, and 
ninth grades, 


Voeational counsellors, 


Free vocational training, especially in the junior high 
school. 


Vocational specialization at least the two years of the 
senior high, 


The types of specialization dependent upon pupil's capacities 
and community needs. 


In general there should be more industrial, commercial, and 
trade school training for the average blind pupil. 
Emphasis has been too much on academic and literary worke 
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P ier schools for the ming, 


fessional 


Vocational 


path tuning 
—Typewriting and ail irs, 
Industrial. 
Basketry 

Broom making 

Brush and mop making 
Carpentry 

Cooking 

Chair seating 

Knitting 

Mattress making 

Rug weaving 

Sewing 


Special Classes 


Massage 

Insurance 
Poultry raising 
Braille shorthand 
Magazine selling 
Cobbling 
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SOME OCCUPATIONS IN WHICH BLIND PEOPLE HAVE 
SUCCESSFULLY ENGAGED 


Agriculture 


Farner 

Dairy farmer 
Truck farner 
Poultry farmer 
Apiarist 


Transportation & communication 


Laborer, strects and roads 
Manager, trucking business 
Telephone operator 


Trade 


O11 land promoter 
Merchandise marker 
Commercial traveler 

Coffee taster 

Insurance agent 

News vendor 

Manager, employnent agency 
Executive (business) 

Real estate dealer 


Retail dealers 


Book dealer 

Shoe merchant 

Standkeeper, confectionery 
Standkeeper, cigars & tobacco 


Standkeeper, newspapers and magazines 


Clothing store Keeper 
Coal, wood and icc dealer 
Dry goods dealer 

Grocer 

Furniture dealer 

Fruit dealer 

Hardwear dcaler 

Dealer in musical instruments 
Produce dealer 

Stationery dealer 

Peddler 

Salesman 

Convasser 


Public Service 


Tax collector 


Secretary, school board 

Member, public service commission 
Representative in legislature 
Collector of customs 

U.S. Senator 

Justice of the Pcace 


Wholesale dealers 


Wood dealer 
Candy dealer 
Jobber, office supplies 


Professions 


Entertainer (musical) 

Author 

Journalist 

Editor 

Clergyman 

College professor 

Lawyer 

JUagZE 

Composer (music) 

Organist 

Pianist 

Singer 

Music teacher 

Musical director 

Bandnaster 

Commercial player (Theatre) 

Orchestra leader 

Osteopath 

Teacher - School for the 

blind) sceirg 

Teacher - School for the/ 

Teacher ~Kindercarten 

Librarian (Dept. for bling) 

Dramatic reader 

Chiropractor 

Masseur (masseuse) 

Superintendent of institu- 
tion. 

Evangelist 

Executive secretary (Organ- 
ization for blind) 

Field agent 

Hone teacher 

Social worker 

Physician's assistant 


Clerical occupations 


Publicity agent 
Advertising manager 
General clerical worker 
Dictaphone operator 
Stenographer 

Typist 


Donestic anc Personal Service 


Manager, barber shop 
Manager, poolroom 
Rooming house keeper 
Hotel keeper 
Housekeeper 

Janitor 

Laundry worker 
Restaurant keeper 
Dishwasher 

Donestic 
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Factory operations 
Assembler, motor parts 
Assembler, auto springs 
Inspector, auto valves 
Inspector, axles 
Upholstery stuffer 
Assembler, hooks and eyes 
Assenbler, locks 
Assembler, nuts and bolts 
Assembler, wire rope clamps 
Buffer, (metal) 
Bolt-pointer operator 
Drill press operator 
Punch press operator 
Packer, needles 
Core maker (foundry) 
Packer, cans 
Riveter, safety razors 
Racker, window pulleys 
Stringer, jewelry 
Washer, macaine parts 
Agsenbler, electric bells 
Assembler, storage batteries 
Assembler, telephone parts 
Packer, electrical specialties 
Pipe socket threader 
Armature winder 
Serew setter (furniture) 
Refrigerator plugger 
Veneer crater 
sorter and piler, men's clothing 
Assenbler, overshoe buckles 
Forenan, dyeroom 
Shoe inspector 
Bag inverter 
Nester, shoe counters 
Glove shaper 
forter, shoe findings 
Box folder 
Machine operator (stripping paper boxes) 
Packer, candy 
Packer, greeting cards 
Box folder (chewing gum factory) 
Stoner, dates 
Foléer, cartons in bakery 
Inspector, camera parts 
Assenbler, vacuum cleaners 
Assenbler, parts for sweepers 
Bujlder, ficlds for sweepors 
Carbide filler 
Packer, novelties 
Tuner, pianos ana organs 
Broom maker 
Chair caner 
Mattress maker 
SAce-repairer 
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i The Partially Sighted Pupil 


1, Children whose vision ranges between 20/200 and 20/70 in 
the better eye after correction. 


ann 2. Myopes. 
| 5. Other defects. 


ee Good Prognosis (Partially sighted). 
ae 6. Bad Prognosis (Partially blind). 
es Types of Classes in the Public Schools. 
ie 1. Classes for Partially Sighted. 

; ks Braille Day School Classes. 


III. Plans for Organizing Such Classes. 
1, Segregated. 
Ne, Qooperntive: 


ie 3, Multigrade Groups, 


CE a ca ape he 

Ee bb, Grades 5 - 6, | 

: General Classification of Subjects. 
1. Those in which eyes must be used. 


2. Those in which other senses may be substituted in large 
pare. 


Curriculum Adaptations. 


il. Reading. 
/ 8. Writing . 
o. Arithmetic. 
4. | 


History. — 
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Studies. 


’ 
£ 


. Social 
8. Music. 
9. Typewriting. 


At iy Ae 
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Physical education. 
11. Handicrafts. 


. 12. Vocational Guidance. 
vi 
a 13. Special Ocular Training. 


bE. Activity Programs for Sight Saving Classes, 


1. The objcctives of sight saving classes are in harmony 
with progressive education. | 


2. Informal methods required in sight saving classes fit in 
with activity curriculun. 


Vocational Guidance. 
a Three sources of counsel: | 
sie Ononthalmologists. 
b. Trained vocational guidance counscllor. 


ec. Sight saving class teacher. 


@. Teacher of Sight Saving Class Should Have Available: | ea 
<a a. Lists of all occupations of former sight saving class 

bs pupils. 

ie) b. Lists of opportunities or courses for guidance in the 7 es 
<0 school systen. Ne 
bi: c. Records of pupils home conditions. 


Medical records. 


Eaducational Records. 


Personal interviews on attitudes and ambitions. 


Following the Pupil Through School. 
1. In the Junior High School. 


2. The Braille High School Pupil. 
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1. Course ln Peracnal Reginine, including eye-hygiene. 
2. The Talking ~ Book for Sight Saving Classes, 
3. Developnent of Activity Units. 
a) A Unit on Lighting. 
b. A unit Centering About Music, 


Special Methods for Sight Saving Groups. 
‘1. Meet needs of Individual child. 

Nee Be Develop initiative of each bhi ia, 

ee 5. Encourage group planning; 

ag 4, Help children to think constructively. 
7 5. Do not waste children's tine. van 


6. See that each child achieves something of importance to ea 
himself and to the group. oe 


7, Use the resources of the city. 
8, Inercase the resources of the classroom. 
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Problems in the Education of the Blind, 
| Problem 1, 


The following quotations represent divergent points of view 
concerning the curriculum for the blind: 


"I recommend that for the high school at least a large room 
be set aside just for the social sciences. In the center of 
this room shall be a very large table with chairs around it 
where the students may work, and where they may hold discussions 
either under the chairmanship of the teacher or under a student 
chairman, when a socialized recitation has been adequately 
prepared for, 


"Around the room there should be book shelves with refer- 
ence books for both teachers and students. For the students 
there should be a Braille dictionary, as well as ink print 
dictionary for sighted teacher, a frequently used collateral. 
text in Braille, and current copies of Braille magazines, such 
as the Weekly Digest, Weekly News, Matilda Zeigler Magazine, 
the Readers Digest, etc. devoted to current preblems. There 
should also be cases with models of ships of various periods, 
farm implements of various times, vehicles of land transporta~ 
tion, some of the simpler machines for manufacturing. 


"With this equipment the method is simply the individual 
progress method, the teacher holding occasional preview or re- 
view lectures or discussions, " 


The subject matter for teaching both blind or sighted should 
be practically uniform. As for the subject matter, it is my 
firm suggestion that every teacher, instead of making out 
courses of study to suit her particular interests and knowledge, 
should adhere closely to the outline for that particular field 
as stated in the New York State Syllabus, unless it so happens 
that there is no sueh outline available which may be the case 
in a few of the special classes for the blind. I base thase 
statements on the fact that if the ultimate aim is that these 
pupils pass the New York State regents examinations they must be 
prepared for them. I do not say that these outlines are 
perfect, but since it is the only means of covering the minimum 
material for the regents, anyone having other ideas as to what 
Should be included in the course of study or any corrections 
they wish made, should communicate with the department or the 
persons concerned in approving the syllabus. Most of the pupils 
have sufficient to do to cover the minimum essentials without 
being burdened with that which would only serve as a detriment. 
Needless to say, supplementary material to explain certain 
points is a requisite, but it is unwise to intrfAduce new ideas at 
the expense of that required, This tendency, I think, will be 
found in very few teachers who have taught in the public schools 
of this state. When I say to fellow the material as outlined, I 
de not mean to wait until the pupils are to try the regents - this 
‘aheuld being in the first grade and should be followéd as. closely 
as pasetine Sugugh the high school," 

* 
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64—0 
What is your reaction to these foregoing statements? 


Should "subject matter for both blind or sighted schools be 
practically uniform"? 


Do you agree that "the wltimate aim" should govern curriculum 
content? 


What influence do the special methods of teaching the blind have 
en the curriculum? 


What are the objectives of the education of the blind, and what ~ 
major experiences would you advise to attain these objectives? 


Social Sciences for the Blind, 
Problem 2. 


Perhaps by far the larger portion of these devices may be 
disposed of in a more or less summary fashion by saying that the 
socialized recitation, the laboratory method, and the problem 
method are all dependent upon a large amount of student work and 
activity coming from material not included in their braille texts 
and as such are not applicable at all except in a very restricted 
and unrecognizable form; for the reason that no materials except 
the text are available to blind students, and the slowness with 
which most of them read braille precludes any extended use of 
source materials. 


There remain two other devices which have been important 
in the past but which in recent years have tended to shade into 
the background, and which if spoken of at all must be mentioned 
behind doors doubly locked and barred and in a hushed voice: the 
lecture and textbook methods. 


Methods of teaching the social sciences are and will continue 
to be radically different from those employed for the sighted, 
The result is that the burden of the teaching and learning process 
is placed upon the teacher, 


1. Do you agree that methods of teaching the social sciences to 
the blind must be radically different from those employed for 
the sighted? 


2. Discuss the possibilities and difficulties of the socialized 


recitation with blind children, 


6. Discuss the possibilities of the organized class and pupil 
home room management as means of training for civic responsibi- 
lity. 


4, Can blind children be entrusted with responsibility for any 
form of student self-government? 
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Recreational Problems of the Blind 
Problem 35, 


The problem: 


The problem of finding satisfactory recreational and social 
outlets for a group of blind school children living ina 
residential school. 


Suggested solution: 


1. First the resources of the school itself should be used: the 
playground, the gymnasium, the concerts, programs given in its 
assembly. 


2. Branching out into the wider community with scout groups, 
contests, track meets, wrestling, and so forth, 


5S. Interests and recreation fully removed from the school, such 
as baseball, places of interest, and so forth, 


"An Adventure with a Genius" 


Problem 4, 


In his book by this title Mr. Alleyne Ireland describes his 
work as one of the private secretaries of Mr. Joseph Pulitzar,. 
editor of "The New York World," who had been stricken blind at 
the heighth of his career. 


"At eleven o'elock next morning I presented myself at the 
villa. As the automobile cleared the village, Mr. Pulitzer 
started to put me through my paces, 


"tNow Mr, Ireland,' he began, 'you will understand that if 
any arrangement is to be concluded between us, I must explore 
your brain, your character, your tastes, your sympathies, your 
prejudices, your temper; I must find out if you have tact, humor, 
the gift of condensing information, and above all, a passion for 
accuracy, 


"Mr. Pulitzer said, 'Look out of the window and tell me 
what you see. Try and make me get a picture of everything; never 
think that anything is too small to be of interest; describe every 
cloud, every shadow, every tree, every house, every dress, every 
wrinkle on a face, everything!! 


"At dinner that night Mr. Pulitzer devoted his whole attention 
to laying bare the vast areas of ignorance on the map of my infor. 
rab) He carried me frem country to country, from century to 

2 history, art, literature, biography, economies, 
panees the lrama, and current “politics, 
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"Mr, Pulitzer then transferred his attention to the secretary 
on his left. His conversation made my heart sink. I discovered 
later that he was a walking encyclopedia. He appsared to have an 
exhaustive knowledge of French, German, Italian, and English “ 
literature, of European history, and of general biography in such @ 
measure that, in regard to people as well-known as Goethe, Voltaire, 

 Cossuth, Napoleon, Garabaldi, and a score of others lie: could 
fix a precise day on which any event or conversation had taken 
place. This conversation lasted until we had all finished dinner. 


"The only recreation I had during this period was one day 
on leave at Nice and half a day at Monecco, but there was very 
little enjoyment in these visits, because I was under orders to 
bring back minute descriptions of Nice and of the Institute of 
Marine Biology at Monocco. Engaged on such missions, every obser- 
vation belonged to the blind man to whose service I was pledged, 
I found myself sounting the black spots on a fishes back, the steps 
leading up to Monocco on its hill, the vessels inside of the harbor, 
If I heard an epigram, witnessed an interesting incident, or 
observed any curious sight out came my notebook and pencil," 


"I was chafed gcod naturedly by the other secretaries about 
my debut and told that it was Mr. Pulitzer's custom to retire 
to the library after dinner, where one secretary would read to 
him until about ten o'clock. 


"This reading matter had to be prepared, important parts :. 
marked for reading, other portions being dealt with conversationally 
everything being boiled down to its essence, " 


Questions: 


What suggestions do you get from this selection concerning 
the content of the curriculum for the blind? 


What observations can you draw from this experience concern- 
-ing the qualifications of teachers for the blind? 


What would you say this experience teaches concerning the 
mothods of teaching the blind? 


Problem 5, 


Discussing the first efforts of the blind to educate themselves, 
French says:- 

"These blind persons showed that the education they needed was 
not one of cramming with studies,but the education of directed 
self-helpfulness, " 


Discuss this statement. 


is this as true of the blind today as in the early days before 
schools had been established? 
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Problem 6, 


Didymus of Alexandria complained to the hermit saint, Antony, 
concerning his blindness. Antony replied,"I wonder that a man 
so wise as you are should mourn the loss of what flies, ants, and 
the most insignificant animals possess in as great a degree as 


-man, and that you should not rejoice in a gift which we have in 


common with the saints and apostles. It is better to possess 
wisdom than eyes, which with a single glance can make us forever 
unhappy. " 


1. What does the foregoing quotation reveal concerning the psycho- 
logy of blindness? 


2. What provision should be made in the curriculum for the develop- 
ment of constructive psychological attitudes toward the handi- 
cap? 


5. Does this statement show a true appreciation of the real handi- 
cap of blindness? 


Wholesome Emotional Attitudes. 


Problem ". 


One objective in the education of the handicapped is to 
develop wholesome emotional attitudes toward their handicap and 
toward life. 


How can this best be done? 


Through the atmosphere of the class or school? By the 
contagion of the teacher's personailty? 


By indirect suggestion or direct instruction? 


What subjects in the curriculum are best adapted to the 
development of wholesome attitudes and ideas concerning the handi- 
cap? What can school activities, music, the social studies, and 
literature contribute to this objective? 


Make a list of bocks, biographies, stories, poems, inspiration- 
al literature, etc. , which you believe best suited te develop 
wholesome attitudes in children toward their handicap. Confine 
your list to the area in which you are specializing. 
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Optimism and Pessimism in Students 
Problem 8, 


In order to sound out the emotional attitudes of your handi- 
Capped group toward their handicap and toward life, formulate a 


. brief questionnaire. If possible submit this questionnaire to 


grcups of handicapped students of whom you have charge. 
Such questions as the following may be suggestive; 


Are you happy in your school life? 

How do you estimate the value of school life? 

Do you think there is more happiness than sorrow in the world? 

What success do you expect to make of your life? 

How long do you expect to live? 

How do you rank yourself intellectually as compared with 

your fellows? 

How would you estimate your share of good fortune as compared 
with the average? 

De you consider that the natural tendency of human nature is 
good or bad? 

How easily do you overcome disappointment? 

Does your characteristic mood tend toward cheerfulness or 
depression? 

What is the tendency of your thoughts when you are alone? 

Do you tend to have blue spells? 

Do you ever experience the "what's the use of living" attitude? 

What proportion of your classes do you thoroughly enjoy? 

Do you ever feel that you will be unable to meet the demands 
of business and social life? 

What is your general reaction to situations, people, things? 

How much do you see in life worth living for? 


Sight Conservation Curriculum 
Problem 9. 


The committee on Special Education of the White House Confer- 
ence makes this statement: "There are no courses of study especially 
prepared for children in sight-saving classes; the object has been 
to conform as nearly as possible to the work undertaken in the 


negular gardes.—- It is the adaptation of the work that is important, ~ 


he regular school curriculum is followed. Where any changes are 
made it is in the nature of a substitution or modification, rather 
than omission, " 


Do you agree with this statement? Does it harmonize with the 
retardation, vocabulary and reading weaknesses, and vocational 
needs of sight saving class pupils? 


Can the sight saving class be put through the Grad-grind system. 
of education? Does not their situation call for the application of 
the principles of curriculum building independently? 


~ has been our contention throughout that the life needs of 
the pis Should determine the curricula. Therefore why slavishly 
ditional academic routine for these sight saving classes? 
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Problem 10. 


Bestowal of sight uvon a Philadelphia hospital patient, Earl 
Musselman, who had been blind from birth, is welcomed by modern 
philosophy as a contribution to a better understanding of humany. 
traits. With keen perception, and with alert sense of qualities 
in the things that may be observed, the young man of 22 is viewed 
as giving a better insight into normal human reactions. 


A similar case came to notice in Milwaukee, Wisconsin, when 
Marcella Calkins, then a girl of 20 became able to see for the 
first time sirce birth. 


In both cases the physical condition was practically the 
same; a film covered the pupil. A delicate operation was required 
for both cases, the film being folded back and sight becoming 
possible through the aperture thus made. 


The young man has found a world that had only been imagined, 
The reality is so far ahead of what he fancied as he passed his 
years in darkness that he must learn life again from its beginnings : 
as children do. He is expected to absorb in about three months | 
the knowledge of the ordinary branches which children gain in the 
first six years of school. He has the foundation of Braille and 
such rapid progress might be anticipated, 


He thought he knew what it was all about. Now he finds it was 
a narrow little world of unreality. Of some things he had wrong 
impressions; of others he has no impression whatever. Things 
common place to those who can see are an amazement - color, per- 
spective, arrangement. 
: 
| 


The incident recalls another case in which the beauty of 
nature was brought to the attention of apperson who was devoid of 
sight. The glories of a gorgeous sunset were described to a blind 
man, who said he thought he understood. It must, he said, be like 
the firing of a cannon. Could you get a more accurate description 
of the beauties of the roge if you had never had your eyesight? 


Discuss the foregoing incident with reference to methods and 
content of instruction for the blind. 


Do you think that the education of the blind suffers from 
the fallacy of abstraction? In view of the prevalence of mere 
verbalism, how much time are we justified in taking to enrich 
the concepts of the blind with perceptual experiences? 


How is reality to be gained in place of verbalism in the educa- 
tion of the blind? To what extent can description be substituted 
cog eaben yonne? Upon what perceptual bases can such descriptions 

e built? 


Do you think it would be possible for the boy with restored 


Sight to do in three months the school work which takes ordinary 
children six years? 
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Problem 11 


The Stanford Achievement tests were given in a school for the 
blind, and the educational quotients computed. The £.Q.'s for 
the junior and senior high school showed the following distribu- 


tion: 
EQ Ss. _Number of Pupils _Years Retarded _ 
50-74 18 Se + 8 
7584 23 25-58 
Sones 28 lé- 23 
95-104 Se & retd- $ adv 
105-114 11 Bright 
115-124 4, Very Bright 
125-149 3 Superior 


The course of study in the school was of a strictly academic 
type intended to meet college entrance requirements. 


2n the basis of these findings the Principal suggests that 
a revision of the curriculum would be in order, and appoints a 
curriculum revision committee, 


As a member of the committee, what changes would you 
recommend? 


Can the retarded pupils be brought up to grade by coaching? 
Should the methods used for slow learning groups be introduced? 


Should there be greater emphasis on the practical arts? 


Problem 12. 


A certain city maintains a central school for the blind and 
partially blind. of these, 48% are blind and 52% are partially 
blind; 40% are in the elementary school, 60% in the junior and 
senior high schools. 


The partially blind may be classified in four groups; (1) 
those who should read large hand printed type; (2) those who need 
books with large or small sized print; (3) children who can use 
ordinary books and materials; (4) those who are allowed to use 
only braille reading. 


Questions, Should such children be educated as sighted 
persons while their sight renders it possible, or should they be 
educated by methods suitable for the blind as soon as it is known 
that they are likely to lose their sight within a few years? 


Should all these partially blind children be required to 
learn braille? -Should the teacher be permitted to read to them? 
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Should the useful vision class be regarded as a supervised 
study period? Or a place for special tutoring? 


Should the aim of this class be to keép pupils up to grade in 
the regular curriculum, or to develop unique curricula for special- 
ized needs? 


Briefly outline suggested curricula for this group, 


Problem 15 
Cheer Blind Student as He Receives Prize, 


1,000 at Colgate acclaim Michael Supa as his "seeing eye" Dog 
leads him to platform, Hamilton,New York, September 30th, 


While his faithful "seeing eye" police dog stood beside him 
proudly wagging his tail, Michael Supa, a blind sophomore from 
Binghamton, was cheered by 1,000 Colgate University students 
today when he received the award of the first Ebenezer Dodge Prize, 
given for excellence in studies, including Latin or Greek, or both, 

During the last year, Dean Carl A. Kallgren stated, Supa 
passed thirty-one hours of college work and maintained a straight 
"A" average. 

As soon as the announcement was made the students started 
to cheer and continued to do so as the dog lead Supa to the 
rostrum to receive the prize, 


Questions. 
1. Should blind students be encouraged to go to college? 


e. Should blind students study Greek or Latin? 


5. Discuss the foreign language curriculum in secondary 
schools far the blind, 
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The Blind and Partially Blind. 


Allen,Edw. E. - Modern Tendencies in the Education of the Blind... 
1954. American Foundation for the Blind 


Andrews,Francis M.,dr. - The Social Sciences. Proceedings, 
A.A.1I.B. June, 1934. PPe sL='1 On 


Babcock, H. A. - What are the Essentials of a Proper Course of 
Music Study in a School for the Blind. Proceed- 


Bryan,A. H. - Biology for Blind Students. Teachers Forun, 
January 19352. pp. 52-47 


Burritt, O.H. - A Program of Vocational Guidance for Blind Youth. 
Proceedings, A.AwI.B. 1956 


California School - The Teaching of Nature Study. Teachers Forum, 
for the Blind LOCI NOs. Ls. DpaS-7 


Colville,Mrs.M.T. - Principles of Progressive Hducation Adapted 
for use in Schools for the Blind. A.A.I.B. 1954 
pp. 184-89 


Downs, CG. L. - Athletics for the Blind, And There Was Light. 
1954, No.10, pp.165-235 


Frampton,Merle E. - The Training of Partially Sighted Children 
in a School for the Blind. Monograph No.14 New 
York Institute for the Education of the Blind, 


French ,Richard §. - From Homer to Keller. Part ITI. 


Hamblin,Clara C, - Practical Home Eccnomiecs in Schools for the 
Blind. Teachers Forum. Sept. 1955, pp. 2-4 


Hein,H.E. and - What Should be Stressed in Arithmetic and Geome- 
Ramke ,D. try in Schools for the Blind. Teachers Forum, 
48ah. No.4, PP. 75.79, 


Humbert ,Wilhemina A. ~- Adaptation of Kindergarten Material to the 
Needs of Blind Children, feachers Forum. June 
1929. 


Home Economics for the Handicapped. Journal of Home Economics, 
August 1951. pp.752-46 


Latimer,H. Randolph - Should Blind Pupils Be Encouraged to go to 
College? Proceedings, A.,A.I.B. 1926. pp. 284-87 


Lewis,F, Park - What Everyone Should K,ow About Eyes. Funk and 
Wagnalls., 1928, 


E. = The Blind Child and His Reading. American 
Foundation for the Blind, 1928 
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Maxfield,Kathryn E. -— Present Day Status of Instruction in Primary 
Reading in Residential and Day School Classes 
for the Blind, 1926, American Foundation 
for the Blind, 


Merry, Frieda K. - A Survey of the Problem Solving Ability of 
Pupils in Six Residential Schools for the 
Blind. Teachers Forum. May 1951. pp,12-15 


Motivating Language Lessons Among Blind Child- 
ren in the Elementary Grades. Perkins Publi- 
cations, No.10. June 19351, 


Promoting Good Citizenship Through the Problem 
Conference Method. Teachers Forum, January, 
March 1932, 


Use of Objective Methods in Teaching Blind 
Children. A.A.I.B. 1950. pp.530-54., 


Merry,Ralph V. <= The Education of Visually Handicapped Children. 
Harvard University Press, 


Morrissey,W.P. - Teaching Foreign Language in Schools for the 
Blind. Teachers Forum, Nov.1951. pp. 34-357 


Parkhurst, Helen & 

Ritchie,J.M. The Dalton Laboratory Plan in a School for the 
Blind, American Foundation for the Blind. 
August 1926, 


Post, D. 8. A Program of Corréctive Physical Education in 
Schools for the Blind. A.A,I.B. 1954. 
pp.161-165, 


Quimby, Neal F. An Ideal Curriculum for a School for the Blind, 
ASAST. Be 19356, 


Rodenberg ,L.W. Music in Sehools for the Blind. Teachers Forum, 
Feds: and April 1929, 


Rhythm in the Lives of the Blind. A.A.I.B. 
1954 pp. 165-168, 


Section on Social and Vocational Adjustment of the Blind. 
Proceedings, A,AI.B. 1928, 


Sheldon ,D.D. The Blind Child in the World of Nature. 
Foundation for the Blind, 1929 


Walton,Elsie Foundation Subjects of a Course of Study for 
Schools for the Blind, A,A.1.B, 1936 


World Conference on Work for the Blind. L931. Part I. Section 2. 
pp. 20-92, 
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Sight Conservation Classes 


Adam,A.T. ~ A Plea for More Sight Saving Classes. Sight 
Saving Review. Sept. 1955. p. 204 


Garter,Matie M. - Sight Saving Classes. University of the Btate 
of New York, Bulletin No. 994, 1932, 


Coffin, Helen J. ~ Vocational Guidance for Children with Defective 
Vision. Sight Saving Review. March 1954. pp, 8-19 


Dickinson,Raymond B, - Educational Possibilities of the Talking 
Book, American Association of Instructors of 
the Blind. Proceedings, 1954. pp.179-183 


Dunlop ,Gladys L. - Organization of Sight Saving Glasses, (includes 
organization of instruction). Sight Saving 
Review. December 1931. pp. 42-7 


Flanigan,Catherine A. -— The Sight-Saving Class as a Mental Hygiene 
Measure, Sight Saving Review. Sept. 1954. 


Gilbert,Luther C, ~ An Experimental Investigation of Eye Movement 
in Learning to Spell Words. Princeton, Psychoe 
Logical Review Co. 19352, 


Goehring, Anne - Vocational Guidance. Dayton,Ohio Junior High 
School. Sight-Saving Class Exchange, No, 58 
November 1931. 


Grill, Erma T. - Manuscript Writing and Its Value to a Sight-S...°.. 
Saving Child, Educational Method, April 1930 


Hadley,H, & - Sight Saving Classes; Their Organization and 
Hathaway, W. Administration, National Society for the Preven- 
tion of Blindness, 


Hathaway ,Winifred - History and Development of Sight Saving Classes 
in the United States. Sight Saving Review. 
March 1933, pp. 20-37 


Arithmetic in Sight Saving Classes; for the first 
grade, National Society for Prevention of Blind- 
ness, 


Leisure Time Activities for Sight Saving Class 
Pupils. Sight Saving Review. Des, 1934. pp, 297~ 
500. 


Kerr, James - School Vision. George Allen & Unwin. London, 
Mattock,Gladys D, ~- The Philosophy Underlying the Edqucation of the 


Visually Handicapped, National Society for 
Prevention of Blindness. Publiosation No,157 
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MaCleod, Beatrice - Blind and Partially Seeing Children. U.S. 
Office of Education, Pamphlet No. 40. 


Meissner, M. ~ Educational Results in Those with Weak 
| Vision, 
Merry, Ralph, V. - The Education of Visually Handicapped 
Children — 
Peck, Olive - Reading Ability of Sight~Saving Class Pupils 


in G@leveland, Ohio. Sight Saving Review, 
June 1953.6 ppe 115-126, 


Rowell, Hugh T, ~ What of the High School Pupil's Eyesight? 
School Board Journal. June 19352 : 

Rowell, Hugh T & ~- The School That Found Vision. Child Wei 

Henderson 0,T. fare, October 1933. Child Welfare Co., 


Washington, D.C, 


Voorhis, Thelma T, -~ The Relative Merits of Cursive and Manu- 
script Writing. Columbia University 
Presse Lele 


White House Conference = Bibliography on Sight Saving Class 
Work. Special Education. pp. 235840; 
273746 


Yallowley, Harriet E - The Activity Program in Sight Saving 
Classes. Sight Saving Review, June 1954. 
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EDUCATION OF CRIPPLED CHILDREN 


Foster, T,. ~ Education of Crippled Children in Rural © 
Communities. The Crippled Child. Oct. 
1929. 

Bulletins - The International Society for Crippled 


Ohildren. 2,5,4. 


Endres, Jee ~ The Education and Care of Physically 
Handicapped Children, University of 
State of N.Y. Bulletin No. 993. April 


19326 

Carlson, E.R. ~ The Education of the Birth Injured. 
Journal of Health and Physical Education. 
Jean. 1954, 

Heck, A.©, ~ Education of Orippled Children, U.S. 
I9ffice of Education. Bulletin 1950, 
Noy Lhe 

Howett ~ Progress in the Education of Crippled 


Children, International Society for 
Cripples Children, 1927 
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Survey of Educational Facilities for Crippled Children in 
New York State. 


Hadley, H.C. ~ Educating Crippled Children in Ohio. 
State Department of Education, Division 
of Special Classes, 


Reynolds, A. ~ The Education of Orippled Children in 
Rural Areas, International Society. 
Lew « 


Brewn, P.V. - Educating the Crippled Child in the 
Rural Community. International Society, 
19306 


Education of the Physically Handicapped. Los Angeles. 
City School District. Publication No, 215, 
1931. 


Park, Ruth ~ The Massachusetts Hospital School, THE 
COMMONWEALTH, Qctober-November=December 
1933. Massachusetts Department ef Public 
Health. 


Education of pesamitiociabe pe a lh in the Hospital and the Home, 
OSPITAL SOCIAL SERVICE, October, 1931 


Stulken ~ Special Education in Chicage, JOURNAL 
OF EXCEPTIONAL CHILDREN, December, 1935. 


Geerge + The Percy M. Hughes School, NEW YORK STATE 
EDUCATION’ January, 1938s 


Education of the Crippled Child in Binghampton, NEW YORK STATE 
EDUCATION, January, 1930 


IN THE CRIPPLED CHILD ~(International Society for Crippled 


Children) 


A County Wide Public School for Crippled 
Children, Brown, AugusteJuly, 1927, 


The First Day School for Crippled Chil= 
dren in Germany, Solenberger, and other 
articles, October, 1928. 


Buffalo's School for Crippled Children, 
Smith. April, 1950 


How the City of New York Educates its 
Physically Handicapped Children. 


A Plan of Individual Instruction in 
High School Glasses for Crippled Children, 
Strauss, April, 19351, 


pera e oibhh te aa dee at aii . 
oie tv que Lanes VW Fuamsrayet tse 


‘gasenakd Tan Be wee 9. 


Re weeeby By balaghe: 9 nd tool wt a 
:yigte ROME sono tiasns tah ebsowk seat 


y A treks ef ant dana ~ 
qty t ee aise os 


fiinakt ‘lise cowle ae “14 ini : 
Coakeg yee 
qed 


Ne ory he e he, ual ns tein Aus BA uh ol ott . aie cig il gered 
oben dont y Plot ae mY) é : 
seal 2ycevaseaeed “QAREk 

“ane Siva 


af kere LY oy 29 iy: f mony Cee be tee ets to. notsnenod 4 
ee age va 


7 wes ud he WG Midi mee OF, 0 ‘haat h ch sah 


‘i + fh) 
i Wash ‘ 


wilt CN oe Gait SO a 
oe er ah ae ae, at O add Se moLteo Gees 
Gt ia a hv ah , 


why Si ae the ite on) i = Gi 
Cori. hill 


r uk fi me] “tion A 


itm gaeowtl gree Ry an: 


(j 


- 


ok qa dada oot 
ne hae 3 ret oy ae: oe 
e 360 3eO caoia lime 


sufygiet : * four - wtot weir 
a eS high iio 
wha  Pro® ort $6. vate: Thies Be = 
prot LER baa wale Lt : 
notre jetaak: ere a. ast & , 
bakes 0% dpa f0. Loote®, a i. 


2 
- 


See 
bd 


BTS 


The Hendhoanped Teacher and the Handi~ 
capped Child, Gardner. | October, 1954. __ 


Special Considerations for Crippled 
ldren, Mendenhall, December, 1954, 


Initiative and the Crippled Child. 
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CURRICULA FOR THE DEAF 
White House Conference Recomnendations 


Thorough survey of curricula in schools for the deaf; con- 
struction of educational tosts and standards based on this 
survey. 

Comparison of these courses with those in schools for the 
hearing. : 

Comparison of courses for hard-of—hearing with those for hear= 
ing children. 

Investigation of present practice of time spent on speech and 
lip reading; evaluation of methods of instruction. 

Greatest possible use of visual education for the deaf and 
hard of hearing. 

Study of vocations in schools for the deaf. 

Development of thoroughly standarcizead tests, both grou» and 
individual, for the classification of deaf and hard of hear- 
ing children, in order that the incidence of fceblemindedness 
in both groups may be better known, 

Tests of speech anc lip reading. Objective tests should be 
developed to measure effectiveness of methods and time devoted 
to these two important subjects. 


On My Deafness 


By Louisa Cheves Stoney 


Thy servant's eyes are closed to the 
low sound 
Of friendly little talk or quict Jest, 
Of baby voices, cooing at my breast, 
Or small birds murnuring night 
songs near the ground. 
Great organ-thunders stun me and 
confound 
My senses, and love's accent like the 
resti, 
May reach me but in part. My ear 
is pressed 
To the world's lins, whence broken 
words. resound. 
But, Father, blossom and sunset are 
Toy ..voLee, 
Tnrough color and all beauty art 
Thou near. 
Love's hand upon me, eyes that 
answer, each 
Small, friendly deed, make music I 
nay hear. 
My impotent ears are opened to Thy 
speech; 
Speak, Lord, Thy servant heeds; bid 
her rejoice. 
--ereerrom "The Commonweal," 
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IV. 


CURRICULA FOR THE DEAF 
History of Curricula for the Deaf 
A. First European Schools 


1. Paris, 1760. Charles Michel de L'Epee (1712-1789) 
e. Edinburgh. Thomas Braidwood. (1715-1806) 
&. Leipsig. 1778. Samuel Heinicke, (1729-1790) 


B. The Work of Abbe de L'Eppe- . 


1. Book on "The True Method of Instructing Deaf Mutes.1728 
&. Conventionalized natural gestures, 


C. The Successors of Epee. 


1. Abbe Sicard. (1742-1822) 
Qe. Laurent Clerc. 


D. Harly American Schools 


1, Hartferd, 1816. 
e. Kentucky 1823. 


History of Vocational Training in Schools for the Deaf. 


1. Early developments in a typical school, (Mt. Airy, Phil.) 
2. Later vocational devolopnents. 

5. Chief vocational groups. 

4. Principles of guidance applied to vocations. 


Present Conditions in Schools for the Deaf. 
A. Methods of Teaching. 


i, Sign language. 

2. Manual alphabet. 

oOo. Oral method. 

4, Auricular method 
5. Combined methods. 


B. Recommendations of White House Conference, 19350. 


C. National Research Council Survey of Schools for tne Deaf, 
1956. Conditions revealed by this survey which have a bear- 
ing on curriculum building. 


Special Features of the Curriculum for the Deaf. 


1. Rhythm work. 
ma» Accustics. 
5. Health education. 
4, Yocational courses, 
Oe ten gi a 
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V.” Current Emphases and Needs in Curriculum Organization, 


Vocational preparation. 
Speech training, 

Special language methods, 
Special training in reading. 
Rhythm work, 

Accoustic education. 
Physical education. 

Health education. 

. Character education 

10, Pre-school needs. 

ll. Special provision for higher education. 


° ° 
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OONOOLANDEH 


VI. An Outlined? Language for Deaf Children. 


Problems in Grades I through VIII. 


VII. Curriculum Problems in Residential Schools for the Deaf. 


VIII. Teacher Training Problems. 


1. Special Training Centers. 


2. The Standard Course of Study prescribed by the Confcrence 


of Executives of Schools for the Deaf. 


PRINCIPLES OF GUIDANCE APPLIED TO VOCATIONS 


sense Training . Prevocational and Exploratory 
Academic department Rudiments of a Vocational Training 
Paper cutting Industrial Arts 
| Yarn matching General Shop 
Busy work Wood working--sloyd 
Basketry Printing, elementary 
Clay modeling : Leather work,-Electricity eclen, 
Ages Ge=12 . Metal work, elementary 
Painting 


Girls take; sewing cooking, 
baking, nursing. 

Ages 12--16 
Principles of guidance applied. 


Vocational 


Trainin 


Cooking 

Composition 

Fence work 

Bindery 

Wooau working 

Pattern ma- 
king 

Leather work 

Trades 

Ete, 
Azes:lL6-20 


Aptitudes discovered in prevocational 


work, 
Specific trades chosen for further 
training. 
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Definitions. 

The Incidence of Hard of Hearing. 
Classifications: 

1. Twenty decibels or more in the better ear. 
2. Hearing loss between 40 to 60 decibels. 
3. Hearing loss of 60 decibels or more. 
Testing Program. 

1. Group hearing tasts. 

2. Retest potential impaired hearers. 

5S. Individual tests. | 

4. Otological examination. 

Content of Instruction. 

1. Lip reading. 


a. For the deaf child or adult. 
b. For hard of hearing child or adult. 


2. Speech correction. 
5. Acoustic training. 


: The Development of a Curriculum Unit for the Hard-of-Hearing, 


Steps in the teaching of a formal lip reading lesson. 
Teaching of the Consonants. 
. Exercise words. 
Sentences with clues, 
Sentences without clues. 
Length of lesson. 
Application. 
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The Deaf and Hard of Hearing 


1. What special eroblems present themselves in the education of 
Geaf chilcren? 


2, What are the special oroblems in the education of hard-of-hear- 
ing children? 


3. What type of educational training best fits the neec of the 
hard-of—hearing child who has crovressive deafness? 


4. For what occupations can deaf and hard-of-nearing children be 
educated? 


5. From the historical ocoint of view, how did the work of Abbe de 
l'#pee, and Heinicke influence the curriculum for the deaf? 


6. What are the special methods of teaching the deaf anc how have 
these influenced the curriculum? 


7, What is the usual age of entrance at a residential scnool for 
the deaf? Comment on the age-grade distribution commonly found 
in schools for the ¢eaf, and its effect on the curriculum, 


8. What spsccial training will be found in schools for the deaf not 
found in public schools? Can public school texts be used in 
schools for the deaf without adaptation? Why? or Why not? 


9. Discuss present trends of curriculum revision in schools for 
iS me ning new acti Le ubjects, and emphases, 
the deaf, mentioning new activities, subjects, anc emphase 


10. Buppose that you were called upan to supervise a school pro- 
gram for the nard-of-nearing;:-What means would you use to dis- 
cover hard-of-—hearing pupils? What educational program woule 
you recommend for those having a hearing loss of 20 decibels 
or more in the better ear? For those heaving a hearing loss of 
between 40 - 60 decibels? For those naving a hearing loss of 
60 decibels or more? 


Problem II. A group of hard-of-hearing children who are failing 
in their regular grades. They have failed from one to three years, 
have become discoura:ed, inattentive, and acquired poor study 
habits. 


Question, Supoose that you were asked to become teacher of this 
group. Describe the program which you woulc recommend. 


Problem 12. A vroup of children enrolled in a day school for the 
deaf, - the type of children séenerally known as semi-mutes. They 
range in age from 12 to 16 or 17 years of age, and most of them 
were so nard of hearing tnaterthey had never attended public school 
and had no language when they entered the day school, 


Question, Draw up.an educational prescription for this group with 
special attention to the curriculun, 
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13. One of the best-known characters to overcome a handicap was 
the musician, Beethoven, who said concerning his Ceafness, 
"T will blunt the sword of fate," Make a list of characters 
who have overcome serious physical handicaps, Make three 
columns, telling in the first the name of the historical 
character, in the second column, the name of the physical 
handicap, and in the third column what the character accom- 
plished. 


14. PROBLEM IN CURRICULA IN TH SOCTAL STUDIES 


Many secondary school textbooks in the social sciences con- 
tain chapters on the handicapped, Select two of the follow- 
ing references and wive a-brief outline of the contents of 
the material with a criticism as to how it mi:tht be improved 
for presentation to the handicapped themselves. 


References: 


Hill, "Community Civics", pases 276--302. 

Hill, "Readines in Community Life, 412--441. 

Broome and Adams, "Conduct and Citizenship", 199-~213, 

Dunn, “Community Civics", 376--389, 

Harman, Tucker, and Wrench, “American Citizenship Practiced", 
74--84, 

Hepner and Hepner, "The Good Citizen", 125--141. 

Hughes, "New Community Civics", 409--427, 

King and Barnard, "Our Community Life", 248-266, 

Levis, "Better Citizensnip", 66--82. 

Reed, "“kssentials of Loyal Citizenship", 61-~--70, 

Woodburn and Moran, "Active Citizenship, 189--203. 


Problem 15. The Steps in Teaching Readins may be outlined as 
follows;- 


ly To Look at objects. 

2. To learn meaning of spoxen words. 
oO. To speak words, name objects, etc. 
4. Increased word knowledge. 


So. Enrich pre-reading experiences, including listening to 
reading. 


6. First reacing experiences. 

7. Wirst materials, the child's on experiences, 

8, As much material as possible on each level of difficulty. 
9. Special practice. 


Questions: Does tnis outline adeouately cescribe the first 
reading experiences of the deaf child? 


What steps have been taken to provide improved materials 
i. for the instruction of deaf children in reading? 
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Proplem 16. Use of Hducational Film for the Deaf. 


In support of the use of motion pictures in education the 
following values are claimed:- 


1. Inestimable value claimed if used at right time and place. 
es Saving of time. 

3. Increased interest aroused by ood films. 

4, Wiles best for presenting facts. 

5. Films best for depicting action, 

6. Films best for unfamiliar material. 


7, Best for repetition of important facts and events, 


- 8. Useful for establishing correlations, 


Objections to the use of films in education include the follow- 
ing items;- 


1. Films inferior for teachins activities. 


'2, Films inferior for maps, tavles and diawrams. 


6. Pupils of lower I.Q. gain most from films. Instruction as 
good as the film for ouvils of hirh I,Q. 


4.. Film too long. 
DO» TOpic too large or broad. 


6. Not adapted to pupils psycholovically. 


*% Unity of subject matter lacking, 


8. Not challenging to further study or thought. 


Questions; Discuss the advantaves or disadvantazes of the use of 
educational film for the deaf. 


Do the foregoing considerations apply? 


Are there any special fields or subjects in which educational 
film may be used to advantage in the Mucation of the deaf? 


What are the relative advantaszes of sound films versus silent 
fiims in the education of the deaf? 


Problem 17, In one progressive school for the deaf, pupils are 


no longer graded according to their ability to perform the nech- 
anical operations of addition, subtraction, division, and multi- 
plication, »ut rather according to their ability to think out 
solutions to problem situations, 
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Adolescent pupils, wno, on account of late entry, or because 
of slowness in manipul:tion of mechanical operations had been held 
up in the lower wrades, were promoted into high school and intro- 
duced to problem situations related to their adolescent interests. 


One group from an intermediate grace who wer? strugeline 
alons wth addition ané subtraction, and barely knew the multi- 
plication table, were introduced to trade discount. Simple adi- 
tion and subtraction operations were used with transfer to multi- 
plication by some of the pugils. 


Question: 
Do you agree with the solution of the problem here suvgested? 


Nnat are the advantazes and disadvantages of such an arrange- 
ment and presentation of curriculum materials? 


Can you susrest a petter solution for such problems? 


18.Qvocvation "A medium of expression with nothing to express is 
dull and benumbing, If children experience new ideas and make 
them their own, their attention is focussed on the idea, and speech 
end ianzuage become.juct tools, and if th: reverse is true the 
enild's attention is concerned with mechanics as something unre- 
lated to experience, a new schoolroom technique which has no rela- 
tion to life itself," 

John Dewey. 


Questions: 


1. Discuss the forevzoins quotation in application to the problems 
of teaching deaf children speech, lanruage, reading. 


2. Discuss the olace of pictures, cramatizations, activity pro- 
jects in the lanyguarve curriculum for the deaf, 


Language Problems. 


a. How long must action work be kept up? How can it he 
improved? 

b. At what points in the course should various language 
ideas, - parts of speech, verbs, etc., - be best intro- 
duced? 


ec. What should be the standard vocabulary from rade to rradce? 


ad. Development of language teaching units or projects, using 
objects, cescriptions, original stories, excursions, 


e. Where reading and literature are tausht as separate subjects, 
what prooortion of time should be devoted to corrective 
languasze work? 
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THE DEAF AND HARD OF HEARING 


American Society for the Hard of Hearing 
Commission on @éucation Revoort, 
Government Printing Office. (July 1927) 


Anderson, Tom L. Vocational Needs of Today, American Annals 
of the Deaf. March 19355. p. 105 


Barry, Katharine #, The Five Slate System, Sherman & Co. 


Best, Harry The Deaf. In History of Ecucation of the 
Deaf in the U.S. Chapt-r IX. Growell. 


Birck, Ruth K. A Program for the Deaf Child Outside the Class- 
room. Annals of the Deaf. March 1932. 
Vol. 77, po. 140-47. 


Blair, Mary Projects in the First and Second Grades, 
Volta Review, February 1932. - pp. 59, 85. 


Boatwrizht, Jonn T. Profitatle Trainin: for Backward Pupils, 
Vocational Teacher. Decemoer 1951.. po. 24-27, 


Brown, Harry B. The Vocational Activities of the Pennsylvania 
Institution for the Deaf During the Fast 12 
Years. Annals of the Deaf. March 1933. 
Buell, Edith M, Outline of Lanruare for Deaf Children, 


Case, Lucy &, The Case Book, Prorrams for Today, Lip 
Reading Material for Schools and Clubs. 


Conference of Teachers of the Deaf in New York City. 
May 24, 1912, Social Service Dept... 172,. Nogl 


Pederal Survey of the Deaf and Hard of Hearing, Annals of the 


Deaf. 

Part I, Preliminary Data. Maren 1935, 
pp. 116-126, 

Part II. The tmployment Status of the Deaf 
and Hard of Hearing. March 1935, 
ops. 126-142. 

Part, iiis« Fresent Earninss. May 1935, 

' pp.200-219. 

Part IV. Occupational Success anc Related 
Pactors May 1935, pp. 220-242, 

Part V, Types of Occupation Followed, 


Sept. 1935. pp. 342-366, 


Pitzgerald, Hcith. Straight Languave for the Deaf. McClure Co, 


Gront, Mildred A, Lanvuave Methods. Various Articles in the 
Volta Réview, 
bi ae ' » ‘ a 
Haycock, G,S, The Education of the Deaf in America 
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) PROBLEMS IN CURRICULUM CONSTRUCTION 
FOR CRIPPLED CHILDREN 


I. Kinds of Schools 


There are six types of orranization of school work with 
erippled children. In the first three of these, the work is 
primarily educational and orthopedic and medical treatment is 
provided incidentally. In the last three, the prime purpose 
of the organization is the physical reconstruction of the 
children, the school work being incidental. The six types are: 


(1) Special classes for crippled children in public elementary 
schools 


(2) Classes for crippled children in public elementary schools 
that house only crippled children (centrel schools) 


(3) Individual instruction in the homes of homebound cripples 
(4) Hospital classes (usually individual bedside instruction) 
(5). Convalescent homes 
(6) Summer camps 
II. Kinds of Cripples 
1. Poliomyelitis 
2e Spastics 
oe Bone tuberculosis 
" 4. Osteomyelitis 
Z 5. Scoliosis 
6. Congenital deformitics 


III. Psycholovical Considerations 


1. Mentality of Crippled Chiléren. (See Kenneth Wilson's, 


Age Grade Study of Disabled Pupil Seok 


ee Mental hygiene 

5. Adolescent adjustments 

4. Vocational adjustments 
IV. Curriculum Problems 

1, General tendencies. 

ee The activity protram,. 


Se Problems of individual differenees. 
'4 The time clement, 
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‘5. Problems of social adjustment. 
6. Vocational guidance for crippled children, 
7. Suggestions for Curriculum study. 


V. Developing the Vocational Curriculum 


1. Determination of the types of work cripples can do, 

2e An analysis of cach type with a corresponding determine 
ation of curriculum and methods of teaching. 

So» Arrangement for placing cripples ag soon as they are 
ready to hold a job, or for securing work for such as 
can not leave their homes. 

4, The need for a method of reaching crippled children that 
are not accommodated or can not be accommodated under 
the oresent facilities. 


SOME SPECIAL PROBLEMS IN THE EDUCATION 
OF THE CRIPPLED 


. Barly case finding, 

- Orthopedic treatment. 

Continuous adaptation to the progress of the disease and to 
the proznosis,. 

- Social adjustments. 

- Vocational adjustment, bearing in mind residual ability. 

» A follow-up from five to ten years educationally. A follow 
up to find out whether the pupil hrs reacted constructively 
to placement. This follow-up shows errors or omissions in 
the curriculum. 


Od OF B® CAT) FH 


Education like art is longs. We must kcep abreast of the 
complex, swift currents of life in these times. 


Talk to the cripples on the street, and you will find that 
few of them have been in special classes. Special classes will 
turn cripples from peddling their disability to some sort of 
useful self-supportines work, 


Harly case finding is important in order to prevent 
secondary deformity. Birth palsy are the most numerous CcascSe 
Infantile Paralysis is the next most numerous. Infantile 
Paralysis may geen as a secondary deformity very speedily 
if the cripple!s hones are used when they should not be. 


When cases are discovered early they are given two years 
of instruction in the home. In the case of those which are 
not discovered until later and are found to be retarded, they 
are Siven a different course of study by the home teacherse 


The course of study is built upon the question "What has 
this child left?" Forget what he has lost. Select the course 
so as not to attempt to do what he cannot do later, The 
longer treatment is delayed, the more liable is the punil to 
become a "clog in your turn-overe" 
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The medical records, especially the prognosis, are 
important. It is important to know whether the bed+bound 
pupil can plan to sto to colleme. The teacher must adavt the 
course of study to the doctor's diagnosis, 


What the doctor is tryins to do iss 


Improve function. 
Improwe symmetry. 
Improve abilkty. 
Get rid of braces. 


The curriculum should be correlated with what the doctor 
is tryins to do at every point, 


The importance of the pmenosis is shown by the case of Mr. 
X, When X as.a child wae afflictea with Infantile Paralysis, 
he was hopeless and discouraged; his teachers did not know what 
to do with him, A mental test was mace and as this fitted in 
with the prognosis, he was encouraged to zo on to hizeh school 
and colleges He has gince become a doctor himself, anc his 
teacher ran across him in a hospital for crippled children, He 
told her how grateful ne was for her zuidances 


Crippled children show a normal distribution curve of 
intellisenée and ability. They are not confined to manual 
labor or vocational work, They may so on through the professionse 


The course of study for the crippled child must be 
individualized. He must bo mate to feel that he understands 
its If he does not understand it, me must be shown how he 
can correct it, and then he must be euided to so on to the 
next unit. The rate of proctress demanded should be adjusted ; 
to the ability of the puwoil, It is cestructive emotionally for 
the pupil to be left behind. Make the crippled feel successful. 


Arrange the pupils in zroups by subjects, or by units of 
experience. Go throuzh the subjects or activities by units. 
The pupils should be promoted unit by unit. 


The vocational work attempted should be based on the 
doctor's prognosis, 


The course of study shoulda follow the pupil from the home 
to the hospital, throuzth the convalescent home, so that he will 
not be retarced by having to repeat some of the same work. 


7, The Objectives of the Curriculum 


The aim of classes for crippled children is "to zive every 
child the best physical condition that it is possible for him 
to attain, the best education that it 1s possible for him to 
assimilate, and to help him find his place for service in the 
world's work," 
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Schools for cripoled aré larzely confine’ to clementary 
grades. The lack of opportunity for hizth school education for 
erippled children is the most sertous gap in the educational 
VDPrOFLTrame 


Since the ideal of the special school is to return the 
crippled to the ranks of the normal children, the curriculum 
of special classés usually follows the resulser school as 

olosely as possible. 


The majority of special schools for erippled adhere to the 
regular course of study in the public schools, attemptinz to 
maintain standards by much individual instruction. 


One of the chief objectives of special classes for the 
crippled is to effect physical reconstruction as completely and 
rapidly as possible. The health and phygical education side of 
the program are therefore of first importance, 


8. Problems of Classification 


les in Chicago give academic 


(1) Resular grades -= nurscry school and kinderzarten through 
hich school, 


(2) Prevocational classes -- children over 14 years of age from 
6th, 7th, 8th srades -- special individual work. 


(3) Classes for mentally handicapped. 
(4) Classes for physically handicapped. 
Cripples Classified in 5 groups 
(1) Beginners, 
(2) Adolescents ~— with 
a. Potentiality--employment in industry. 
be Potentiality--employment in home. 
(3) Spastics. 


Attempt is to maintain same academic work and standerds for 
crippled as for regular schools. Pupils, however, are retardede 


Courses must be flexible--a subnormal pupil may be placed. 
in a prevocational coursee-a vocational pupil may be in regular 
academic work for part time, 


CGhilcren are taken on visits to industrial plants. 


Vocational Guidance Department has special worker for 
— erippleds 
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Problems broucht Higgs by dezree of crippling and time in 
hospital or special class 


a Temporarily crippled. 

be. Incurable or permanent deformitye 

ec. Irregularity of attendance. 

ad. More rest periods necessnry. 

©. Time for physiotherapy and other treatments. 

f. Preevocational and vocational needs emphasized. 


For centuries these problems prevented the crippled child 
from receiving an education, D uring the last quarter century 
the public has at lest begun to realize the importance of this 
and to provide special classes, schools, and home instructions 


These special classes mcet the difficulty of interrupted 
attendance by clastic curricula, small classes, and individual 


attentione 

9. Retardation is a serious problem in schools for physically 
handicapped In Chieazo schools for alge les, for example, the 
number of ee Older than normal aze for theirgrade was 

56, 6%~6 


The Committee of the Write House Conference made a study 
of the mental and educational status of crippled children in 
9 major cities. 


The study reveals somo facts eonecrning the mental ability 
and scholastic achievement of these pupils. 


3,000 pupils were studied. 75% were over~aro3 22% of 
averaze are. The sreatest retardation occured in the 5th and 
6th sradese 


Mentally defoctive crippled children were found in these 
classes, as many as 7% of those examined. In addition, a 
"Dborder-Line® group of 16% and a "dull* soup of 17%, 


This study reveals the need of curricula for crippled 
children on’S main levels: 


(1) The normal or brilliant child. 
(2) The slow or dull normal child. 
(3) The mentally deficient, 


Special clasees or eurricula should be org ranized for the 
latter 2 froups. 


The methods used in this study mivht well be atapted in a 
curriculum study of any local situation, The tests used were 
the TermaneBinet and Kuhlman-Anderson Intollizcnee testse 


For scholastic achievement, the Haczerty Readine Tests and 
Stanford Achicvoment tests were usetle 


- 


sotnob at teens dowort naabaoe 
aSoanto Le ‘tao ie) fattened 


ehofoapro ylterroqmet “—p- 

ob LVS Rtn tye BO aidauend Po fi 

{ ; a ; t % ui tt a Pep funerat * 
oY ENS BOVE o Re i OFS tj 3 i Ole | - ey on rae 

. vir ¥ cry itofeyen yj bi Q* ¥ ar he Pom 


mo ttao¢ aa en fen ry irate wt 


oye aia tterey cack: ao at as tot: 
mardi Oo: pho tv soph RLVEDSOT not 


oifdeg oud 
rorty: of bee 


* te Pyow i. 


vee Ero 
Sie) Ledivom 


Paes 


pea”y 
ea Oi Bi oh 


: ‘, ort 
1 Hur ry ~ Pray 
. pia he 


§ ene POnen 


De 
Pee ee <nerey ie 
oboe Aves 


yah ei Tet nom ist 
Yat =F} aosval ‘ 
Sontirohaod™ 


give, efit x 
om SHG noth five. 


agcnaasio Letoogs 
saworn & 
xt TLow toctet yAtite aid? of hoaw abodtom ott 
ww atagt otf eo ttenit in fanok ‘ens. Fo see hi 
ot sont Lito tat On Lo ‘toP relbeecisson Leia fee Fs 


10. Curricula Modifications Needed 


A, Health 

Be Recreation 

CG, Socialization 
De. Vocation 


B. Recreation plays an important part in entire educational, 
prosram. ‘The importance of free play in the cevelopment of 
these children=-both physical and mental cannot be overestimated. 


Lack of initiative and self-confidence due to inability 
to take part on equal terms with normal children, may be 
Overcome by properly organized play activities for cripplec 
children, 


The school for crippled children has a more important role 
in providines for free play than the rerular school since only 
in these periods can crippled children play with other children 
on equal terms, 


Greater consideration must be allowed to the time for play 
in the daily schedule. 


Trained teafhers of play and reercation should be in 
charge of these classes. The play period should yteld large 
returns socially, educationally anc morally as well as 
physically. 


The curriculum development here looks toward the development 
of games and recreation suited to the mental and physical 
development of each are group. 


Special attention must be ziven to the development of 
recreational devices for those so seriously crippled that their 
physical activities must alwayda@ be limited. Here is the 
Opportunity to counteract the neurotic tendencies which may 
come from gibins playmates or coddlinse parents, 


Ce Socialization 


Special attention should be civen to the development of 
sroup activities for older children in upper sracdes and hish 
schools. Social centers should be provided for these 
activities. 


This is esnecially important durins the period of 
adolescence for it is at this time that the full realization 
of the meanins of his handicap comes over the youth. Now he 
begins to feel keenly the social and vocational limitations 
imposed upon him by his handicap. He feels more acutely the 
separation from boys and girls of his own azee 
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Chisaren freauently drop out of school--not becruse they 
ean not carry Uhe workeehut on account of socal maladjustment. 
Greater provision for the social necds of crippled children of 
hishn school aze should be made. 


D. Vocational 


Toe greatest weakness in the cducational program for 
crippled children in pu>dliec school is the vocatiénal. These 
courses are at prosent largely pre-vocational, or »nelonz in the 
fielc of occupational therapy, Such are-~basketry, toy-makiny, 
weavinz, fancy-work, dressmakins, sowing, millinery, woodwork, 
printing, etce 


The content of these courses at present is largely 
educational or pre-vocational rather than strictly vocational 
in character, It may be areued that scrammar school children 
are not rcady to specialize. Yet they must be prepared to 
specialize in orser to take a productive place in the community. 


Several plans have been tried for coordinatinsg the 
vocational trainins of crippled children with the industrial 
and commercial life of the community, 


California provides for a "teacher coordinator" to study 
the employment possibilities of physically handicapped persons 
and to coordinate voentional instruction in schools with 
community needs, 


u 
In hicago, there is a full-time vocational adviser for the 
handicapped in the Vocational Guidance Department. New York 
City maintains a department of suidance and placement for the 
handicappede 


The industrial and vocational provram of the school should 
key-in to the state rehabilitation prorram. 


The vocational curriculum should be built in cooperation 
with all these arenciese, 
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THE CRIPPLED 
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of Educational Procedures forChildren 
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New York University. 1934. 2 vol. 
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THE CRIPPLED (cont'd.) 
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Hducation of Crivpled Children in the Hospital and the Home, 
HOSPITAL SOCIAL SERVICE, Oct., 1951 


Stulken, Special Education in Chicago, JOURNAL 
OF EXCEPTIONAL CHILDREN, Dec. 1935 


George, The Perey M, Hughes School, NEW YORK 
STATE EDUCATION, Jan., 1952 


Rducation of the Crippled Child in Binzshampton, N#W YORK 
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ARTICLES IN THR CRIPPLED CHILDS: 
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A Gounty Wice Public School for Crippled Children, 
Brown, July-Auz., 1927 


The First Day Sehool for Crippled Childrén in 
Germany, Solenberser, and other articles, 
Octs, 1926 


Buffalo's School for Crippled Children, Smith, 
April 1930 


How the City of New York Educates its Physically 
Handicapped Children 


A Plan of Individual Instruction in H.S. Classes 
for Crippled Children, Strauss, April 1981 


Institutional Care for the Crippled Adolescent 
Boy and Girl, Shirley, Aus. 1951 


The Handicapped Teacher and the Handicapped Child, 
Gardner, Oct. 1954 


Special Considerations for Crippled Children, 
Mendenhall, De@ 195-4 


Initiative and the Crippled Child, Strauss, 
April 1936 
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PROBLEMS IN CURRICULUM CONSTRUCTION 
FOR CRIPPLED C3ILDREN 


1. Discuss the curriculum for crippled children, touching 
on the following pointsi-e 


a, Special aims in the education of the cripnled as they 
affect the curriculum. 
b, Gurricula for the various types of schools and classes 
for the crippled. : 
ce, Activity programs and units of instruction, 
da Prevocational training. 
e. Whet the curriculum can contribute to renanilitation. 


2. Tne Problem 


To carry on an educational provram for polio cases in a 
crippled children's hospital ward. Teacher finds that children 
do not know the meanings of many words found in course of 
reading and that their questions show ignorance of common 
things on their own level. On Hallowe'en for instance, they 
do not even know what a real pumpkin looks like, 


Suggrested Solutions 


To solve this situation the teacher brings to them pictures, 
music, plays, and so forth, and brings the actual objects if 
she can to supplement experiences the child hes lacked 


Questionss 


1. What is your opinion of this solution? 
ce What other measures can you suggest suitable to 
such a situation? 


3, TEACHING SWIMMING TO THE HANDICAPPED,= 
THe CRIPPLED, MENTALLY RETARDED, SPEECH HANDICAPPED, 
AND SOCIALLY HANDICAPPED, 


I. The problem, Crippled polio both lowcr extremities, The 
probvlem here is to break fear of watcr and fear of not being 
able to stand on fcet when braces are removed, Since he cannot 
use legs for flutter kick, must teach individual to do without 
their aid. First proceedure to have individual demonstrata his 
ability to be buoyant in the water, Beeond, have individual move 
forward on the water, head partially submersed, and use arms 
to propel forward, Next, teach method of breathing, breathing 
with stroke. 


If, Phe problem. Mentally retarded. Boy of fifteen who is in 
sixth year school, physically normal, Have to break fear of 
water and his lack of enthusiasm to learn to swim, Have to 
bully him, browbeat him, finally held up picture of how envious | 
the other boys would be if he could swim and they couldn! te 
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Boy actually cried when he first got into the water, Taught 
him technigue like any other normal hoy once his fear and 
sluevsishness was >roken. «Attitude chanzed considerably, 
Became more confident in himself. 


III. Problem of teaching swimming to a speéch handicapped boy 
of seventeen, who was a stammerer, The problem was for me to 

be patient with him and not to get him excited. When he did 

set excited, he would become incoherent and had to be brought up 
on his fect. He learned rapidly. The bizzest problem was to be 
patient when he asked questions, because time was limited and 
others demanded attention, 


IV. Socially handicapped boy of sixteen, committed to the New 
Mork State Training School for Boys, Troy, New York. Boy had 
little confidence in himself, Didn't want to do anything to. 
better himself Reluctant to try thinzs. He was committed by 
his family, who could not take care of him. He was a truant. 


The teacher finally sot him interested’ in learning to pwin, 
was fortunate to be able to teach him the rudiments of swimming 
in one lesson. He became enthusiastic. In a week he had passed 
his elementary swimmine test. The boy was chanted frém a psycho» 
logical standpoint. He took pride in his swimming, He had 
accomplished something worth while. He respected himself. 


Ve. A deaf boy of cighteen. Since the teacher could not converse 
with this boy, he had to use pantomime and do a lot of demon 
stratins for him, had to five him individual instruction, 

Methods used were the same as for those that could hear except 
more demonstrating was done and more correction »by placing the 
body or arms in correct position. This is usually done by 
explaining to the individual what is to be done. 


VI. Questions’ 


1, Have you any criticisms or surgestions to offer 
concernins fhe foregoins methods? . 

ee IS swimming advisable as a recrention for the handicapped? 

' Has it any limitations? Should any restrictions be 
placed on its use? 


Problem 4, 


WHAT IS RIGHT WITH THESE PICTURES? 


School No. Il. 

The course of instruction varics with the hospital and with 
conditions; but all children follow, as nearly as possible, tho 
course which would be siven in the regular school srade, If 
ehildren have only been in school a short timc, or if there are 
several in a group doings the same work, the tcacher assigns one 
lesson for the group, and she is apt to follow the course of 
study outlined by the city system of which the hospital school 
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is a part. If there is an older boy or zirl who will be 
confined to the hospital for a considerable period, it is more 
often found advisable for the youth to bring his own books, so _ . 
that he follows tne lesson plan his own zrade is studying. This 
is especially true when the child comes from some other district. 


School No. &e 

: We try to make our curriculum as eolorful as possible with 
special day prosrams, marionette shows, current events through 
newspaper clippings and magazines, up-to-date library references 
from the University libraries, moving pictures through facilities 
of the University Hygiene class, and retular music classes of 
singing and appreciation. Later on in the year we micht start a 
school newspaper and carry on a correspondence project with 
another hospital of our type. 


School No. 3s 

In planning the curriculum for a hospital school where 
pupils with all types of physical dcformitics, wide differences 
in capacity for learnine and performance, varied and often limited 
experiences, are brouvht tomether, there arise a number of 
challenging situations to the teaching staff. There is the 
young group who has often started school womewhat late, the 
intermediate group whose problems are not so different from the 
normal of the same age, althoush this pupil group shows a 
tendency of retardation,are for grade, of a year or more, and 
the junior and senior hizh school froup who are facing the 
problem of continuing or dropping out of school, This group 
presents a complex counselins challenze, educationally and 
vocationally. 


It has been found in this hospital school that the children 
must be led to a self~adjustment throuzh opportunity of 
association with the other children and. the feclinz that they 
are sharing in the life about them-a school experience--which 
is common to all children. Althouzh most of the curriculum must 
be planned for individual instruction, using contract methods, 
whenever possible a project which involves group cooperation and 
participation is launehed, In these "problems" the main 
objective is to arouse and develop within the children the 
sense of belongings to, sharing in, and promoting the solution 
of something which is the concern of the entire group and of 
the pupil's own interest, Individual differences are noted 
and considered and opportunities for acquiring necessary skills 
as need for them arises are followed through, The recommendations 
of the medical staff, psycholozist, social service worker 
(counselor on the case) are always consideréd in plannin™ the 
experiences of the child, 


To be of most value, the curriculum of the school must of 
necessity be elastic, The planninz is in terms of general 
objectives which are deemed most worthy. Broad units of work, 
offering worth while series of experiences and how to engaze in 
them are planned, but the details are developed as work pro» 
gresses and interests develop, This type of school has the 
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advantage of working with the indivi‘ual wight almost exclusively, 
affordine the pupil sreater opnortunity for development under 
fuldances. 


School Noe <e 

The hospital school curriculum is of necessity somewhat 
complex. The course of study outlined for the regular public 
schools is used with some adaptation to special needs. In most 
instances, this plan of following the course of etudy usec in 
the local schorls is advised, but of course there are times wnen 
it may seem best to have an individual child continue with the 
course of study and books used in his home school, In every 
possible way, attempts should be mace to maintain the same high 
standards of work and the same requirements as those held before 
the normal child. When a child is discharged from the hospital, 
a detailed report of his school,work is scnt to the parents, so 
that there may be no delay or difficulty in placing him in tne 
proper grace in the home school, 


School Noe 5s. 

Our day school located in a resular public school building, 
has the advantage of having available the school cafeteria, the 
manual training and cookery rooms as well as a rerular play» 
ground, arranged of course with a different schedule, With 
facilitics for handwork and teachers who sce the value of 
projects which relate to school lessons, the sixty happy. 
youngsters brought to school eacn day are really sorry when 
vacation comes. Most of these children are OutePatients of the 
Orthopedic Hospital-School, 


Adjoining this on the Hospital grounds is the Opportunity 
High School, the center for forty-five of the older boys and 
eirls,. “Wheel chair cases from the hospital, alonz with students 
who come by bus each day, meet here and, a four year courso is 
offered... Bus service to a nearby Hizh School for laboratory 
setences, mechanical drawing and certain. commercial courses, has 
been found practical, A student body organization, bus trips, 
and picnics keep up a school spirit, The social side of life 
is well taken care of, even to the extent of bridge lessons, Glee 
clubs and orchestra, a class in parliamentary law, annual Home» 
coming day, combined with school graduation, sive’ an opportunity 
for the talents of all, 


Questions: 


le Discuss the curriculum provisions of the foregoing 
schools. 

2, What different points of view as to the nature of the 
curriculum are represented? 

So» If you had a crippled child, to which of these schools 
would you send your child? 

4., Can you describe other school situations in which the 
curriculum oroblem was difficult of solution? 

5. What other solution can you suggest? 
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Problem No. Ay 


Vocational Adjustment. 


In his new book, "Science and the Modern World", Professor 
Alfred M. Whitehead says that in the coming ace the social 
changes will be so rapid that "fixed persons for fixed duties", 
which were the aim of the older education will become 
liabilities in such a changing society. 


On the other hand, some psychologists-téll us that human 
nature is adapted to maladjustments. We are prone to such an 
environment which does not seem to fit us. Deaf Bethoven said 
"IT will blunt the sword of fate," 


Questions: 

What bearing does Mr. Whitehecad's dictum that "fixed person 
for fixed duties" will become a liability, have upon the education 
of the handicappec, especially their vocational education? 


Must we train handicapped persons to become fixed persons 
for fixed dutics? 


Does this depend upon the nature of the handicap? 
Do you believe thet human nature is adapted to maladjuste 


ments? Can handicapped persons come to-fit into an environment 
psychologically and vocationally, which does not fit them? 


1” @ 51a8 


rs 


J 105— 
ADDITIONAL BPSCIAL CLASS CURRICULA 
Cincinnati Oral School for the Deaf 


Warner, Florence. Silent Reading for Beginners, with learning cards= 
& test sneetie; ----<++6--= je ee » Second Year Reading Program 

for Deaf Children, and its Development. --------~--- pote eee ’ 
Arithmetic for the Deaf Child, 


Rogoff, Reva. Medieval History for Seventh Grade Deaf 
Children, 


Rogoff, Reve. Direct and Indirect Discourse for Deaf Children, 


Indianapolis Department of Svecial Education 
Handbook for Teachers in the Department of Special Bducation, 


Good example of organization of teachers for curriculum 
development. Contains the recommendations of following 
committees: 


le Hygienic Daily Schedule, 2, Teaching Proceduiress 
o. Case Studies. 4, Crippled Children's School, 5. Unitse 
06 pp, 1955. | 


Health Education, Direct and Indirect. Adapted to 
Physically Handicapped Children. Bibliographies 40 pp. 1954. 


Course of Study for Special Classes. 175 pp. 1955. 


Courses for mentally retarded children, in social studies, 
reading, language, spelling, and arithmetic. 


Milwaukee, Wisconsin 


Special "CC" Class Playhouse Project by Marion Foley. 
Shows correlations with tool subjects. 19356, 


Special "C" Class Sewing Outline for Mentally Defective 
children. 1935. 


Girls' Junior Trace School. Outline of Course of Study. 
Milwaukee, Wisconsin, 


Los Angeles, California 


Educetional Progress in Welfare Schools and Classes 
1956-1937, 


Yducational Progress in Classes for Mentally Superior 
and Academically Maladjusted Children, 
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“Baucation of the Physteally Handicapped. ‘1980. 


kg Evaluated by Means of the Vocabulary Grade Placement 
7S PPe 2700 eee elas ssified. 


PO for 1935 = Southern. de lifornia Council for 
ition of ‘Exceptional Children. 


Your Children and Pree Schools, Pp. 109121. Chapter 
Problom Children. 
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Curriculum Problems 


CARDIAC AND TUBERCULOUSs AREAS 


582,000 tuberculous: school children, . 


850,000 more who are suspicious cases, 
(2% of the school population) 


679,000 organic heart disease, 


625,000 who have weak hearts, 
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40,000 of these are enrolled in open-air or open-window schools and 
eleasses, in. leo cities, 
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ectives of the curriculum 


Curricula should take into acenunt the objectives of these 
schools and classes$ 

1, Physical rehabilitation if possible. 

@e Education, training, and socialization, 

oe Placement in society--vocationally. 

4, Follow-up of careers, 


In these cases esoecially the curriculum is adapted to the 
physical condition and prognosis of each case. 


And health education parallels academic instruction--to enable 
them to understand health regulations and the need for improving 
their own physical condition. 


Cardiopathic Classification 


Classification of the American Heart Association is basis for 
classification for use in special classes, 

Class I. Organic heart disease, but able to carry @n ordinary 
physical activity. 7 

Class IIs Unable to carry on ordinary physical activity. 

Class III. Must remain in bed, or chairs 


* 


In New York City and most other large centers, Class II are 
selected for special classes; Class II borderline and Class III, 
chair cases, for home instruction on physician's recommendations 
Class III bed cases unable to receive school instruction. 


Courses of Study 


me courses of study as regular zradcsy,- 
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The emphasis should be on a thorouch elementary educatione 
The fortunate fact that these children are often cured or improved 
so as to be rcstored to normal school classes, makes it wise to 
arrange parallel courses so that this transition can be made. 


Occupational therapy, and pre-vocational work will prepare 
for entrance to industrial or commercial hizh school, 


Open air school buildings provide ideal accommodations for 
these children, outside of the preventorium. These schaols are 
free to develop their own curricula euited to their needs. 


In the New York City plan of organization, the special class 
unit or open air school is attached to the regular school build 
sts and one system %f organization and supervision suffices. 

In addition, teachers are assigned to hospitals, homes, sanitoria, 
where these children are found in reasonable numbers,- Classrooms 
are maintained in these institutions... Bedside instruction is 
Ziven as soon as physician approves, 


, Home instruction shoulc be provided and after-school 
supervision, for these cardiac and tuberculous cases, 


In these cases, in which the curriculum is s9 largely an 
individual metter its administration must be left to the 
indivicual teacher... The teacher becomes a more important factor 
in these cases than in that of other handicaps, as far as the 
selection of curricula is concerned. . In the final analysis, the 
teather must decide how her pnuvil's encrgy is to be directed. 


Some Special Consic derations which influcnee the curricula in 


these classes ares 


1. Need of frequent rest periods, 
2e More time for health education. 


For the tuberculosis or open air classcs a definite program 
of health instruction throuzh weckly health posters, children's 
health books, definite training in health habits, children's 
health clubs. 


Parents clubs organizdd for health education. 
Daily hygienic inspection. 

Annual health day. 

Health plays, movies and talkies, 


In the Cardiopathic cases, after school recreation periods 
should be supervised in order to prevent injurious exercise, which 
would undo.the convalescent prozram of the special classes. 
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CURRICULUM PROBLEMS OF THE TUBHRCULOUS# 


Tuberculous; patients progress slowly; their condition 
fluctuates. There are numerous interruptions due to treatments, 
operations, and perheps a hospital which is undcrestaffed. These 
give the patient little time for educational work, Factors which 
affect the school work ares 


1, Patients must have rest. 
2. A shorter school day. 
oe Unztraded classes. 


Adult education. 


Adult education of the tuberculous may be carried on by 
radio, a receiving set being at the bedside of each vatient$3 or 
by classroom work, At the Grasslands Hospital, in White Plains, 
New York, nine 435 patients took radio courses, and theke were 
four 68 classroom patients from the sanatorium. 


These courses are both commércial and cultural. They are 
selected from the correspondence courses put out by the major 
universities and modified to suit local conditions. The 
University of California and Wisconsin have been especially 
cooperative, The patients are asked to check a list of courses 
which they would like to study. There are then modified to suit 
their needs and broadcast over the hospital radio set, The 
lessons continue usually for about fifteen minutes. The patients 
are given opportunity to pass an examination on each broadcast. 


This is made very simple, the patient simply ohecking the 
right or wrong answer to the question in order to save the patient's 
energy. Courses in etiquette, manners, and the drama have been 
most popular, 


Special radio broadcasts are often developed hy the patients 
themselves. One of these had to do with the life of Edwin 
Trudeau. Another broadcast showed the life of a patient in the 
hospital frém the time the patient ceme into the institution 
and indicated possible ways by which the life in the institution 
fould be improved and enjoyed, 


The education of adults, according to recent investizations, 
requires constant stimulation, Teachers visit the patients in 
the wares very freauently and cheok up personally on the prosress 
of the radio broadeasting work, 


There is the usual bedside instruction also. 


Patients able to go to the classroom may pursue their work 
under competent guidance, Oftentimes a member of the hospital 
staff will be a specialist alonz some line of interest to the 
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STUDY OF ADULT EDUCATION IN 42 T.B.SANATORTIA IN 1955. 


Study by Margaret Fitzeerald 
Grasslands Hospital, 
Volnaila; NeYs 


The 21 Sanatoria reporting adult education activities in 
1955 are listed alphabetically according to state, 


Number of Sanatoria having adult education - a 
" these 21 sanatoria ecauipped with Public Address 
systems 14 
x " other sanatoria " " e " 13 (OC bRANeS 


Number of these 25 using public address systems to 


broadcast health talks. 15 
e " these 25 using publte address systems to 
broadcast other educational courses 5 


(One other sanatoria hag dons so, but has discontinued; 
two other expect soon to use public addres 
systems to broadcast health or other ag 
tional courses, ) 


Total number of patients in Adult Education Radio Courses about 
March 1935, as reported by 5 sanatoria: 435 


Number of patients reccivinge adult eduention in classrooms or 
at bedside, reported by 10 sanatoria, about 


March 193553 O65 


b 


Number of patients in 10 sanstoria giving adult education 2774 


The median sanatorium in this aroup has 200 patients, 60 of 
whom are receiving adult education. 


The smalicst sanatorium in this group has 29 patients and the 
largest has 1056, 


The median number of adult pupils in these sanatoria is 50, the 

smallest number is 50, and the largest 178. 
Patients or Ex-patients are used.as teachers by three sanatoriae 
Number of teachers reported — median 1 


Teachers are supplied to 4 sanatoria by the (Emergency Relief 
Program FER ae 


. : : ae X 1 "© City School Systoms 
, : hae ‘. nH " state Rehabilitation 
' BureausSe 


Correspondence courses are supolie? by State Vocational Educetion 
Programs to 2 sanatoria, 
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Adult Educational work has been dropped by five sanatoria for 
the followin reasonses 


1l- Funds withdrawn 

le Patients showed no interest (this was occupational therany) 
2~ Chanzes of policy - ambulant patients removed, ctc 

im Rea ason not given. 


California University was reported by three sanatoria as the 
source of their adult courses. (Corre spondence courses used as basis 
9f radio courses, in classrooms or individually by patients, ) 


Courses Given and Number of Sanatoria Giving each Courses. 
Courses reported as given in class- | 
room or at bedside and over radio 
BEDSIDE OR 


COURSE 3 CLASSROOM RADIO 
Typing | 9 . 
Shorthand 8 1 
Bookkeeping 5 1 
Bus. English “ s 
English 8 4, 
Art or Drawing 4 


Americanization of 


Ene. for Foreigners 5 

Mathematics 8 re 
Penmanship 2 

Spelling E 2 
Commercial ‘s) 1 
Home Hconomics 1 
Science 1 1 
Dramatics a 1 
Psychology tL a! 
Literature, 1 Music 

& Art Appreciation " 

GIVEN IN BROADCAST OVER 
CLASSROOM ONLY RADIO ONLY 
Manual Train, ef: Current Events 1 
Sewing,Millinery,etce 2 Personal Dev. M4 
Photography 1 Bus. Law 1 
Mechanics e Law for Layman 2 
Cosmotolozy 1 News Writing ES 
Elementary K) Child Train. M 
High School 11 Office Man, 1 
College i Salesmanship 1 
American Hist. 4 Dress Selection 1 
Economics 


The total number of courses reported given in classroom 
or at bedside was 84, 


7 The total number of cadurses reported broadcast over the 
radio was 26. 
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LL Qe 
21 Sanatoria which the survey showed to be giving 

Adult Education in 19355, 
Arroyo, Livermore, Cal. , Buffalo City Hospital, Now York 
Olive View, Cal, Onandoga, Syracuse, New York | 
Santa Clara County Hospital, Cal, Grasslands, Valhalla, New York 
Wish-i-an, Auberry, Cal. South Mountain, State San., Pa. 
Municipal T.B., Chicago, Ill. ° State- San. Wallum Lake, Rhode Is, 
Iowa State San., Oakdale, Iowa, Firland San., Richmond Highlands, 
Boston, Sans, Matipan, Mass. Washinston.s | 
American Legion San.Battle Creck, Lake Tomahawk San,,State Camp, Wis, 

Michigan . Sunny View, Winnebago, Wis. 
Ingham Sanatorium, Lansing, Mich. Muirdale, Wawatosa, Wis. 
Nopeming Sanatorium, Minnesota, Rocky Knoll, Plymouth, (Sheboygan) 


Kentville, Kings County, Nova Scotia. Wis, 


Notes Valley View Sanatorium, Paterson, New Jersey feported 
activitics discontinued at time of survey. I belisve they have 
beon resumed, M.F. 


CURRICULUM IN THE PREVENTORIUM 
FOR TUBERCULOUS.‘ CHILDREN 


Manuscript writing--not cursive. Manuscrivt writing is 
learned casior, It is mastercd in three months, 


The aim in the preventorium is to teach the usoful aspects 
of the tool subjects, 


Reading. This is the principle subject in the lower graces. 
English. This is the principle subject in the intermediate 

grades, Teachers try to interest pupils in food books and cood 

readings | 
They make their own dictionaries. 
Write their own diaries, 
Singing and rhythm work, 
Handwork and tools. 
Hygienic habits. 
Geography~-trevel storics. 
History--modern--give pleys.and dramas, 
Corrective speech, 


"Hospital Games and Plays" a book by Nova L. Boyd, 1919 West | 
Culverton Street, Chicazo, Illinois. (Price $0.50.) 


Children enter as often as every two weeks. Average stay, 
fiftcon to sixteen weeks, some a year. Strict medical and 
nursing routine. Children frequently called out of school for 
treatment. heir school day is only 3-4 hours, They are nearly 
all retarded, especially in arithmetic, 


J eit 24 ay. 
, Day 

f wt Ly 
i: | ? 

{ 

, % 

' 

} 

7 

; 

; 


| as <faddanbls xe tvateeael: | 
t ,, Mtol wa ,carearyd .6 sean: 

| , oy: voll, watiadta ah alnatvoonn, gan Bs ttnuod avert gong 

p08 gaieB..0 2208 ‘yrtatawol Aeue8 as gh peetodud cloetuehe 
GBS O0KR @ Dalal * mea Be weap . 5 RT N Aiaghaarey. aS ott DD 
cP hel iy tH! “bromtio 18 Caiong Bente” 
‘ ects: ed cea shi ay ay sa ce 
BLP ced” G88 onB xvochinot as. 
| HOLT poemdoniyy wol¥ vec: 
UE Sl aeodagal atabebon 
(remyods bine saline iron algont 
| et 


. 


Dot toqet aris’ wo ‘ howl it’ : bao ‘eae ator 
wadl yartd ove see “yu sorte to ont, te ae le 


fe ALS re pti a as dy a habe ey 
5 wy VG Fee i 4 yo 


ss] ' if | es ‘ i 


“MLROTNS VERE = at BT “wre 

| | | ie ar ply  BBO.IUORTEUT AOR a era | 

of Brit taw t¢ stxoaunall’- jovtelin senna oN nae 4 Me 
vad com isin at Lath k cast ah ef, iene Bp oe 


¥ ye ir ae 


ntoodes fytoow oat fonot ot at mitosis, E-sent nk 


go 5rrg, howe ub ne Sibi dae eabwctey: sat ‘a 
‘ot BLHomeewdert ont sh TooLdise ofqtoning oat ef 
hoon “Sates wesc Bees fi ech iae Toons a J 1% 


| i siobinnorgoth a awe aut ‘olen ‘ene 
| Bete ee seas tee: 


ment te 
f b ee \) 
, t 4 Pe 
A tok 
t eral 
A red A P 
i ay 
LY nthe sf 
Ane creel t 
ee aa 
a At hha 
=i j 
; fh 
a ‘ 1 ‘ 
oa oh je es 1 an 
a Pits Pe kaw ta P 
ie ae es? 


nd @Lel. byoe a Esti sie: 


scare. open SwA. is ie, ‘olv- 
bas Lnotbem tore 

Tat Loorioa: To: duet Selioo: 
Mires regs bg uy 


Peo er. oe we > P r r gs 
i oA 


BS6blems for Discussion 


1. Outline a@ program of adult education for a tuberculosis 


sanatorium, describing courses of study and methods of instruction, 


What conditions govern length of term and content of courses? 
What provision would you make for vocstional readjustment? 


2e Describe the conditions found in a tuberculosis 
preventorium for children, including Length of school day, time 
in preventorium, retardation, grade groupings found, medical 
and nursine routine, etc. Enumerate the steps you would take 
in building a curriculum for such a group. 


Se Problem of adapting the course of study in arithmetic to 
children in tuberculosis re Con AHA 
The problem is: 
(1) To five them real situations showing a need of 
arithmetic. 
(2) To see that they have the knowledge and skills 
required in their daily lives 
(5) To help them in their school requirements. 


Sugeested solutions- 


Group the first and second grades together, in one classroom 
with one teacher; the third, fourth, fifth, and sixth grades 
also grouped together, 

Begin with arithmetic because this is conerete subject» 
matter and not so extensive as some other subjects, and its 
utilitarian uses are more easily judged. 


Questionss 


(1) Wheat further steps would you take in building a 
curriculum for such a group? 

(2) How would you go about it to meet the three requires 
ments enumerated ahove? 


4, Discuss the curricylum problems of "open-air" schools 
and classes under the following heads: 


& Special oroblems of "open-air" schools and classes 
as they affect the curriculum, 

be Objectives of the curriculun, 

c. Major activities, experiences, subjects necessary 
to reach the objectives. 

ad. Special vocational problems, 

e. Distinctive differences from public school curriculum 
for typical children, 


Se "The daily provram differs little from that of th 
ordinary uncraded schoolroom except for the feedings and ae 
periods, The emotional atmosphere in these schools has hardly 
needed the radical chanzé which was maie in the first openeair 
eet In the Charlottenbure school mental strain and crowding, 
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at the expense of physical welfare, for the sake of passing 
examinations or making grades was not tolerated, "Severe. 
reproofs, reprimands, ironical remarks, and even jokes at the 
child's expense were scrupulously avoided. Sncouragement and 
praise and as much parental kindness as possible were the means 
by which these children were to be ruled," The child in any of 
our schools was not then, nor is he now, often exposed to the 
toughening process suggested by the foregoins taboo, and yet it 


must be acknowledged that the emotional atmosphere of our scnoole 


rooms is not always as healthful or helpful as it might be coven 


for averase children. The fault is not usually with the teacher 
but with the standards set for something which is unstandardizable 


and with examinations madé which may be impassable even if they 
are worth passins, The test of the child's work is not always 
that he is doing the best he can."-—(J.F. Rogers, Schools and 
Classes for Delicate Children, pp. 31-32). 


Questionss 


(1) What may the teacher do to establish the right 
emotional atmosphere in such a clagsrdéom? 

(2) How will you decide whether to let the pupils do 
their own work in their own time or keep them up 
to grade for transfer to the typical schools? 

(3) Can the mental or physical attainments of such 
pupkls be standardized? 

(4) Can the teacher accomplish anythin worth while by 
visiting She homes of her pupils? 


Problem of Tuberculous: 


What is your opinion of the statements in the following 
article? Discuss from the standpoint of the handicapped. 


SCHOOLS DECLARED UNHEALTHY PLACES 


Principal Opposes Tests, Marks, Report Cards 


Reading, writing and arithmetic are mysteries too complex 
for a 7year-old child, according to Marietta L. Johnson, 
principal of the Organic School of Education of Fairhope, 
Alabama, who declared in a talk this week that they should not 
be taught to youngsters until they are "at least 8, 9 or even 
10 years of age," 


"Such work violates the order of the development of the 
nervous system and subjects the child to a severe form of 
specialized activity," Miss Johnson said. "This interferes 
with the normal physical growth and makes the school an 
unhealthy place," 


Instead of teaching the three R's, "all schoolrooms should 
be a sort of workshop," she said, 
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ty "All sorts of materials should be provided to whe things," 

she said, "If the schoolroom is to be a healthy place for the 

child there should be no examinations, no marks, no grades, no 
no report cards and, best of all, no failures," 


m_ of Tuberculoms and Cardiac 


ms Miss ae, Supervisor of iikekeutetal and Cardiac didaaon 

oan the public schools of a certain city, had received many 
complaints from parents that their children appeared to be 
overworked in these classes. They seemed to be unusually tired 
in the evening. The Supervisor @tudied the time schedules for 
_ each of the a aes aoout which the complaints had been madce 
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The following are the time schedules which she found in operation in three schools: 


9:00 
9305 


9:15 
9225 
9:4o 
9:50 
10:05 
10:20 
10:30 


10:40 
10:55 
LEDS 
11:20 
14255 
11:47 
12:00 
12:15 
12:50 
1:00 
1:10 
4225 
1:40 
1:50 


School I 


to 


9:05 - Devotional 


exercises. 
9:15 — Assign 
lessons. 
9:25 — Spelling. 
9:40 — Reading, 
9:50 - Tables 


10:65 - Ge@graphy 
10:20 ~- Geography 


10:30 -— Language 


10:40 — ‘Gymnastics 


or games, 
10:55 - Lunch, 
11:05 - Writing, 


11:20 — Arithmetic 
11:35 - 4rithmetic 
11:47 — arithmetic. 


12:0€ — Reading, 
12:15 -— Recess 
12:50 — Lunch 


1:00 —~ Literature, 


1:10 - Reading 
1:25 - Reading. 
1:40 — Language. 


1:50 - Geography. 


2300 — Reading, 


B45 


School II 


to 


te 
te 
to 
to 


to 


9:00 - Morning exercises, 


Bible 


reesding, music, 


9:15 - Health or 
writing, 
9:35 -— Svelling. 


10:15 - Resding 


10:17 - Setting—up 


16:30 — Milk lunch, 
recess, piace 


13:40 — arithmetic. 
11:50 -— Wash hends, 


ra ke Oe as 


blankets, 


set tables, 
serve lunch, 


12:59 — Lunch and 


play. 
1:50 — Rest hour, 


2:00 - Roll and put 
away blankets. 
2:02 — Setting-—up 


drill. 
2:20 — Geography 
2:40 - Geography 
33;€0 — Geography 


3215 — Language. 


33:30 - Language. 


school III 


to 
to 


to 
to 
to 
t& 
to 
to 


to 
to 
to 
to 
to 


to 
to 


te 
to 


to 


Le 


ta 


9:00 = Diet, 

9:15 = Civic 
league. 

9:30 — Arithmetic, 

9:50 — Arithmetic, 

10:¥0 — Phonics, 

16:95 -— Rest, 

10:30 -— Snelling, 

10:45 — Diet and 
recess 

10:55 -— Spelling, 


11:05 — Phonics, 

r1:25 - Reading. 

11:40 - Reading, 

11:50 - Checking 
period, 

1:00 -— Dinner, 

2:¢0 — Rest 
period, 

2:49 -~ Reading, 

2:50 —- Social 
studies 

3:35 - Languege. 

3315 — Checking 
period 

3325 - Diet 
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| ‘Le ean of ia ais schools was probably responsible for the 
most tired students? 

2. Colvin Says, "The constant sitting posture is one of 
the chief causes for the weariness and tedium connected with 
school tasks." Consult two or three books on educational 
psycholory and be prepared to report on the facts about school 
fatigue which teachers of tubereulous and cardiac children 

should knoOWe 


(Seham, Max, The Tired Child (Lippincott) 


Se Assuming that you ha@ entire control of the time schedule 
and could modify it in accordance with your judgement, how long 
would you have a 6th grade pupil of lowered vatality. do each 
of the following school tasks: 


a, Practice problems in arithmetic, 
De Memorize a poem. 
Ce Draw maps in zeorranhy. 
d. Correct thoir compositions, ae 
. G@ Study the words in a spelling le BSN. my 
f. Read in preparation for the next day's lesson. ae 
2, Work on a dregs in the home makin: department. 


CARDIAC AND TUBERCULOUS- 


American Heart Association, Ine. od 
Publications, 450 Seventh Avenue, a 
New York, N,Y.. | A 


Association for the Prevention of Heart Disease. 
Report of the Committee on Schools. 
June 1923 


Burhoe, Beulah W. The Yocial Rehabilitation of the Tubercus 
lous in the Unite@ States. Ph.D. Thesiss 
N. oe Univ, 12934. 


Chayer, Mary E. School Nurgsinz. A contribution to health 
education. Putnam, 1937, Contains 
valuable chapter on principles of education 
as applicd to the school nurse, Teachers 
of cnildren with physical defects should 
know the professional technique of handling 
sick children. 


Ehaugh, FeT. and Practical Clinical Psychiatry for Students 
Strocker, EA. and Practitioners. 


a a \enaea 
Bas For. the. Orapotos and coh led, 


Aileen -C,-The Psycholozy of Nursing, Putnam, 
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Report of Convalescent Workshop. by Susan Cy 
Johnson. New York City. 


Newman, Joseph The care of Gardiac Ghildren in Now York City 
Public Schools. Master's thesis. Oollese of 
City of New York, 1934, 


New York City Board of Education. Dividion of Handicapped 
Children. 
Annual and Special Reports, 
Home Instyuction. 1915. 
Cardiac Cases. 1923, 
Cardiovathic Children. 1930. 


Pardec | What You Should Know About Hoart Disease. 
Porter, Mary Fe Psychology for Nurses 
Swansoy, Marié.&, The York of the School Nurse=Teacher, 
87 pp/ University of State of New York. 
Bulleting No. 987. 


White House Conference 
Special Education. pp. 3958434, 
(Bibliorraphy). 


Rogers, J.F. S@hools and Classes for Delicatc Children 
U, Ss, Office of 2ducation. Bulleting 1980 7 


Ayres, Leonard P. Openeair Schools, 
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- CURRICULUM FOR THB MENTALLY HANDICAPPED 
Why @ Special Curriculum? 


1. Slow mentality. The average curriculum is based on the 


average child. The mentally retarded are not up to the average 
curriculum mentally. 


With an I. Q around 50 children cannot learn to remember 


words or numbers, 


With an I. Q from 50 to 75, they cannot handle the usual 


language or arithmetic concepts. 


have 


2e Physically, the mentally retarded are near normal, They 
fdwer and slower associations, Word meaning and vocabulary 


is slower and based upon their own expericnecs,. 


than 


They differ in rote memory. They are better in rote memory 
in associative memory. They do not analyze similarities 


or differences, 


They are interested in doing, and in the constructive side 


of their experiences, They generalize through practical 
applications. 


They are dependent and need more direction, especially more 


specific guidance, 


have 


Lis 


They are more successful with objects and matcrials. They 
difficulty in adapting themselves to new situations. 


The aims of education for the mentally retarded. 


1. Teach to live better. 

ee Teach to live with normal people. 

Oo» Teach how to use all their capacities. 

4. Train to become useful members of social groups. 

Oo» Train for social efficiency. 

64 Self expression. 

7 Self control. | 

8, Capacities and interests. Units should provide for 
varying abilities, 

9. Educate to participate in the world's work, 


10, Social and recreational life. 
ll. Leisure time, 
12. Many useful patterns of life by many and simple repetitions, 


ad, 


Psychological considerations in curriculum building. 

lL. Must consider physical growth, 

2e Motor ability approaches normal, 

Se Mental ability. The mentally retarded do not learn 
through discriminetory observation, The various mental 
levels must be observed, 

4, Social development, 

a. Emotions, 

De Occupations, 

c, Homes, 

ad, Friendships, 

@e Desire to be like other people, 
f. Maturity of social interests. 
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5. Shorter. interest span and frequent changes of interest. 
a. Mental growth slow, 
be Learning capacities limited, 
Ce Special educational needs: Physical, mental, and 
social growth are not in the same proporti6n. 
de Span of time in the special class is less, from 
eight to sixteen years of age. 


IV. Classifications by mental and chronological aget~ 


1, Mental age below six, chronological ages: 7,8, and 9. 


2. Me. Aw 6-+7 GC. A, 8--9~—10 
oe Me Aw 7-8 CGC. A. 10--11 
4e M. Az Vote BL Ci A. 1ll--12 
Se Me Ae 8-+9 GC. A. 15-15 
6. Me Ae 9-10 CG. A. 15--15 


Grades four and five arethe highest reached, 
V. Criteria of units for the mentally retarded, 


1. Must provide for the interests and experience leveks of 
of the group. Units of work based on child's experience 
and the situations that children must be prepared to 
meet in their community. 

2e It must be real and concrete. 

oe It must function in experience. 

4. Provide for cooperative living, 

5. Consider physical age as well as mental, 

6.. Provide for the formation of many useful habit patterns. 

7. Provide the information which this group of children can 

assimilate, 


¥i.-Lilustrative wiits: 


Mailing a letter. Beginning with the experience of the pupils 
in mailing a letter, we will build up the following activiticss 


1.. Building a post office. 
Civil service tests. 
The highest pupil in the grade, the pupil with the highest 
gerade is allowed to become post master, 
History is learned from stamps. 
Money orders. 
How mail is carried, 
There is provision in such a unit for motivation and also 
for the different mental levels. 
S, 4 food unit, 
5. A grocery store unite 
{The Bducation Foundation of Hanson Place, Brooklyn, will 
furnish materials for a grocery store unit. 
The Department of Special Education, of the State of 
Pennsylvania has portfolios of materials for a variety of 
projects for loan to schools.) 
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VII. Outline for constructing a unit. 


1. A statement of your philosophy of education. 


4e 


De 


Criteria for selecting the unit. Why select this unit 
for this group? Does this unit meet the particular 
life situations of this group? Does it give direct aid 
to individual and group growth? What specific habits 
are needed by this group in particular? Does this 
unit provide for training in the specific nabits that 
will be needed throughout life? 

Ways of arousing interest.. Motivation, 

Knowledge and information provided by this unit. 

Is it adapted to the various mental levels? Does it 
give training in the tool subjects? Does it provide 
for new experiences? 

The climax of the unit. Does tne unit provide for an 
interesting climak? This may be a drama or a play. 
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I. Suppose you were put in eae of a group of mentally 
retarded pupilss— How would you proceed to build a suitable 
curriculum unit for this group? Describe such a unit and show 
how it meets the physical, mental and social needs of these 
pupils, and realizes the aims of education for this greup. 


II. The problem, The difficulty of getting a curriculum 
sufficiently interesting, but not too difficult, for the 
mentally handicapped, 


Suggested solution: An activity program. 


1. Inspire interest by story, excursion trips to places 
studied, pictures, plays and so forthe 


2e Make all material uscd correlate with projects. 
a. Reader in the work of projects graded according to 
difficulty. 
b. Arithmetic problems in work graded and correlated, 
with the activity. 
ec. Spelling, and so forth, all based on project work, 


3. General handwork and construction work based on activity 
and centered around the point of interest, 


4, Have a school exhibit. 


5. Develop suggestions for activitics for older boys. 
Study of castles, airplanes, automobiles, the circus, 
and so forth, 


Iii, The problem. The problem of the correction and education 
of a retarded delinquent boy who has been sent to the reform 
school for stealing, 


Suggested solutions 


If we give the boy an agricultural project planting 
potatoes for instance, which will belong to him after he plants 
them, pulls weeds, and then digs them out of the dirt. We have 
given him a chance to let him feel what it means to have things 
stolen from him, For instance the day before the potatoes are 
picked we tell him tomorrow he is going to have a "hot-dog" 
and potato roast; but on the morrow the potatoes are taken awaye 
He understands the feeling of disappointment, a feeling of 
possession and resentment, Potatods are the objects of his 
labor: weeding, plowing, are the things he understands that are 
done in order to earn or make a potato. Somebody who did not 
hoe, weed, and work came along and took the fruit of his labors 
away. 


Theoretically we assume that retarded cases can only learn 

by concrete phenomena and simple sensory impressions. Manual 

work in farming gives a host of concrete sensory material which 

can be more readily understood and associated, Buying, growing, 

te eating are the idcas which can be gotten out of the 
work project mentioned. 
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The Government Bulletin on the Diagnosis and Treatment of 
Young School Failures, by Helen Woolley and Elizabeth Ferris, 
reports a number of interesting case studies, some of which are 
handicapped children. The following is a description of the 
case of a mentally handicapped boy: 


Giovanni when we first saw him was almost 8 years old and 
was failing badly in the first grade. He had apparently mace no 
beginning in grasping school work. He was unable to read,write, 
or record number facts, and knew neither written nor printed 
letters nor their sounds. His first test gave him a mental age 
of 6 years and 4 months and an intelligence quotient of 8l. He 
failed in construction puzzles A and B and in opposites, and had 
less than a 5—Hear record in the Pintner cube test. The 
substitution test he performed with complete accuracy, though 
somewhat slowly for his years. The examiner said, "May be a 
high-srade defective, " 


Giovanni's physical condition showed the presence of tonsils 
and adenoids, which the mother refused to have removed. He was 
frequently underfed and never well cared for physically, 


For a long time we knew Giovanni's family only through hime 
There was never anyone at home. Gradaally we learned the follow 
ing history: Giovanni's mother, an Irish woman, before her 
marriage had been a domestic servant of unusually high typee She 
was competent about her work, well dressed, and impressed her 
employers as a person of unusual culture and refinement. She 
married an Italian of good family, who was evkdently the "black 
sheep." His brutality and neglect gradually demoralized the 
mother, who had real affection for him, and she began to drink. 
Eventually the father desewted the family, leaving the mother, 
her blind insane brother, to whom she was devoted, and Giovanni 
without support. The mother went out to work by the day, and 
little Giovanni in the crucial years from 2 to 6 spent much of 
his time locked in the rooms with a blind and supposedly harmless 
lunatic. The mother was a good worker when she was sober, but 
was frequently overcome by drink, At one time Giovanni was 
taken away and placed in a children's home, The fear of a 
repetition of this experience haunted both Giovanni and his 
motnere 


Never was child more loyal and devoted to his family than 
little neglected Giovanni. Some of the fine qualitics apparent 
in both of his parents, in spite of their terrible failures, 
were his, The one really beautiful thing in his life was the love 
existing between him and his mother, Evidently the mother had 
even tried to idealize the father for him, because this is the 
tale Giovanni told about him with every air of convictions 


My father has $50,000 he is saving for me. Oh, no; he 
doesn't send us any money now, He knows I'!11 need it more when I 
am 21, He has gone to fight for our country, 


' 
4) 


to tnomtase® dna s ont no aiteliod tmomps: oy D osft hare 
galtie® avedautti’ f fine senpsttook foH xd sol tat Loode’. gnsely 

ome ae tele to ems Sees , di Peewetnl Io wee res: Birt 
oat St aeisqhtoaed 8 of. ffot off. .tiewikshoe 1D EBcae 


{ 


bas 6fo. atacy & teomip 2 nw ea eae tit ‘ow ‘not Inaevod 
on ofan yitnenacge bed of obetg tevkt Pog he ¢ibed gaks 
pod Beuw yhaen ot oldorn mew of * stow Lodros eta ak aaicatyed. 
hotnitg tom sottidw codtien wert f S jetos' it biooet- Bao 
ye. Letnem 2 min evag teed Pexkt ‘oft yabnwes: as ‘ oe & OE 
of eS to Trottorp sonostiffleatal ae ona - a | —erey 8 Be) 
bad bos ,wetieoqqe ‘af bos & bos A andas rgtiget Bicep i . be i 
, OAR gtast advo somintt adit ae D scvedyd Theged B i nas: sea) 
iavort ,yontyese stoLamoe a tw bomrot fg faot ncivetigedua 
& ed: ya" pA ME, enh Lae 9, eet, East bait utwolns pn 
| aac Ale Oye witoeteatl 9. 


Lenode tO sen ert ont & weds vos eee Boo tavid ‘densonils 
gew.oH. yhoevomor..aved, ot beawr2 et sect om ett 6 Dele ~6)foneba. 
wel fae hay ey OX Rerthe., Lion seven: be Setresbeur eSoreopem 


mee LS 


gente tgererecst ta t Xitow® Pde igi tort aw pinche gook, BA i. 


1D gf out ‘sie id % ciiawasine 76 ee nites. ‘cs, ri "red 1. ODRL% 
%s a Be age me: ite bean fiow- ow “rad tends: an 
ee .~tromenttant: hod. ews Ive. Causes to moatad & aa exayolan ey 
jonte® adit yitnebirs. ay vie ,ylinet boos to citiedy sm Esk | 
ont bertisromel- yi iaih wT dnatsen baa Uiilatawm. ain “Re 
wiatrh ot assed ecié Daa ‘ated 40% sobtost re Las - ‘ba ott, cotton 
wrordon ott meitvass f Cline? ont, boditee.c% ate ott” witaos ras 
innavolD bas ,betoveb aaw ore. mod oF rertiead opment ‘pati. ed. 
Ane. ,yas edt yd.aerew of too Foow mottom wit: oat e. 
to soun taeqe Oot & mod eteoy. Latowto ont al DempvokD 
anotomed yfhoeoqaye bie balic’ s.dthw emoot orth. ak bedoot oe 
dud, odor aie ode nedw Teaow boos # nem -rottom: eat to Orta ee 
ahw tagavpsh oald Sho TA . gaiaiah yd omeerevo ¢itionpor 
A to tao% oct *’ dag a fjoeb Otel. Bat ie ena a 7 


& Lf fii aaaabioaiic At oo! beieagis:one Saetn asian 


neds Yt tet ate og om ions 
tromqge sold tisep optk oft, Yo ome. | 
eoulipt eleiteiat at se ‘te, ed iga 6 
evel oat vaw ottl- atk mh.’ att fi 
bad sccitom oett bambi: +e Sip : a 
eft at-elit osuad iket et edd 
agi at ae aba vite sare a 
i ter saom ee: Poet, A oe oH. pron: yarrom tes: 


Van: aa ¢ * 


oe ier 4 fy 
Oe Senne hid fefhotse om ee edit 
a tee pal ee; 


127 


Meanwhile, we were told, the mother had refused out of pride 
to receive any help from her husband's family, 


Giovanni spent the following year in the fourth grade. In 
June, 1921, he was examined for the fourth time at the age of 
12 years 1 month. His mental age was 9 years and 6 months, and 
his intelligence quotient 79, In graded opposites he also had 
a Qf~year record. He failed to understand the directions for 
the Prabue completion test, though the instructions were given as 
explicitly as usual, and put two words in each blank In 
academic tests Giovanni met a fourth-grade standard in oral 
reading, but scored below third grade in both rate and compre~ 
hension of silent reading. His routine processes of arithmetic 
were of fourthegrade rank, and his spelling about third grade. 
His teacher reported that he would be promoted to the lowest 
dividion of the fifth grade the following year, 


The future which we foresee for Giovanni is not brilliant 
and is enigmatic. If his habits of conscientious work continue, 
he may make a successful semiskilled worker. It is doubtful if 
he will be able to complete elementary sfhool. If he finishes 
®he sixth grade, he will be doing well, Much, we think, will 
depend on the people with whom he is thrown. Giovanni's capacity 
for personal devotion is great. If his devotion is fixed upon 
worthy objects, it will become a real safeguard to his limited 
intelligence, but if he finds himself betrayed and cruelly 
disappointed he might become desperate and do terrible deeds. 


Questions: 


1. How much information can the average teacher be expected 
to get concerning the home life of handicapped pyjpils? 


2e What other suggestions can you give as to educational 
treatment in such cases? 


& What is the relative importance of the intelligence 
quotient and the social adjustment quotient in determining the 
prognosis of school success or vocational success for such pupils? 


V. Problem of a Slow Learning Pupil 


In planning the work of the last gear in high school for a 
certain pupil the principal found that he could not graduate due 
to repeated failures, 


The pupil, Frank Z,, had an intelligense score much belaw 
normale He was a hard worker and never gave any disciplinary, 
trouble. His attendance was regular. He was a member of the 
school chorus. He drove some distance to school each morninge 
His ambition was to become a lawyer althouzh his father wanted 
him to continue to work on the farm. 
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Frank was much concerned about his school progress. He 
studied hard but "just couldn't secm to remember anything" and 
his answers to questions in class were for the most part mere 
SUCSSEB. | 


Some of Frank's teachers wanted to get him through the 
last year by 'padding' his marks. Others teachers felt that 
this would not be fair to the better students and would be 
lowering school standards, 


Questionss 


1. Sugzest a school prosram which would obviate the 
Situation described in this problem, 

2e Consult and report on the suggestions found in the 
following refcrencess 


Pechstein, L.A. and McGregor, A.L., Psychology of the Junior, 
High School Pupil, Chap. XI. Disturbance of Adolescent 
Personality. Pathology of adolescence. Amentia vs Dementia, 
Organic vs functional diseases. Major types of adolescent 
pathology. Storm and stress period. Dealing with Maladjusted 
Personalitics. 

Edmonson, Problems of the High School Teacher. 


Cabot, Temptations to Right Doing, Chap, XI. Charactor Studieses 
Retarded Children, | 


Monroe, Principles of Sceondary Education, Chap. VII. Mental 
Hygiene in Adolescenceés 


The Problem Child 


Arthur K. was the son of parents who had moved about 
considerably during the first fears of his life and in 
consequence Arthur had a loss of two full yoars of schooling. 

He was sixteen fears old, in the second year of a Junior High 
School. He had never tried to make up the work which he had 
missed although he was brizht and apparently capable, About 
sixtecn years of age he bezan to lose all interest:in his 

school work, When he failed in his subjects he became disorderly 
and a discipline problem. He wanted to leave school and go 

to work. 


Arthur's father was a college graduate and wanted his son 
to enter one of the professions, The principal of the school 
felt that Arthur should be allowed to leave school. 


Questions: 


. 1, If you had been the principal of this school, how would 
you have handled the case? 
_ ge How would you explain this pupil's sudden change in 
attitude towards his school work? 
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Grec of Double Disabilit 


Among the Base studics of defective children reported in 
the Government Bulletin, Diaznosis end Treatment of Young School 
Failures, is the following account of a boy who suffered from 
@® number of defects. The cducational treatmant used in this case 
is worth reading in detail. The following is 4 bricf abstracts 


"David wos first brought to our attontion by the principal 
of his school in April, 1918. He was at that time 10 ycars 
and 4 months old. His intelligenee quotient on the Stanford 
seale was 953 his ment-1 age 9 ycars and 10 months. His 
results showed a wide scattering of tests, from 6 through 14 
year Se 


"The doctor reported a slight visual defect, not sufficient 
to be corrected, and a slight auditory defect, but insufficicnt 
to be a serious handicap in a schoolroom He had adenoids which 
had reeformed after a removal at 4 years of amc. He also 
Buffered, from a speech) defect, a sort of inability to eet his 
words out. David hed a history of severrl illnesses, reported to 
us by an older sister. At 6 months he had an attack in which 
he lost his sicht completoly for a few jAnys and thmrecovered 
it. At 18 months his palate became paralyzed. 


"After ne had been two years in a class for the deaf, 
David was examined by our psychiatrist. He found nothing 
abnormal about the boy so far as reflexes and muscular coordina 
tions were concerned. There was no stigmata, and his glands 
and organs were normal. A slisht deafness was noted, bit inw 
sufficient to account for his difficulty. The diagnosis was’ 


"Scnsory aphasia, involving mostly visual memory. Svicently 
& lesion, but would require complete study to work out relative 
importance of visual and auditory clomonts. 


"In our tests thore were more evidences of defects of 
auditory than of visual memory. His reproduction of the draw 
ings in year 10 was perfect, ane he performed the memory portion 
of the substitution test normally for his years, His immedcinte 
auditory memory, howover, was defective. When the matcrial to 
be remembered was not arbitrary symbols, but the content of a 
story, his auditory memory seemed good, The real failure seomed 
to be in the ability to form associations betweon visual symbols 
and sounds. 


"In thinking over the possibilities for David for the coming 
year it suddenly occurred to several of us that there was one 
untried and promisins possibility left for him in our schools, 
and that was the school for the blind. In Braille we had at 
hand @ process of reading in which the visual clemoents were 
entirely excluded, It was possible that he could form normal 
associations between touch impressions and hearc or spoken words 
when he could not form the corresponding associations with 
visual impressions, 
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"By this time Miss Ferris had secured some typewriters for her 
class, and another boy of about David's age had been enrolled, Miss 
Ferris begged to have David returned to her for one more attempt 
before we resorted to the school for the blind. She started David 
and the new boy together, using the typewriter as the chief 
instrument of learning. The second boy, Frank, was a hunchback, a 
little older than David, who had never been sent to school because 
of his physical condition, Treatment had finally put him into 
condition sufficiently good for school attendance. He impressed his 
teachers as normal mentally, but his intelligence quotient was only 
79, He and David worked together, learning first the fingering of 
the typewriter. Then they committed to memory Bayard Taylor's "A 
night with a wolf," and read each stanza, using the word~finding 
methods Meanwhile, they worked at the mastery of the alphabet. 

Frank could call the alphabet by rote, but did not know the letters 
by sight. David could find many of the letters, using the small 

word builders, Together they patiently built up the alphabet and 
destroyed it time after timee David secmed to learn both the letters 
of the alphabet and the words of the poem, At least he could find 
the words and letters on the board. For a time Miss Ferris thought 
she was succecding, but after about five weeks it was evident that 
while Frank was really learning to read, David, with the same methods 
and an application fully as good, was not, The apparent wave of 
progress subsided. Tested on a list of common words, such as "who" 
and "was," David was baffled and helpless. Miss Ferris then 
recommended the transfer to the school for the blind, which took place 
early in February, 1921. 


"The process of learning to read through his fingers rather than 
through his eyes was carefully explained to David, and he was told 
to keep his eyes off his work. He understood and complied with the 
instructions absolutely. To our joy he learned the Braille alphabet 
with normal speed. At the end of three weeks he had not only mastered 
the alphabet but was able to write simple sentences in Braille with 
out error. Miss Burdge brought us samples of his work, At the end of 
a month his teachers made the interesting discovery that while he had 
conscientiously learned the Braille without the use of his eyes he 
was able to read it with his eyes as well as with his fingers. 
Meanwhile, he seemed to have no confusions about the Braille letters, 
wrote his simple sentences without errors, and seemed to be able to 
remember his families of words from day to day, a feat previously 
impessible to him. Upon making this discovery, his teachers decided 
that there was no point in continuing with the Braille. If he could 
learn one set of symbols visually, they argued, he could another. 
Accordingly, they abandoned the Braille, and returned once more to the 
attack on print. 


"The explanation of the fact that learning Braille gave David 
his real start in mastering print is by no means obvious. In 
observing the process, it seemed as though starting te learn to 
read all over again, with a completely new set of letter symbols, was 
what turned the trick. The new symbols he succeeded in learning with 
out confusion, and with a real understanding of what he was doing as 
he went along, The process gave him his farst clear conception of what 
reading meant and he was then able to translate into the old printed 
symbols, but with great difficulty because the old symbols were already 
amass of confusions, It is probable, however, that the explanation 
goes deeper than this. It may be that the tactual motor type of image 
” 
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CURRICULUM FOR THE SOCIALLY HANDICAPPED 


I. Difficulty of definition. 
1. No clear dividing line between black and white. 


"Everybody is a little crazy, and only the clever have the 
ability to keep out of the insane assylum. " 


2, Many double fisabilities. 
Oe Problem children in school. 
4. Delinquents, 


II. Psychological considerations. 
1. Anti~social attitude. 


The experience of the average maladjusted child has been a 
long series of failures and rejections. Like every one else, 
he has to run with the crowd that will accept him. When 
rejected by good people, he runs with the bad. 


Hisillicit successes come to be enjoyed. All socially 
handicapped children are afraid, fear rkdden. They have had a 
long esperience of deprivation and frustration; and rejection 
by society leads to retaliation. The reaction is to get back, 
to strike back at society. Boys steal to strike back at society. 
Few girls are guilty of stealing. Their social maladjustment 
is usually emotional, temperamental, or rising out of sex 
experience, mental and emotional types. There is a wide range 
of I1.Q's. the median I.Q. being 80, 


III. Curriculum to meet common needs. 
1. Development of new social attitudes. 


The primary job of the educational program is to supply 
the things of which the socially handicapped have been deprived. 


The need is to build a social group in which these children 
ean be accepted and have successes, Create a situation in which 
there will be a minimum of conflict, rejection, and fear and a 
maximum of successes and group participation, 


It has been said that "all socially handicapped children 
have bad teeth and hate school." We must build a schoolroom 
situation which is enjoyable. The Salvation Army has the right 
idea when they say, "feed a man before you try to save his soul." 


Persons and methods of teaching are more important than 
subject-matter in building new social attitudes; although it is 
conceivable that certain subject-matter might be selected which 
would develop anti-social attitudes, Naturally you would not 
expect to dramatize gangster pictures or put on dramatizations 
which would require them to participate in anti-social activities, 
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2. A group work approach, 
a. Cottage life, 
be Recreation. 
Ce School experiences, 


In dealing with handicapped children, we are urged to treat 
®hem as individuals, but trying to handle 20 to 50 children as a 
cottage parent is difficult. We are apt to slip back to a 
machine basis. It is difficult to handle 20 to 30 children as 
individuals. This requires a group work approach. Work through 
natural leaders in the group to raise the level of the group 
life. The adolescent group influences greatly all the individuals 
in it.. Build the program for the group around their common | 
needs... The members of the group learn to share the responsibilities 
of cottage life, recreational activities, camping trips, etce 


IV. Classification problems. 


1. Social service reports, 
Home environment. 
Social conflicts. 
Parental conflicts. 


ee Psychiatric clinic, 

Psychiatric work cannot be done in the abstract. 
A psychiatric clinic "in an ivory tower" is worse than useless. 
The psychiatrist must study the versonalities in the activities 
of their group, 


Se Special guidance committee, Evsry school or institution 
dealing with the socially handicapped should have such a 
committees. 


V. Major classification groups. 


Forget all about school grades and classify by age, 
educational achievements, and social needs. 


Call the groups by letter nemes: A, 1--2--3;-B--C--D. 
Ae-Juniors under fourteen years. 

Beel4 years of age. 

Ce~over 15 years, 

Dewl6 years and over, 


Wide variation in achievement tests will make small groups 
adwisable.e 


VI. Content of the curriculum. 


1. Academic work, An E group may be formed, an gdvanced 
group doing regular high school work, 

The C group will spend half their time in the shops doing 
vocational work and half time doing academic work. 

The D group may be a retarded group doing academic school» 
work only about three hours a weck and being employed in maine 
tenance work about the institution and spending the rest of the 

in shop and trade trainings. 
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2. Vocational training. 


The goals for vocational training for the socially 
handicappeds 


Trade skills. 
Social amenitics, 

The ability to earn a living. 

Develop three or four basic skills needed in different tradcss, 

Vocational guidancei- 

Study of the individual, his abilities and possibilities. 

Study of thé family and the economic situation which the 
child will face when he leaves the institution. 

Analysis of occupations, for example, that of automobile 
mecnenici~ 


(1) Front boy (low I,Q. individuals may do this work). 
(2) Tires, oil, and minor repairs. 

(3) Ordinary repairs. 

(4) Repairs requiring a skilled mechenic. 


oO» Academic work presented by the soctal studies unit plane 
Acrusaders!' unit. 

Transportation, 

Dramatization of Drinkwater's "Abraham Lincoln", 


These units are chosen to help develop character and social 
adjustment on the part of these children. For example, a 
shiftless and irresponsible boy was given a part as a black» 
smith in the crusaders! unit. He had to make the armor for the 
characters in order that they might take their parts in the play. 
The responsibility brought about a remarkable development in 
this boy. 


A boy, was chosen to pley the part of Abraham Lincoln in 
Drinkswater's play. He was discovered spending the whole day 
sitting down and crossing his legs time after time. When asked 
why he was doing this he replied that he was practicing for the 
part of Abraham Lincoln, 

This imitation will carry over not only into such habits as 
this but to the actual imitation of the character which he is 
playing. 


OUTLINE OF THE WORK AT THE CHILDREN'S VILLAGE 
DOBBS FERRY, NHW YORK 


The population of the village is divided into three large 
ier divisions and five specialized groups. The threc genoral 
livisions are the senior department, the junior department, and 
the girls department, The senior department includes all boys 

of thirteen and over. 3 
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The five specinlized groups consist of: 


1. Reception cottage for new boys during an adjustment and 
observation period, 

2, A dictetic cottaze for undernourished and maladjusted 
children, 

Se A psychopathic cottage for special cases, 

4, A rcflection cottage for habitual runnaways and 
disciplinary problems. 

5. A shelter cottage for temporary cases. 


Vocational work carried on by the maintenance departments 


1, Cottage homes, 

2. Systematic shops, 

Se A well conducted laundry. 

4, A businesslike store. 

Se A productive garden and well-kept grounds, 


Items of maintainance work: 


Repairing cottages, carpentry work, screens, porches, and so 
forth, repairing twenty-year-old plumbing, building foundation 
of a parage, the print shop for vocational trainings, the clectrical 
shop with cmphasis on vocational work, work in the kitchen and 
bakerye 


Social activities conducted by the welfare department. 


Sunday School and church services, the Christian Endeavor 
and young people's socictics, the boy and girl Scouts, various 
social activitics suited to each child's needs, 


The classification committce made an examinstion of the 
schedule of every child, If music, athictics, or scouting 
seemed to be the important factor commanding the interest and 
abilities of the or a particular child, he was guided in 
accordance with them, 


Physical training department, 
1, Gymnastic exercises. 
2. Organized games, 


The physical cducation work is organized under the atnictic 
ssociation and the athletic point system. <A governing body 
yo by &@ representative from each cottage and known as the 
athlotic council settles matters of dispute, suggestions, 
improvement, anythinzs which, soneerne the physicnl programs, 


intramural competitive games and varsity baseball teams, 
track and field meets, football, and so forthe 


MUSICAL ACTIVITIES FOR THE SOCIALLY HANDICAPPED 


boys’ bend, Boys taking the instrumental work are divided 
sroups, an advanced group and 2 beginners! groupe 
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PROBLEMS IN THE EDUCATION OF DELINQUENTS 
I. Definitions of delinquency. 


Healy in his book, "New Light on Delinquency", calls it 
one mode of self-expression. 


II. How many of these may be classificd as mentally deficient, 
Bronner in one of the first studies claimed to find 95% of 
delinquents feeble-minded, Studies by both Healy and Bronner 
and others usually find 8% or 9%. Some psychologists say there 
is not more than 5%. In relation to the school population at 
large the proportion of definitely deficicnt mentality is found 
to be five times greater amonz delinquents, 


iii. Problems of institutionalization, It is often argued. that 
these schools by segregation breed delinquencies by adding to . 
the store of cach inmates knowledge of delinquent behavior, MThe 
cottage system and the foster home plan are offered as remedicss 


IV. The problem of corrective treatment. The .a@ims of 
eorrective treatment should beie 


1, Vigorous and buoyant health, a sense of physical well 
being... 

ee The restoration of confidence and self-respect, 

oe Tne individual must develop loyalty and the sense of 
social participation within a group and become actively related 
tO some social purpose, by moans of participation in the actual 
conduct of affairs within the student group. 

4, New outlets must be formed for the creative energies 
of youth, | 

Se The social status of the individual must be restored. 
He must be absorbed into tho eommunity. The public must be 
educated to recognition that the delinquent has bocn restored 
to full citizenship in the community. 


— 


V. Gurriculum problems. 4special emphasis should be given toi~ 


1. Recreetion. 
2e Vocational prozrams, 
Oe Moral and religious education, 


VI. Problems of the relation of the institution to the communitye 


le Parents teachers associations proved delinquency areas 
and social standards leading to delinquency should be changed so 
that pupils will not be returned to their old environment. 


VII, What has the public a right to expsct from the institutions? 


1, Such education and care of delinquents as will return 
them to the community, welleadjusted, law-abiding citizense 
.. A wellekept set of cottages and buildings open to public 


“on right to consider the staff as members of the community 
in the recreational, educational, rcligious, and socia 


Les of f the community. 
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» Wnat the teacher should know of her pupils, The tencher 
should have access to all meterials and refords that will be of 
benefit to her in successful training with the child, This 
would probably include the findines of results of paycholozical 
tests, a record of previous school historics, developmental 
history, family history, and othor data, 

A conforence with the psychologist who has beon observing the 
pupil bofore placement in class will aid in directing a school 
program for the individual, 


im Frobloms.of prrole, 


The length of time an inmate must remain before being oligible 
for parole is largely detcrmined by adjustment and bchavior 
pattern, Sufficient time must be given for’the completion of 
the minimum cssentials of the courses 
This usu@lly is two years and certatinly not less than cighteen 
months, The boy or tirl may be parolled to the parents, and if 
the home is suitable this is found to be the best for the child. 
There are cases in which the home has eontributed to the 
delinquency. The child may be romoved to some responsible hone 
where he may be sent to school in return for houschold dutics 
Or ouherwork, The placin:: of prrolled boys and tirls is a 
problem for the social worker, 


X. How may the teachor in an institution keep from beGoming 
institutionalized? Maintain outside interests, hobbies, and 
normal contacts with the life of the community in which the 
institution is locnted, 
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PROBLEMS IN THE EDUCATION OF THE SOCIALLY MALADJUSTED 


I. Experience and study teach that the number of disciplinary | 
problems are materially increased through the failure on the part 
of a school to understand and meet the requirements of its pupils, 
We shoulc endeavor to vive all the useful instinets of every child 
an opportunity to exercise themselves, If these interests are 
not given an outlet, but thwarted and driven in on themselvos thoy 
turn to dissatisfaction and uneasiness, which are often no more 
or less than the creator of a so-called disciplinary problem of 
the schodls of our country. We have in this group a proportionatoly 
larger number of children with a special trend of mind than will 
be found in the public schools, because we have their failures, 


The ultimate goal of our schoolwork, for the socially malade 
Justed, should not be regonts counts and too much emphasis should 
not be placed upon that aspect of the provject. The important thing 
is the rounding out of the cducation and abilities, the creating 
of bettcr standards of life and citizenship, inculcating a love for 
good literature and better habits of resdaing, and the stabilizing 
as far as possible under the influence of honest work the conduct 
and favorable behavioristic traits in socially maladjusted 
children, 


If, Individualizine the Course of Study. 
le There must be & cause of each child's delinquencys 


ee Unless the cause is discovered and treated, any program 
of training and development of a child is necessarily carried. out 
by the trial and error method, 


Se To discover the causes of delinquency in these children, 
a medical and psychiatric clinic with a psychologist and qualified 
social worker are required, 


4. It would be useless for us to discover the causes of 
delinquency in our children if we could not utilize such information 
in planning their schooling, manual and vocational education, and 
in developing their social and spiritual needs, 


Se Large numbers of delinquent children are confined in 
guvenile institutions each year, Whether these children are aided 
and returned to society as assets, or are injured by the institution 
al training depends very largely upon the vision and knowledge of 
the problem of superintendents and workers in these institutionse 


III, Outline the educational prormram which you would advise for 
delinquent children, touching on such matters as the psychology and 
needs of the delinquent, methods of guidance, pupil groupings, 
activity program, and vocational training, What features of such a 
program, if any, can be transferred to the treatment of "problem 
children" in other handicapped groups? 
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IV. Outline an educational ana social adjustment program for 
"problem children" in the public schools. What changes in the 
eurriculum would you recommend for such children? 


V. Suppose you have been given the responsibility of devcloping 
an educational provram for socially handicapped or problem 
children. Formulate a statement on fundamental issues in 
curriculum making for this handicapped group; such as,=- 


ay Should the curriculum consist of projects or subjects? 

be In what sense should the curriculum consist of useful exporienecs? 

¢s Should the curriculum prepare for child needs? adult needs? 
for a higher school? 

ad. Should the curriculum be based on the major ficlds of knowlcdze 
‘or on the major ficlds of life activity? 

6. Should tne curriculum for thc socially handicapped be an 
adaptation of current public school curricula, or should it be 
built independently? 


VI. Following is a description of the curriculum of a welleknown 
country home school. Consider such a orogram from the standpoint 
Of its applicability to handicapped childrent~ 


"Tne curriculum of Springdele School is designed to teach 
children to meet life's problems by heving them participate in 
actual life situations, deach according to his ability and stage 
of development. There are no "dramatized activities," usually 
ae in the so-called activity school, nor is there meaningless 
i 2 


WThe activitics at Springdale are ectually a part of the 
ehild's life and in meeting appropriately his problems, the child's 
development proceéds, He learns how to keep well, physically and 
mentally, how to make a living, how to get along with his group, 
how to appreciate the art and beauty of the world, how to master 
‘his physical environment, and finally how to work cheerfully and 
efficiently. In so doing, he develops attitudes toward himsolf 
and others which lead toward happy and successful livine, 


"The school is located on a large farm, and the work of the 
school is organized around the activities of the farm and the 
community. The dairy, gardens, orchard, fields and farm housos 
are real laboratories, The electric generator, farm implements, 
houschold applianc:s and automobiles, as woll as books, constitute 
the educational equipment. Planting, harvesting, caring for 
animals and similer practical pursuits are activiticos which demand 
intelligent thousht and cnreful study, covering subject matter 
fields of the usual school prosram in a realistic way. These 


) 


activities form a major portion of the curriculum. Music, industri-+ 
al arts, dramatics, paintins, liter cture and lancuages are all 
brought into the program of living on the farm and in the community, 


"The development of worthy charncter ond citizenship is ocrhaps 
the cardinal aim of all schools, Graduntion will not be based alone 
m what a box or girl knows, but upon whet he is, what he can do 
ana big effectiveness in desling with the probloms thet confront hime 
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A pupil who is unconcerned about his oblivations to his follows, 
state and nation will not be considorcd well educated or 
desirable." 


(1) Docs this description express your general point of 
view in curriculum making? 

(2) Wheat is your opinion of the values of this kind of 
a school for handicapped groups? 

(3{ For which groups do you think this kind of a school 
would be most desirable? the blind? the tuberculous ? 
the socially handicapped? 


VII. Problem in Curricula in the Social Studics. 


Many secondary school textbooks in the social sciences 
contain chapters on the socially he néLcapped, Select two of the 
following references and give a brie outline of the mntcnts of 
the material with sugzestions as to how it might be used in 
building a curriculum for the socially handicapped, 


References’ 


Hilti, "Community Civics", pages 276=3d02. 

Hill, "Readings in Community Life", 412-441, 

Broome and Adams, "Conduct and Citizenship", 199-8213, 
Dunn, "Community Civics", 376=589, 

Harman, Tucker, and Wrench, “American Citizenship Precticed", 

7 Ana 4g 

Hepner, and Hepner, "The Good Citizen", 1258-141. 
Hughes, "New Community Civics", 409——427. 

King and Barnerd, "Our Community Life",  248~—-866. 
Levis, "Better Citizenship", 66-82. 

Reed, "Essentials of Loyal Citizenship", 61-70, 
Woodburn and Moran, "Active Citizenship", 189——205.6 


VIII, To what extent are delinquent and problem children produced 
by deficiencics in the curriculum of the public schools? 


IX, Can the curriculum be expected: to correct delinquency 
producing conditions constantly present in the community? 


X. Thousands of children, cither through some cmotional or 
social malacjustment, are unhappy in school, Many of them show 
signs of preedclinguency: that is, unless they are guided in 
proper channels, they may develop into anti-social or even 
criminal members of society. Some are found to suffer from such 
personality difficulties as profanity, cheating, irresponsibility, 
‘sullenness, daydreamins and temper out- bursts. Others heve anti 
soetal pattcrns that include willful disobedicnee, impertinence, 
defiancc, destructiveness or stealing, 


In your city, special classes aro formed for such problem 
ehildren, and you are put in charge of one of them. Describe the 
eurriculum that you would develop to correct these anti#social 
eoenres and what steps would you take to put it into operation? 
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XI. Problem in Soc 


Three high school principals were discussing the causcs of 
social maladjustment among hivh sehool pupils. The first 
principal said, "The adolescent poriod is a period when the 
emotional life of our students runs aery high. The high schools 
should introduce social activities which will cultivate the. 
emotions and promote social adjustment." He went on to urge 
school dancing as a solution of this problem. The second 
principal called attention to the fact that many parents objcetcd 
to dancing in the schools for various reasons and suggested that 
other forms of diversion, such as social games, bridge and card 
games, etc., be substituted. The third principal suggested that 
music and dramatics, where boys and girls take part together under 
sup2rvision, would help to solve this problem. The first - 
principal, however, rejected all these suggestions as absurd 
saying, "There is no reel substitute for the school dance," 


Questions: 


1, What is your opinion of the suggestions proposed by these 


principals? 
ee What other suggestions can you make to help solve this 
problem? 


All. Problem of Stealing in Hish Schools 


In a certain large high school it wes necessary for pupils?® 
lockers to be placed in the halls shortly after the opening of 
the school year when things began to disappear from pupils! 
lockers. The athletic dircctor reported that some of the team 
had some of their things teken from their lockers. The physics 
instructor reported that pieces of apparatus materials, etce, 
were being taken. The athletic director said be belicved tnat 
some of the students would take tho tables and chairs if there 
was nothin: else available. He seid he knew the leader of the 
gang and one of them exposed himself by publishins his name in the 
school paper. The physics instructor said that he would like a 
few more cases with strong locks so that everythins eculd be 
locked up. The principal of the schonl rejected these susccestions 
t@ resort to publicity and locks saying that an appdal to the 
pupils! sense of honor would be moro successfule 


Questions; 


1, What sungestions would you offer for dealing with such 
. & situation? 
2e How would you vo about it to carry out your proposed plan? 
o» What suzzestions have you found in your reading on 
educational problems which wouhd apply in such a situation? 
4, Report on methods of handling such problems found in such 
references as the followings 
Belting, The Community and Its High School, Ch. XTe 
Briggs, The Junior High School, pp. 245=268. 
Pringle, Adolesecnee and High School Problems, pped52e572, 
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On the nivht following a Halloween cclebration in a certain 
community, several high school boys, some fifteen to nineteen 
years of aze, were arrested on the charge of malicious mischief 
for the destruction of property in Halloween pranks, 


Before Halloween, the hizth school pupils had been warned by 
the principal as well as by the police to avoid violations of 
the law. When the principal suspended the boys under arrest the 
other pupils were moved to rebellion and the principal had to 
resort to threats in order to subdue them, 


Questions: 


1. If you had been the principal of this school, what would 
you have done? 

ee Did the principal have any responsihility in connection 
with the Police Court trial? Could he have appeared for 
the boys and asked clemency for them? 

oe Ls not the home chiefly responsible for theoonduct of 
these boys? Just where does the responsibility of the 
home cease and that of thé school begin? 

4, Consult and report on the recommendations for such cascs 
fiven in the followings references’ 


Ruling Case Baw, Vol. 24, See Control of Pupils under 
PSchools, * 

Stableton, Your Problems and Mince, Ch. XI. 

Voorhees, The Law of Public Schools, pp. 185-185, 


XIV. Problem of Dclinguency 


The American School Board Journal reports an instance which 
shows how @ maladjusted curriculum, poor teachings and indifferent 
administration can drive pupils to crime. The case may be briefly 
summarizede 


When John entered school in the Fall he was compelled to take 
biology and mechanical drawinr, subjects which he disliked and 
which he did not need for his diploma, He had ambitions to go 
to college. 


He was soon alienated by the apparcnt indifference of his 
teachers. He worked hard on an assignéd theme but he did not 
hear from his theme for two weeks. The teacher praised the othors 
but his came back with no detailod crit&ketems and the teacher had 
written on the margin 'another attempt at plagiarism will be 
reported to the office’, 


One day Frank spent all his study time on the sekzence lesson 
only to be called a "boneehead" by the history teacher, The 
climax came when he was accused of cheating in this same scicnee 
test. He wos sent to the principalbs office whore the principal's 
secretery refused to believe his denials of guilt. When Frank 
© tell the nave of the person who did cheat he wes kept 
:  PePegt and accused of havine stolen lunches from the girls? 
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The next day, Frank cut school and hoafcd about town, . 
nk's father nent about it and gave him a brutal thrashint. ,. 


That nicht. Frank slipped downstairs and took some money 
from the drawer of a desk where he had seen his father placc it. 
He opened the front door and disappeared down the street. 


And that wes the last of Frank. His parents were chagrined 
but fatalistic. The principal of the hizh school remarked, 
"It is the bestthing that could have happened to the school. 
No high school can do much for the confirmed parasite and the 
moral pervert, " 


1. Make a list of the mistakes made in handling this casce 

2e What sugzestions can you make for meeting the needs of 
adolescents in such a way as to prevent such situations 
from arising? 


“ha, XV. Disciplinary Problem 
“4 


D, When John C. entered hivh sqhoot he already hed a bad 
Sputation for his battles azainst school authorities, His 
ementary school record was Filled with instances of dis= 
vif “obedience, rudeness and truancy. John was athletically inclined 
althouvh his nickname, "Butts", indicated his intimate acquaintance 
with civarettes, He was the Leader of a tan* of boys who made 
up the football, basketball and baseball teams and at nicht 
loafed on the street corner or near the railroad yarts,. 


Althoush John's intellimence was mush above the averare, 
his class work was extrevely poor in most subjects. He showed 
such a lack of interest in his school work thet he refused to equip 

< himself with books or writin~ materials and could not study for 

‘five minutes without the closest supervision. He was very reste 

less findins it necessary to mové sbout the room frequently and 

he was often absent or tardy. At the end of the fPirst semestcr 

he had failed in all of the four subjects he was takin. 


When the principal investizated he found that John was livin: 
with a mother and stepfather in a state barely above absolute 
poverty. John's parents were utterly indifferent to his school 
work saying that such matters did not eoncern them but only the 
school authorities, — 


Because John's home conditions were so very poor the principal 
felt that it wes better for him to remain in school even though 
the school appeared to be doins very little for him, 


« Can the school be expected to make up for the shortcomincs 
of the home and the @ommunity in dealine with problem 
children? | 
. What “tigen eget can ie sive that a school micht adopt in 
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Sarah Spurges, "Self Government in a Correctional School", 
“School and Society", April 4, 1936. 


Elkind Taylor, "One Thousand Juvenile Delinquents, a 
Critique", "Mental Hygiene", October, 1934. 


Jensen, "Mental Hymiene and a Social Science Teacher in 
Secondary Education", "Education", November, 1956. 


Bass, "Girls in Reform Schools", "Sé@cial Action", 
December 1, 1956, 


Wickman, "Children's Behavior Problems and Teachers! 
Attitudes", "Commonwealth Fund", 1928, 


Healy and Bronner, "New Lisht on Delinquency and Its 

esx, Treatment", Yale University Press, 1935. 
Po... 
a P . , 
» vJedeB. Mortman, "The Psycholozy of the Unadjusted School 


4Ald", McMillan, 1936, 


Tucker, Louisc E., Study of Problem Punils, Columbia 
University, 1957, 


New York State. The Delinquent Child and the Institution 
Division Publication No, 3. Albany: Department of Social ~~ 
Welfare, Division of Administration of State Institutions, 1957. 
72 Pe 


, Sight articles reprinted by the New York State Department 
of Yocial Welferc, on the subjects of social adjustment, 
OO aiscipline, mental hyztiene, training programs for workers, 
personality tests, and institutional records. 


"Gameseeor ganvs", by Ryland W, Boorman, "Review of Rovicws", 
May, 1957.6 


"Youth Ventures", by Sylvia Newburzer, "Journal of 
Educationel Sociclory", March, 1937, 


"Youth Speaks Out", by Helen Dallas, "Independent Woman", 
April, 19357, 


"Some Social and EHeonomic Imolicstions of Youth Problem", 
by Raymond A. Kent, in "Occupations" for May, 1937, Pp. SO4em'704, 


"Today's Youth Problem", by Mrs, John L, Whitehurst, in 
the "Club Woman", publication of the General Federation of Woments 
Clubs, April, 1957, 


"The Problem of Stuccnt Honesty", by F.W. Parr, In "Journal 
of Histher Education", Bune, 1936, paccs 318-326, 
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"“Playcrounts, Their Administration and Oper tion", by 
George D, Butler (Edited by George ), Butlor), National 
Recreation Association, 1936, 


"Leisure and Its Challenge", by Philin L. Soman, in 
"Social Science", Janurry, 1937. 


Wil dancon, "The Social Worker in the Treatment of 
Delingucney", Columbia University Press. 


Fitch, "Vocational Guidence in Action", Columbia 
University Press. 


Appel and Strecker, "Practical Examination of Personality 
and Bohavior disorders", 


Scheidemann, "Psycholozy of Exceptional Childrén", 
Houzhton Mifflin Company. 


Adjustment Seore card 
»sWineland Trainins School, Vineland, NW. 
\\ 
_depsen Adjustment Check List 
Lioyd Ne Yepson, New York University. 
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Levy, J. 
A Mental Hygiene Study of Juvenile Delinquency. 
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Preventative Pediatrics. Appleton 1926. Vol. IV, pw 41 fie 


4 Plant, JS. , 
» The Child as a Member of the Family. Annals of American 
Academy Political and Social Seance, 1932. PpDe GOm74, 


Ward, A, 
The Only Child. Smith Collere Studies in Social Work, 1930. 


Arthur I, Gates 
Failure in Reading and Social Maledjustment. N.=,A, 
Journal, October 19356, 


White, William A, Mechanisms of Character Formation. 
Macmillan. 1916, 


White House Conference The Delinquent Child. "Employment 
Histories of Mentally Deficiont Boys, 
Girls, Children's Burcau. Washinvtton, Del. 


| Scribner's, 1929. 
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Regulations of the Child Guidance Clinic. Newark, N.d. 


) Robinson, Virsinia P, A Chaneine Psychology in Social Case Work, 
University of North Carolina Press, 19546 


Sayles, Mary Be The Problem Child at Home, 1928, 
The Problem Child in School. 1925, 
(The Commonwealth Fund Division of 
Publications, ) 


Thom, Dourslas A, Everyday Probloms of the Evoryday Child. 
D, Appleton. 1927, 


Van Waters, Miriam Youth in Conflict. 


Bryah, W.L., Church Street Non-Academic School for Boye 
Jaurnal of Exceptional Children, Dec. 1986, 


Bently, John, Problem Childron. WW. Norton 1936, 
a Bligh, The Direction 6f Desire, 
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)} Boston School Committee, The Education of the Emotions, 
jpendbook for Teachers, 


y 


Stevenson and Smith, Child Guidancé Clinics. 


"The Child With a Problem", Los Anacles City Sehool 
Publication Your Children and Uheir Schools, pp. 109121, 


Jessic A, Tritt, Educational Prozress in Welfere Schools 
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